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Chapter 1: Bvstems, Counselling and Paychotherapy

led Counselling and psychotherapy as social organisational activities

In psychology it occasionally happens that a particular perspective,
or way of organising events, comes into vogue and finds application across a
wide variety of specialised areas of psychology. Learning theory is an
cbvious example of this, Researchers in a variety of areas c¢laim learning
theory as the theoretical f{ramework upon which they have ordered their findings
without regard for the svident fact that there is no coherent, unified set of
principles which gould unequivocally be identified as "learning theory”. As
Weitzman {1967) arpued in his analysis of “learning theory” {as it was then
being related to behaviour therapy and psychotherapy): thal which is said to
be "learning theory” amounis to little more than a few explanatory principles
weakly related to each other. Nonetheless, there seems to be an almost
irresistible appeal for systematisevs in peychology to align themmelves with
particular "perﬁpectivés” {after Price, 1972, pp T-19) imposing a pre-
established harmony on the data which they are “seeking” to organise.

The most recent perspective to come into widespread use in psychology
is that of “systems theory”, Areas in which systems theory has recently found
application includes psychotherapy (Howard and Orlinsky, 19723 Moos and
MacIntosh, 1970): psychopathology (Gray, von Bertalanffy, Rizzo and Duhl,

19693 Wertheim , {1972)3 organisational psychology (Ackoff and Bmery, 1972%
Katz and Kahn, 1966): family processes and family therapy {Coles and Alexander,
1971g Jackson, 1967} human communication (Watzlawick, Beavin and Jackson, 1967).

The development of systems theory in its present form is generally
attributed to the work of wvon Bertalanffy (1950a}. It wes subsequently applied
Lo engineering and commercial plamning {Hall, 1962) and to physics and biology
{von Bertalanffy, 1950bg Weiss, 1969). Within these areas it has a reasonably
well defined charscter and mode of application. Weiss {1969) defines a syatem
2883 Mesa & rather circumscribed complex of relatively

bounded phenomena, which, within those bounds,
retaine a relatively stationary pattern of structure
in space or of seguential configuration in time in
apite of a high degvee of variability in the detalls

of distribution and interrelations among its constit-
uents of lower order ... the complex is a system if
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"the variance of the features of the whole
collective is significantly less than the sum
of the variances of its constituents ... the
bagiec characteristic of a system is its
sgsential invariance beyond the much more
variant flux and fluctuations of its slements
or constituents", {p 12}

While the terms "system™, “sysiems theory" and "systems analysis™
tend to have reasonably unequivocal referents in the early definilive works,

nat the level of application, particularly in psychology, the reader is left

with the impreasion that the only way in which these insiances of applicalion
are ralated to each other or to the oripinal formulations dg in the uge of the
termas “oystem”, “systems ithoory" und Yaystems analysia®. One reaches the
conclusion, therefore, that "systems theory™, as this [inds expression in

peychology, in no way represents a theory, but rather a model or apalogicsl

way of understanding s set of evenis.

The analogical nature of systems theory approaches to areas of
peychology can, perhaps, be ceun in the following reference to the use of
systems theory in organisational psycholog

YA1l social systems, including organisaiionsg, consist of

the potierned activities of individuals., Moreover, theoe
patierned activities are repeated, relatively enduring,

and bounded in space and time. If the activity pailtern
veeurs only once or at unpredictable intervals, we could
net speak of an organisation, The stabllity or recurrence
of activities can be examined in relation to the energic
input inte the system, the iransformation of energies
within the system, and the resuliing product. In a factory
the raw materials and human labour are the energic input,
the patterned activiiies of production the transformation
of energy and the finished product the outeome. To main-
tain this patterned activity reguires a contimued renewal
of the inflow of energy. This is guaranteed in social
systems by the energic refurn from the product or outcone.
Thus the ouicome of the cycle of activitics furnishes new
energy for the initiation of the renewed oycle,

{Katz and Kahn, 1966, p 17)

A number of writers have proposed the apnlication of systems iheory

to the understanding of Individual and group behaviour {von Bertalanffy, 1967,
19685 Kowutler, 19693 Pentony, 19733 Weiss; 1969}, Open-system theory
emphasises the cloce velationship between o social structure and the supporting
environment: without continued energy input the social siructure would soon
run down., ‘Thus, bhe eritical basis for analysing social systems is lhrough

their relationships with their malintenance=-energy Sources.
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Almost all soclal structures depend on human effort and motivation
for théir maintenance energy source. The other major relationship lmplied by
the system®s functioning is its processing of inputs to yield some cutpuis
utilised by apother system. Just as the industriel enberprise produces goocds
for the consumer and the hospital provides services meeiing the hsalth nesds
of the community, so the agency offering counselling and psychotherapy amst
provide services sesn by the supporiing commmnity as meeting its needs.

In an application of systems thecry to an understanding of sccial

evanis we can see that this inmplies 3 model or analogy of an evenb-siructure

invelving the lwportation of energy and raw materisl from the environment,

the transformation of this raw material and the oufput of the product to the

environment such that the oyecles is re-ensrgised.

At thig point, it is obviously necessary to examine this model or
anslogy in terma of its appiicability to the siitustions In which activities
regarded as counselling and psychotherapy take place. With activities identified

a8 "psychotherapy® this is relaitively easgys pavchotherapy, idenitified ag such,

is ¢learly the concern of a2 particular group of professionally trained persons
suppoerted by the compomunity - peychistrists, peychologists, psychoarnalystis and
social workers, and tekes place under the auspices of an agency, a clinic, a
centre or a publicly edvertised service. In this light, there seems considerable
Justification in concluding that the eveni-siructure implied by the term
paychotherapy would fit the model proposmed above,
Az far as couneelling is concernsd, the situastion is less clsar,

In the Introduction, it was sitated that the terms counselling and psychotherapy
wourld bes used interchangeably. However, this would not meet with universal
approval, Vance and Volsky {1962) wrote concerning counselling thats

“the ambiguity of the term is a perennisl fopic of

discussion, in dignifisd Journal articles and learned

sympoela as well g8 in coffee cup seminars without

notable progress in the direction of agreement™. (p 565)
Orr {1965} declared in his opening chapter thats

“Counselling cannot be precisely defined. It is not

a single activity nor is it the province of any one

professlon. The usual dictionary definitions ...
are too narrow in mcope'. {(p 3)
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He then proceedsd to clite seven examples of counselling activity. When
Orrfs examples ave carefully examined it Is obvious ithait they fall into
three natoral groupings which intuitively seem able to accommodate all
possible situations in which counselling activities could be said to take
places

Typa 1 sitwationss in which the activity clearly identified as counselliing

has been socially sanctioned as the primary concern of

the persons engaged in those counselling activities {e.ga
university counselling centress vocational guldance
officesy child and family guidance clinicsg marviage
guidance services; mental health cenires ).

Type 11 situstions: In which activities intultively regarded as counselling

take place in a setting in which other activities are

seen as the primary concern of ganctioned activities
oceuring within that situation {e.g. general medical
congultationg legal consuliation; pastoral cares
gmployment agencles; ante- and posi-natal care clinicsg
the classrToom).

Type 111 situations: in which a "talking cure® {after Halmos, 1965, p 5} is

sought informaily, molely on the basis of the actusl or
impiied personal atiributes of the person approached for
sgsistance.

The term counselling tends to have been indiscriminately applied
to all three situations. 1% is appareni that the systems model proposed
would strictly apply only to Type 1 gituations in which an aciivity, clearly
designeted "counselling', was taking place within the context of an agency
or office maintainsd by some segment of the wider community for the primary
purpcse of enabling counselling activities to be carrvied out by individuals

nated as "counsellors” by the agency or office.

Situations fulfilling this reguirement would iscludes
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(1) counselling sexvices in educational institutions

{i1)  vocational guidence offices

{111} «¢hild and family guidance slinics

{iv}) community and youth counselling services

{v) mental health services

{vi} individuals who advertise their counselling services, soliciting clients.
It may be the case that the essential aspects of counselling activities

in Type 11 and Type 111 situations are the same as those occurring in Type 1

gituations. This would be a matter for subseguent invesiigation, since the

medel derived from sysiems theory does not appear to have the analogical

gualities to readily incorporaie gituationa of the kind implied by Type 11l and

111, The systems-theory model of counseliing and psychotherapy as s soccial

system comprising eventesiructures which meet a community {envircnmental} demand

and arse therefore maintained by thet community, is intended to apply to

peychotherapy and to counselling as this occurs in Type 1 situations: that is,

gounsalling and pavchotherapy will be regarded as scoizl organisaiional activiiies.

in the general Yaysten” sense of the ternm "social organisation”.

I% is guite apparent that, whils they 4id not articulate it in
this manner, Howard snd Orlinsky's {1972) framework very closely resembles
the model propossd heres both have the input - process - output - cycle
re~gnergisation event-struciure of the kind proposed on page 1i. {See Howard
and Orlinsky, 1972, o 621),

Une of the festures of open systems theory which has been atiractive.
(von Bertalanffy, 1950a; Koestler, 19693 Pentony, 1973) in applying it to

social organisaticons and %o individusl organisms has been its capacity to

incorporate a hlevarchical principle to account for order and purpose exhibited
by the system. As ws come %o look al counselling and peychotherapeutic activities

in terms of socisl orpanisations there is an obviocus nesd to look more closely

at the components of the system to diwmcover its intsrnal siructurs. Parsons

{1960} proposed a number of sub-systems which taken togethsr made up a system.

Activiiles concerned with the through-put are the funciion of the

wroduction gubmayatam@ To ensure ths continuity of the process gupportive




Ll

sub-sygtems develop to {a} obtain the raw material from the environment

and return the finished product o the environment, and {b} ensure a
favourable environment by relating to other gysisms in the environment.

For the system to survive, maintenance sub-systems develop to sustain the

system. Since the enviromment Iin which a social system functions is

congtantly changing, adsptive sub-systems develop to generate effective

responses to environmenial pressures. Finally, all the sub-systems must
be coordinated to funciion ar a unified system and this requires a

management sub-svetem,

Figure 1 below is a schematic representation of the social
ocrganisation and its component sub-systems in relation to its supporiing

envirconment.
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Plgure l: Schematic of a social organigation as Energy s o e o+

a system and its component sub-systems

So far in this section, cars has been taken to "bound®
counselling and psychotherapeutic activities such that they can

appropristely be rogarded as soclal organisational activities, employing

4 model derived from ayetewms theory. The component subeaystems which make
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up 2 social orgenization were then listed and will be digscussed in the
next section, However, considered as patterned inter-dependent activities
of puman beings, social organisations arve slso characterised by roles,

which differeniiais one personis funciion from another, snd by norms and

values which Iintegrale members of the organisation. These features are

important, for social organisations are essentilally contrived systems.
Az Allport (1962) makes clear, a social system is a structuring of evenis
or happenings rather than of phyéicai parts, ang it therefore has no siructurs
apart from its funciioning. It is the nature of the relationships between
members of 2 social organisation, rather than ithe attributes of the members
themselves, which provide the constancy of action which differentiates the
soelal organisation from 1is environment.

Thelen (1960) has proposed three pressurss which bring about
sonstanoy of action among members of a scclal organimation:

{1) Environmentael pressures: iask requiremenis percsived as pressures
from the enviromment induce coordinated action by organisation
menbersy

{ii} Shared values and expectations: people having goals in common
and similar expeciations about paths to these goals engsge in
gommon activitisss

{i111) Rule enforcement: formal prescriptions develop in social systems,
the violation of which invites sanctions.

In applying this ito the present discussion of counsslling and paychotherapy,
the work of Selznick is of interest. Selznick {1957) distinguished between
“organisations” and "institutions®, on the grounds that the latter have taken
on 2 kind of pupercrdinate value over and above their actual utility:

*There is a clome velation belwesn "infusion with

value® and ?self meintenance®. As apn organisation

acquires a self, a distinctive identity, it

bacomes an institution. This involves the taking
on of values, of ways of acting and believing for
thelr own sake. From then on, self-meintenance
baoomes more than bare organigational survivals
it becomes 2 struggle to pressrve the unigueness



"of the group in the face of new problems

gnd aliered clroumstances. To sumparise:
organisations ars technical instruments
designed as means to deflinite goals. They
ars Judged on engineering premisss; they

ave sxpendabls, Institutions, wheiher
gonosived as grouns oY as pracitices, may be
partly enginsered, but they also have s
natural® dimension. They are products of
interaction and sdaptation; they bsoome the
receptacsles of group idealismg they are less
readily sxpendable®, {pp 2L - 22, emphasis added)

As Pentony (1970) has observed, Selznickis "organisations™ and
®institutlons® seem to 1ie on a2 continuum of development: organisation
undergoing metamporphosis fto institution. In the exemple under discussion,
counselling and pesychotherapy as orgenisaticnsl activities, we might be
Justified in asserting that Selznlck has erred In failing to differentiate
betwaen Institutions asz groups and inatitutions as practices. Az Howard
and Orlinsky (1972) noted, psychotherapy has a cultural dimension {which
finde ite chief expression in the professlional journals and mOﬂGgT&thEa
We would geen Justified In equating this dimension with Selznick’s notion
of the institubion-ag-praciice. This is clearly distinguishable from the

institution-as-group, which in our present case would be the particular

gocial organisation offering counselling and/or psychotherapy. We can
sagily conczive of the situation in which a counselling organisaiion has
not become "infused with value", while the members of the orgsnisation may

have infused the institution of counselling with walue. In this way, we

could perhaps most simply regerd the counmelling organisation as an expression

of the counselling institution. Thus, the forces influencing role behaviours

of counsellors and peychotherapists in the organipation, the norms prescribing
and sanctioning thess, and the valuea in which the norms are embedded, will
have two Intermcilng sourcess the Tirst source will derive from the value~
infusad inetitution of the practice of counselling and psychotherapy: the
gecond source will be the environmental pressures and intsraction derivatives
peculiar to the organisation in guestion. In sowe cases, it may be that the

members of the organisation in guestion come to regsrd it as belng not so
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much concernsd with envirconmental pressures but rather wiih beivg the
repository and custodian of the institution of counselling and psychotherapy
practice -~ in thias case the counselling organieation would truly have meitamor-
phosed into o counselling inatitution. Kxamples of this might include the
Esplen Institute, the Counselling Uentre at the University of Chicage in the
1940%s and 1950%s, and the National Training Laboratory at Bethel in the 196C%s.

Summarising: pariicipants In the counselling orgenisation wili
undariake a varisty of tasks, according to their role in the organisation,
such that the funciiomal requirements of the organisation®s necessary sub-
gyetems are fulfilled. Participants will have three interrelated bases forxr
epopdinated effort giving the organisation its charascierising consistency.

The participants will firstly be tied together by interrelatsd roles, then the
pormative requirements for these voles will consititute an wdditional pressure
for constancy, and the values Inherent in the gosls of the organisation furmish
8 finsl basis for integration. The participants will hold beliefs and attitudes
in commen aboult aspects of the organisstion®s functioning, which in most cases
will amount to a2 doctrins about appropriaite behavioural reqguirements for
menbers, The subsiantive Justification for this docirine will be of two kinda:
{i} 4ranscendenizl, moral or sacred values derived from the institution of
counselling or pevchotherapy: and {ii} pragmatic values sssociated with the
functional requirsments of ithe pariticular counselling or psychotherapeulic
organiszatlon in its anvironment,

# # # # # * #

The fact thet counselling and psychotherapesutic activity is being
congldered from an crganisational viewpoint in this paper does not mean that
only multi-counsellor/therapist units ars under discuseion, In considering
counselling a8 an orgenisationzl activiity the emphasis is on functions, not
on "parts” in a spatial sense. Thersfore the actual mmmber of persons making
up the counselling unit is lmmaterial. In a funciionsl unit consisting simply
of cne parson {as, say, at some ol the smaller developing tertiary institutions)

this would be regurded sz an organisation in which one person carried out the
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five sub-system tasks and assumed & number of roles. The essential aspect
of the orgenisational conceptlon of counselling is that counseliling has an
“identity"® related ¢ the distineitive function reguired of it by its
environments: once this condition has been met it is Immaterial how many
persong are members of the organigation: an increasing rumber does not make
it "more® of an organisation,

In thig paper 1%t is proposed 1o examine & pariticular instance of
counselling activity to explore how the “organisational® framework developed
to this point can be applied to counselling activitissg., The university
counselling service has been selected as the partioular example, partly
beocause of the wealth of published material aveilable, parily because of the
rresent writerfs interest In the fisld, and partly because it seems that
ideas generalted by the actlviiy of universiiy counselling services have been

so influential In the way coumnselling lg currently conceptualised.

1.2 Gounselling and peychotherspy as an organisational action-systems
university counselling services

The formal provision of a counselling sexvice within tertiary
institutions is basically a Worth American phencmencn. In the United
Kingdenm the wain smphasis, uwntil guite wrecently, was on the provision of
halp for mentally dilstressed university students within a medical framework
{Prederick, 1973a). In most respects, the development of counselling services
in Australian teriiary institutions closely parallels the North American
situation {Prederick, 1973b). Of course, counselling in North American
tertiary instituiions, as a Tormal sotivity, did not come inito existence in
isclation from the development of provisions for formal counselling activities
in other contexis. MNelson {1963) compiled a list of the historical antecedents
to the present range of formal {Type 1l: see p 12) counselling facilities.
The iist includes the commencement of medical social work in the Massachusetis
General Hospital in 1905, and the formation of the National Vocational Cuidance

in 1913, Nelson's summarising comment was thats
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“Professional counselling has developed as a
ragponse of society 4o the increasing
prevalence of personal-gocial problemsi
Juvenile dslinguency, unemployment, aleoholisgm,
0ld age, crime, mental illness, divorce etc.”

(Melson, 1963, p 14)

The widespread provision of a formal counselling service in
universities is generally atiributed to a change after World War 11 Iin the
nature of university studys: increase in the student envolment, expansion
of the curriculum, widening of vocational chelce, incresage In the research
commitments of academic staffl,

"One resullt of these changes was that there was
2 greater nesd for counselling bul fewer
administrators and professcrs had time for, or
an interest in, talking with students regarding
thelr personsl concerns”,

{Nelgon, 1963, p 10}

In a report on student problsms in North American universities,
Forngworth {1964) presented the following summary:

"For every 10,000 students, 1,000 will have
smotional conflicts of sufficient severity to
warrvent professionsl helps
300-400 will have feelings of depression severs
ancugh Yo impalr thsir efficiencys
100=200 will be apathetic and umable to organise
thale efforis;

2050 will be so advarssaly affecited by past

gxperisnces that they will be umable to contrel

their impulses {character disorders)s

15=2% will become ill enough to reguirve ireatment

in & mental hospitals

G20 w1ll attempt suicide and

1=3 will succeed®, {reproduced by Gallagher, 1970, pp 28~29)

The preceding discusaion is intended to introduce the idea of ihe
formel ised counselling ssrvice in the universlity as a response by a cummuﬂity
{in this case, ths university population) to & perceived need. In a discussion
¢f the rele of the formaliged counselling service in vniversities, Demos and
Swan {1970) proposed that students at university reguire individualised
persenal attentlion in a variety of problem aveas apart from those directly
concerned with their sourse of instruction. Demos and Swan differentiazied
thres areas of needs (i) academic programme planning; (ii) molecular

difficulties - housing, finance, heslih, recreation, transport; (iii} complex

personal problems. In distinguilehing complex personal problems from the other
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two areas Demos and Swan contended that:

2. & third type of problem ares remains. Sonme
students have problems which are of such complex,
involved and highly personal nature that help in
one or twe specific and rather obvious areas is
not sufficilent. Hather, a2 re-assessment and
veg-orientation of the student®s total situation
iz often in owrder. DPaychological counsellling is
wnigque in that it takes this global view of the
student. It may smphasise different areas in the
process of counselling, such zs vocational ov
aducational, bul its primary funciion is o help
the siudent learn and apply knowledge aboutl him-
gelf in the total contexit of deily living".

{Demos and Swan, 1970, p 4}

In viewing the counselling service ae a social system, then, the
environment in which the system operates i the university {which, of course,
can itself be regarded as a sysitem functioning within s still wider community
snvironment -~ in which come the counselling service would be regarded as a
sub-gystem of the universiiy: elemenis of a2 system may themselves be sysiems
of lowsy ordeyr - Hall, 196253 Porsons from the environment availling

themselves of the gervice constitute the production input {usually 10 - 20

percent of the toial astudent population: Frederick, 19?5b}@ The maintenance
input is the human effori invested by the counselling service staff. The
udget of the counseliling centre, in ithe form of salarvies pald to counselling
cantre stalfl and sxpenditure on wildings, fasiiities and equipment, which
maintaine the counselling operation, is providsd by the host educational
Institution, In Horth America, Qounselling centre budgets of §250,000 p.a.
ars not uncommon {Prederick, 1973bj). The majority of persons employed as
universlity counsellors have & professionsl background in psychology, though.
backgrounds in education and accial work are not uncommon {Frederick, 1973b).
Most counselling centres have supporit—siafll providing receptionist, secretarial,
clevical and research assisitance {{lark, 1970}: this is intended to free the
counsslicr from the need to participate in activiities zeen as peripheral o
counsel ling and therefore boring, tedious or wnnscessary.

The supporiive aub-gystem of a university counselling service is

princip:liy concsrned with the delivery 1o, and utilisation by, the university

envivomment of iis services, and incorporates publicising, referral and liaison/
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advisory activities. Most university counselling services have some formal
method of making themselves known on campus. As far ag can be ascertained,
all Australian university counselling services make use of a brocohure
describing the services provided. Clark {1970} reported on a survey of
major university counselling centres in WNorth America. Among the information
sought were methods of publicising the centre, and the results are set out at
Table 1 belows

Table l: Wethods of Publicising the University
Counselling Centre (Clark, 1970, p 40)

Poarcentase ol Cenlres
&2

Hethod Using this method (N = %6)
Student Hawspaper 4%
Freshman orientation 48
Word of mouth 40
Gontact with faoculity 40
Coliege catalogue 3%
Damphlet 25
Talks %o student groups £5
Boreitory counsellors 21
Shudent Handbook 19
Displays 10

In the same article, Clark {1970} reporied on the source of
referrals to major counselling cenires in North Amevica {p 41}, Seventy
eight percent of the survey respondenis indicated that most clients were
gelf-referred. The second most frequent scurce was peers and {rlends, and
the third was a@mimiatrative and academic staflf. HMsdical practitioners were
the least fraq&ént gource of referral. Counselling centyes at Australian
upiversities tsnd o r@y@iﬁ the same patiern {Qage Counsslling Tentre Repert3
AH.U., 19703 Counselling Centre Report, Newcasile University, 1973).

In the majority of cases, siudents availing themselves of the
soungelling servise return to the general universily community wiih no
apecific referral. The survey of North Amsrican university counselling
services olted previously {Clark, 1970} indicated that 2 health service
was the moet frequent referral desiinetion followed by pesychiatrists in
privaie praciice and community menial healih cliniose. In the Australian
situation 1t sesma that acedemic sziaff are a frequent referral destination

{0.g. Counselling Cenire Report, Newcastle University, 1973).
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Relationships with other functional units are geperally maintained
by (i} llaimon with commitiess dealing with student discipline and academic
standings {ii) participation in commitiees concesrned with student welfare;
{1i1) provision of 2 consultancy sexrvice ito adminisirative and academis
staff in spscific problem situations {Gallagher, 1970}. Hecent discussions
of counselling csnire cperaitlons have lald great stress on the way in which
a counselling unlt iz regarded Yy members of the uvniversity community:

"It cannot be over-emphasised that the reputation
of the counselling cenire is 2 major factor
determining whether the centyre cmn fulfil iis
responsibility to ths student having difficulty ..
The term imege ls somewhat less desirable because
of past umsge. Eepuiation does not guite hit the
mark sither; howsver, the cenire meintaining sirict
confidentiality, & professional posture in other
ways and complietely honest and open procedures
and policies should, other things being equal,
gain ihe desired respect and confidences of faculty,
students and administration®, {Gallagher, 1970, p 19)

"Zatiefaction™ by the wuniversity community with the counselling unitis

porformance ag pergeivad resulis in the continued support of the unit,

thus completing the eycele and re-emergising the system.

The production subesysiten of fhe univsrsily counselling service

ia concerned with those activities ssen as being the primary function of
the uwnit. The survey of Horth Americsn university counselling sentres
cited previcusly {Clark, 1970) vielded a list of sctivities with which
sounselling cenires were directiy concerned - see Table 2 below.

Toble 25 Counsslling Services Provided {After Clark, 1970)

Percentage of regpondants

Service offering the service (N =
Voestional counselling 92%
Bduoatlonal and ocoupational

information sepvice 59
Academiec and educational counselling 85
Parsonal adlusiment counselling gl
Forelgn atudent orientatlion 13
Heading and study improvement courses 58
Pgyehotherapy 50
Payohisiric service iz

Artisles by Clark (1970), Gellagher (1970) and Frederick {1973a,

1973%), plus inspeciion of counselling senire reporis from several Australian

363
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institutions {A.N.U.; Canberra C.A.E.; Melbourne; Monash; Bewcastles
Sydneys U.N.S.W.3 Weh.1.7.) clearly show that the major iask-accomplishment
agtivities of university counselling centrss ares
{1} apgisting students in develoning solutions to educational
and vocational cholce problems:
{31) providing personal support in individusl crisis situationsg
{111} offering assistance to individuals experiencing social
and/or emotional inadequacys
{iv} providing dlagnostic and remedial assistance in reading
and comprehension, English expression and study skillss
{v) providing 2 variety of smalle-group sctivities generally
concerned with improved interpersonal communication.
by attempt at a definitive statement as to purpose and actual
procadures of these tosgle-nccomplishment activitiss immedizitely encounters
great difficulties invelving disagresments about the theoretical, ethical,
moral snd pragmatic bases of the nature, aims and procedures of counselling.
It would probably be accaepiabls to the majority of counsellors to say that

these activities are intended to bring about adaptive change (however defined)

in the person{s) availing themselves of the services provided,

The management sub-syveter of a university coungelling service is

concerned with coocrdinating the differsnt activities and programmes of the
counselling centra, allocating workload o staff {where appropriate), formuiw
ating operational policy and allocsting résources to meet the university
community needs {%@i&br&dg 1970}, In most instances this function is vested
in the “dirsctor” (in some Australian institutions "senior counsellor),
Froederick {1973b) has commented on the extent to which the "director® affects

tne ocperation of the unit:

“Phe opsration and phileosophy of each counselling

cenire, both in Americe and Australis, reflccis

its own institullonal sebting and the imprimatur

of 1%e director very noticeably, and probably

aocounts for morse of the varviatlon betwesn services

than any differences In theoretiesl orientation

snd objectives",  {¥rederick, 1973b, p 1, emphasis added)
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Decislons likely to markedly affect the operaiion of the unit
relate to issues such as Investment of rescurces in prevention versus
remediation {Foulds and Guinan, 1969}; emphasis on "growth” activities
versug therapeutic activities (Gallagher, 1970): and use of non-professional
counsellors {Frederick, 1973b).

The adaptive sube-system of many universiily coumselling centres

often appears poorly articulated. Many counsellors express a concern over
ensuring an approvriate response by the unit fo changes in community needs,
but such respounses often seem to be baged more on informal contact with
members of the unlversity community rather than on active ongoing information—
guthering progrummes initended to ellcit areas-of-need.

The need for an active approach io adapiation and change becomes
clwar when the nature of some of the changes belng forced on counselling
units by thelr environment is congidereds

"Thers have been seversl gulite serious aitiacks
on some counselling centres Wy students,
giaiming that the counsellors are misgulded
agents of the establishment, committed %o
manipuelating the deviant and the disgsident
back into the stersotyped mould: "do not
adjust your mind, reality is at fault® is a
characteristic slogan, Such charges ought
not to be dismissed lightly. They are symbols
of both the changing needs and valuss of
students {and of society iteelf) and are
fuslled by o greatly increased public sophisg-
tication about mental health proactices and
aiternative approaches. Students, in
particular, know a great deal in this area and
are not to b fobbed off by professional onew
upmanship. They sre slse putting pressurs on
sounselling centres ito develoy very practical
extensions of wslfare services: pregnancy and
contraception counselling. draft resistance
sounselling, support for gay lib and women's
1ib groups, involvenent with social issuss
camprigns, and helyp with academic and admin-
iletrative reforms are some examples, and such
pointed demends put the counsellor very much
en the spet aboul his own value svstems".

{Frederick, 1973b, p 5)

The preceding discussion of counselling centre "sub-systems” and
thelr implications for counselling activities as defined within the counselling

unit have been summarized in Pable ¥ over:
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Table 3: Orgarisations! Features of the Universily Counselling Service
Yiewed ag an Urganisational Sysgtem
Sub-systen Punction Joncern Mechaniam

1, Production

2 Maintenance

%e Supportive

&, Adapltivs

5e Managerial

Tagk accomplishments
fagilitation of
"adeptive change®
in the individual

Keeping the unit
functioning: mediating
between task demands
and member nseds

fransactional exchanges
at the interfoaoce of the
unit and the university
community:

{a) "attraction™ of

clients

gbg referral of olisnts
g} obbaining support
and legitimation
from the univeraity
commnity

Research, development,
planning

{a) resolving intra=
organisational
confliots
coordinating
functions

(v}

coordinating
community
reguirements and
srganicational
resouress

Effectiveness:
accompliighment
of the unitis

TUIROse

Contimuitys
maintaiping a
steady operation

manipulation of
g specific parts
of the
enviromment
?ﬁgl Ob?i}» 9%
environmental
manipulation to
achieve
integration
into the
environment

Helevance to
community needs

{a) control

{b) compromise and
integration

{c) organisational
survival,
optimun use of
resources,
expunsion of

capabilitics

.referral

Development of
criteria for
acceptance,
treatment,
termination and

algewhere
¥ormalising
varlious
agtivities
legitimised
progedures

into

Oreation of

a reputation
or image

{o)econtributing
to ihe genersal
iife of the
university
community,
influencing
other aspects
of the
univeraity
syatem

Gathering
information and
making recomp-
endations to
the "manogement”

{(a) use of
organisational
authority

{v) concesaionsg
satablishing
bases of
adjudication

{¢} increose
product flow,
add Manctions,
regiructure
organisation
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An previously indicated, a social system Is the patterned
interdependent activities of human beings and these are characterised by
roles, norms and values. Roles differentiaie one position in the gystem
from anctheri norms and values are sharsed by the members of the system.

Norms have an "ought?, “should™ or "must" guality about them, values furnish

a rationale for these norms. In dlscussing the university counselling centre
as an organisational symtem, 1% is relatively easy to identily and clarify
rolea, but rather less easy to do so for norms and values. It should be

noted that system norms and values arve a group product arising from membership
of the social system in guestion, and thus arve not necessarily identical in
all respects with the privately held views of an individual in the system.

As Kotz and Kelm {1966) have phrased it: “they are the standards to which
reference is made for judging accepbabls and unacgeptable behaviour of
relevance to the system “ {p 52).

The organisational roles of participants in a university counselling
unit are relatively clear-cul: support staff - typist, receptionist, clerk,
repearch assisitant: counsellor « vocational, educational, generals director
or ssnior coumsellor; client. Bach of these role~titles denotes a class of
bahaviours appropriate to role membership within the counselliing organisation.
The oritical roles for the purposes of this paper are those of "counsellor®
and "client”, There has beesn some work done on the role expecitations of
counsellors by clients iPrice and Iverson, 1969}5 Wt informatlion on

organisational role hehaviour is very 4ifficult ito obtain. One source which

seems useful, both to provide role information and norm information, is the
various self-dsmceriptions of counselling services in the form of university
handbook enitries, publleity brochures and sdministrative procedures guildes.

It is emphasiged that thess ars not being considered from the viewpoint of

thelir effect on potential clients, ut rather as organisational self-descriptions

of normative behaviour.

The first snd foremost norne for the counseilor is clearly that the

coungellior will help., The second norm seems to be that the counsellor be
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genuinaly concerned with the individual®s problem. A third norm is that

the gounsellor be "prafesaiona}"5 {this is not clearly ariicuiated, but seems

to carry the inplication of bhehavicur in a special, efficacious way seen to
be making use of a body of specialised skillas). Two octher norms stressed

are gonfidentlality and the absence of compuleion or coercion exerted on a

parson to "make™ him becoms a client,
Thres norms seem to apply to cllients. The first is that the
offer of help be accepted. The second is that no self-blame should be

contingent upon becoming a client. The third is ithat counselling be judged

by the client to be of benslit.

Thare geems 1o be no comparable asourese of Informalion on
sounsslling organinational valuep legitimaiting these norms. 'The closest
approximation we have i descriptions of the valus systems of individual
counsellors, e.g. Carkhuff: *"Credo of a Militant Humaniet” {196%a)s
Ullmans "Beyond the Reinforcement Machine® {1970)., These show many marked
divergencies in value systems legitimaling counselling behaviour, and this
undoubtedly accounte for much of the divergency in theorstical formulatlons
of counselling and psychotherapy {Rogers, 1961; Steffirve, 1965). Howard

and Orlinsky {1972} coined the phrase "therapeutic belief value complex”

to describe these value syotems. The thevapeutic belief value complex
ingorporates a vievw of bhuman nature, an ideal of human fulfilment, a theory
of pavehopathology, & theory of therapsuitie efficasy and a view of iths
gualifications of a8 "helpsr®. While all theorise of counsalling and
peychotherapy seem able to be re-cast in thils format, the question remains
28 to whether 3 comparable valus complex can be exiracted to charscterise

the eouneslling svmanisation., It ssems that it can. Drawing on the originael

suggestions of Patterson (1987), it ls believed that all university

counselling units would inciude the following in their organisational "ideology)

3 There is an interesting paradox here: 1t szsems to have become fashionable
for counsellors to publicly eschew specialised techniques and be simply
"real pecple™ - &t the same time implying by a2 kind of meta-communication
that thelr role as o counsellor makes it more likely that they will be
sioply o Mresl porgontl BoLs sizely
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the endorsemant of which, and subsequent expression, uniquely characterises
the action system of the counselling unit and distinguishes it from all
other formal funetiomal wnits of the university system:
(1) People with a variety of conditions called variously
neureBes, 4ipturbances, maladjustments, conflicts,

inadequacies, experience disiress and paing

{11} This state of affaire is undesirvable and warranis attempts

@

to change it;

{iii) Such a person while responsible for his life situation
ought not to be blameds

{iv) Such a person is capabls of changing, at least to some

extents
{v) There im an expsctation by the counsellor that the person
will change, and there must be a confidence by the
counsellor in his activities.
Thegse {ive conditions, then, are asdwanced as the values which
characteriss the ideclogy of the universzity counselling organisation,
Thus, 1t seems reasonable to make the point that clients availing themselves
of the counselling service will be exposed to this ideology as expressed

in the %otal operation of the coumselling unit, as they are affected by

the operation of each one of the sub-zysiems outlined eariier.

# #* # # # # % @

Summarising: counselling 2s a formal, socletzally legitimised
activity arose as the response of particular communities to pardiculax
needs ssen as not being met in other ways. Thus, the activity of counselling
antedates theoretical formuzlations. Becauvse of ithe way in which the formal
agtivity of "eounselling®™ is carried out in organizational contexts, thsre
asemeg Justification in considering it as an organisational activity. This
findg foecal expreesion in one of the organisational sub-systems, the
fproduction sube-systen”, but is actually interrelated te the other four

sub-gystems cuch that counselling, from an organipaticnal viewpoint,
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involves the role behaviour of two classes of pariicipants in the

organisation's activitiess professionals called counsellors, and members
of the university community called clienis. This rolie behaviour is an

expression of an organisational ideclogy aboutl human suffering and what

ought to be done about 1t.

It is proposed to suspend this sspect of the discussion of
sounselling and paychotherapy at this point and turn in the next chapler
to an examination of empirical studies relating to the university

counsslling unit, in order to ghed wore light on the procsas involvad,



Chapter 23 Gounselling as an Organisational Activitv: Studies of
University Counselling Services

2al Outline of the analvsis

This chapter will consider recent empirical situdies of counselling
activity within the context of university counselling services. The studies

are pressented in the framework of counseiling viewed ag an organisalional

agtion=pvsten developed in ths previcus chapter. This iz not with the

intention of "proving® that an organisgtional analysis is "best™, bul

rather to see 1f a useful picture of iths counsselling process emerges from
this form of analysis. The studies olted have, of course, been drawn from
the literature selsotlvely, uwsually for their relevance 1o the distinctive
operation of & counselling service on 2 university campus. In many respects
the analysis ls unsatisfactory, for the most part because the variables
involved in an analysis of this type have not been adeguately investigated.

Inn 1973 the Editor of the Journal of Counselling Psychology wrots
concerning the narrowness of coverage of variables which seemed to typify
the type of study reporitsd 1ln that Journals

"Seldom do papers report studies of counselling
goal and process ag related o counsellor and
counaellee characteristics and beshaviour: the
primery variables in counselling pesearch are
the characteristics and behaviour of the
sounsellee, including his problem, the
characteristice and vehaviour of the counsellor,
the setiing in which counselling occours and the
outcoma of counselling, which is another aspect
of counsellse behaviour. Seldom do siudies
conalder movre than itwo, and practically never
morse than thres, of these dimensions®,

{Berdie, 197%)

In the course of this chapter 1t will become clear that viewing
counselling as an organisational ectivity occurring in a host-commumnity
provides scope for broadening the basis of lnvestigation along the lines
suggested by Berdis. The order in which the analysis proceeds isg:

{1} client inputy {ii) management sub-system; {iii) supportive sub-system;

{iv} adaptive sub-system; {v} maintenance sub-system; {vi) production

sub-agyaien,



Lol The nature of the client input 4o 2 counselling service

Fumercus studiss have been undertaken concerning the nature of
the input to the counsslling service from the student population. These
studies fall into three natural groupings: {a) accounts of the general
types of stresses and difficulties which afflict students and which are
pragsumably the occasion of help-sesking behavioury (b) demographic studies
of the charvacteristics of studenis who make use of the counselling services
{¢) studies comparing users and non-users of the counselling service on a
variety of psychological and demographic dimensions.

The problems faced by university studente have been generally
amumerated on the basis of clindcel sxperiencs {%onks and Heath, 1954),
and responses to student surveys (Wright, 1964). Hounaton {1971) carried
out a review of the literature relating to the studsnt expsrience in
Horth fmerican ingtitutions, snd concluded that:

"With but one sxception ... the general academic
area of students?® lives is perceived to be the
most stressful ... or fraught with the most
problems ... Thisg is to be expected since all
gtudents are faced with zcademic reguirements.
Although they do net concur as to order of
importance, the reporis describe a number of
other problem areas, among which the most
prevalent are pser relstions including dasting
and meking and bresking friendships, achieving
a heterosexual adjiustment, atiaining autonomy
from parente, and partleularly for males,
making vocational plans®. {p 157)

McDonagh and Simpson {1969) wrote of the lopeliness and social
igolation of the texiiary situdent, which can lead to extreme distress.
Viney {1974) has writien concerning the anxiely experisnced by new students
entering an Australian university, hypothesised as being ithe result of
the reguirement to make a role~transition.

Some clesar itrends appear when demographic details of counselling
service users are considered. I seems universally sccepted that younger
gtudents, in their first year at the instituiion, meke disproportionately

high use of a counselling sarvics (Bakars 19613 Collier and Nugent, 1965;

Sharp and Marra, 1971). TFive medal patterns of student input were isolated



on the basis of demographic data by Sharp and Marra {1971) in their

North American setting:
(i) female, married, with/expecting children, aged 20-22,
"emotional problems’, ssen for 5 or more interviewss
(i1} male, unmerried, seen for less than 3 interviews,
“yocational/sducational problems®s

{iii)} ‘“wocational problems”, male, married, aged 18~19;

{iv) ‘"emotional problems®, female, aged 20~22;

{v) “gducational problems®, male, engaged, aged 18-19.

Sharp and Marra {1971} also claimed that the trend over the
preceding seven years had been one of increasing proportion of problems
classed an "emotional¥.

Seversl studies have examined differences between siudent users
and non-users of the sounselling sewvvice. Unfortunately, a varisity of
independent varisbles have been used, the majority of them bhaving a rather
speculative concepiual connection ko the dependent variable of “approaching
a university counaelling service®. Fischer and Turner {1970) found that
internal locug of control and low authoritarianism were related to more
favourable attitudes toward sesking therapeutic help. Jensen and Robb (1970}
fournd that students using the counselling service exhidited more pathology on
the MMPT than did non~users. In earlier studies employing the MMPT, Kleinmuiz
{1960a) found that sbtudenis who sought psychotherapeutic help had lower
soores on the Barrow Rgo Strength (Es) and the X scale of the MMPI, Kleinmutz
{1960%) subseguently developed an empirical scale of the MMPT (the Mt scale)
which differentiated users and non-users of a student mental health clinic.
| Thelen (1969) made use of Byrne's {1964) repression-sensitisation
soales and found that students seeking therapy tended toward "sensitisation®
in comparison with a cowparable contrel group not seeking therapy. When
individuals in the two groups were matched for "adjustment® on the CPI,
gubjects in the user group were clearly sensitimers and maitched situdents
in tha non-ussr group were clearly repressors. Thelen {1969) viewed the

B=5 dimension as indieative of an individual's ifendsncy to avoid ur approach



gstress. Pellegrine {1971) reporied a similar tendency for counselling

sorvice users to be sensitisers and non-users to be reprsssors. Pellegrine®s
interpretation of this was that sensiticers have & greater vigilance with
respect to threat and persomal distress, while represgors tend to copes with
their enviromment without feeling a need for rscourse to help.

Sharp and Bishop (1973) demonstrated that comparisons of users
and non-ugers of counselling services must take into account the presenting
problem. They found differsnces on a social-smotional adjusiment scale
betwesn users and non-users wherse help was sought for emotional problems
{they noted that the overall differsnce was not greai, however). No
differences were found between users and non-users in those cases where

the presenting problem was educational or vocational.

Comparisons between users and non-users on the basis of simple
unitary measures of adjusiment may give a2 misleading picture, as Armstrong
{1969) demonstrated. Armstrong (1969) compared patterns of help-seeking
betwe@n.tWQ groups of cellege situdenis, both high-anxicus: one group which
sought counselling and one which did not. BPach group was found to have the
geme npumber of intimaite friends end ouiside resources, but those who sought
counselling had indicated thai they wers legs likely to approach their
mothers or thelr closs frienda and mors likely %o approach a mental health
professional for help.

Rossman and Kirk's (1970) study alsc demonstrates the complexities
of differentiation between counselling scrvice users and non-users. In
their comparison they found that mele students who sought counselling
differed from those who d4id not in expériensing more difficultiss with
thelr familiss and reporting more personal discomfort at university. Female
students who sought counselling were distinpguished by higher scholastic
ability, low scores on an lmpulse expression measure, low income family
background and an intention to pursue amresr following gruduation,

These studies are suggestive in thelr implication that a4 sub—group

of the student population having perticular characteristics constitutes the
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main input to a university counselling service. Howard and Orlinsky (1972)
implied that student counsellees were so solely as a conseguence of their
gocietal role as studentss

"Those people who moat frequently find themselves
in nesd of psychotherapsutic education in our
society are those whose major life roles reguire
highly developed personal skills and emotional
capacities for successful functioning: ... To
this list must be added those young people whose
goclo~geonomic and educetional advantaces give
them such a range of choice in ghaping lives
that they have both the orivilege and the
problem of *finding! themselves®,

(pp 658~659, emphasis added)

This proposition must be regarded as an inadequate formulation
of the situation as it applies to the university counselling centre. It
seems olear from the studise colied that, excluding simple cases of
vocational/educational difficulties, students seeking help from a
university counselling sexvice d4iffer from students who do not seek help
in at leanst some of the following:

| (1) greater perceived distress;
{ii) opoorer coping skillss
{ii1) wmore clinical signs of maladjustment;

(iv) more difficult role definition problems,

202 .. The management sub-system of a counselling service

No sgtudies were located which expressly locked at the management
sub-gsystem of the counselling services. However, a number of reports
clearly show the importance of the management function of a counselling
service in determining pricrities, treaiment programme policies, and
programme changes as adapiational responses to changes in the needs
axpressed by the host community.

Elton and Rose (1973) collected data on 157 North American
univergity counselling services. They carried out a factor analysis of
the data and demonstrated that knowledge of the asize and characteristics
af the host instituiion ensbled prediction of the characteristics of the

nature of the services offered by the counselling unit, Four clusters of
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counselling services were identified and related to inetitutional size.
Smaeller institutions tended to have & counselling service which was identified
ag following & "traditional® paitterns the emphasis was on both vocational
and emotional problems. This type of counselling service was the only
major formel Yhelping” unit on campus and mo had to provide a variety of
services, The second pattern identified was labelled the "pemychotherapy™
pattern: the emphasis was on treating emoiionsl problems, the imstitution
wag larger and the counselling service was associated with a psychology
department, ancther Yadvising" wunit providing academic guidance. The
third pattern identified was labelled "vocational guidance®: this was
characteristic of the still larger instituiion which tended to have a
separate paychiatrio unit. The fourth pattern identified was labelled
"tralining”: this was characteristic of the largest institutions and
provided sxtensive ressarch and internship programmes for postgraduste
students. As the authors concluded: ‘“knowledge of pize alone predicts
the orienéation of the centre" (Blton and Rose, 1973, p 179). 7This study
seemsg to demonsirate clearly that the kind of activities dencoted by the
term "counselling® varies from institution 4o institution, the particular
activities in any instance follow from policy (manegement) decisions within
the unit, which policies themselves are a funcition of the demand-characterisiics
of the unit®s "place" in the hosi-community.
In their study, cited previcusly, Sharp and Marra {19?1) looked

at certain characteristics of their client load:

“The purpose was three~fold; (a) to determine if

cliente sesn st the Division of Counselling and

Testing, University of Wyoming, were representat-—

ive of the total student population; {b) to study

the relationship between client descriptive

variables, classification of client problem area and

manber of counselling sessions, and [c¢) to ascertain

if the trends in problems presentad by clients s..

were continuing®. (p 118)

The significance of this type of information for the management

sub-gystem of a counselling service is expressly siated by these authors:



¥inswers to these questions have important
implications for the budgeitting of tine
allotted to counselling, the characteristics
of personnel selacted and the fiscal
plarming of the centre and roles of the
centre®. {Sharp and Marra, 1971, p 117)

Wilcove and Sharp {1971) provide an interesting description of
a guestion being raised by the management sube-sysitem of a counselling
gervice, and subssguent rescluition of the questions

“Port of the concern which led fo this study
was & nobticeabls increase during the last few
years in the proportion of the Divisionts
clients vwho manifested emotiomal conflict
problems. The Division had become fearful
that it was perceived by the public mainly
ag & mental health centre™,

{p 61, emphasis added)

Clearly, this shows that the "manragement® of the counselling
organisation in guestion had a policy on the role of the organisation
vis~a~vis the larger university system.

The counselling unit carried out a survey of 3% of the student
population, thelr parents and a pample of academic staff. The survey used
wags the Counselling Appropristeness Checklist developed by Warman {1961).
Students gaw problems of collegs routine as most appropriate for the
counselling service, followed by vocational cholce problems and problems
of adjusinent Yo sslf and otherg. Parents and academic stafl saw
vocationael choice problems as most appropriate, followed by college
routine and adjusiment tc self and others. Counsellors saw problems of
sdjustpent to self and others ae wmost appropriate, followed by vocational
choloe apd college voutine. The investigators concludeds

*The results indicate that the Division's

public 414 not have = mental health centre
pereaption of the Division. Thus a proposed
programme of re-gducation was not bhrought

to fruition®, {Wilcove and Sharp, 1971, p 83)

In thizs example we sse 2 management declsion not ito take action

previously regarded as necegsary, such vroposed asction being caleoulated

{from the perspsciive of this present paper) to re-define the activity of




w3 Tem

counselling, as perceived within the particular institution, according

to the mensgerisl policy of the counselling unit.

Sue (1973) presented a somewhat related account of a change
in counselling activities following a management rvecognition of a new
area of need. Sue {1973) related how the counselling unit's records
{part of the unitis "adaptive subesystem”) indicated that few minority
group students were consuliing the centre. As a response to this, the
heads of the various ethnic teaching programmes were consulted (an aspect
of the unit®a “supportive sub-syatem™: that aspect which maintains
favourable reletionships with other systems in order io ensure contimed
input and thus survival); as result, it was concluded thats

"Pha lack of minority therapists and counsellors
meant that minority students had to seek help
from white therapisis. Having to ask help
from white individuals reinforces the feelings
of personal powerlessness of minority
individuals ... Minority students felt that
their personal problems would not be adeguately
undersiood by therapiszts oriented to middle
class ... Third, the clinic was identified
with an ?establishment! instituiion®. {(p 73)

Following this, a decielon wag taken to train minority group
students fo function as peer counssllors.

Kitchensyr and Hurst (1974) wroie concerning a change in the
orientation of counselling services at thelr particular institution.
Their article begins with a discussion of general developments in
counselling cenire managerial thought:

"Counselling psychology in higher education

is in a siate of tranzition with two trends
having emerged. The first trend is the

growing involvement of counselling psychologisis
in preventative and developmental interventions
in addition %o traditional remedial types of
counselling activities ... The second major
trend has resulted from a breadening perspeciive
of the impact a counselling psychologist may
have on the university ... Supportive consultation
with academic fooulty has potential as one means
of intervening in the university to fucilitate
student skill acquisition leading to ureater
giudent success". {p 127)

The authors deseribed how, in 1971, a faculiy member in the

higtory department at Colorado Staile University approached the Counselling
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Centre for assistance to teach his siudents to participate effectively
in academic discussicn groups. Following the pilot programme and
subsequent revislons, the authors reported the Counselling Centre's
functional policy, as now re-defined, in the following terms:

®(a} to provide students with the skills and

attitudes necessary for achieving full success

in their university experiences (b) %o modify

the vniversity environment in the interest of

making it compatible with, and supportive of,;

the educational experience ascording to

accepted principles of learning; and {c) %o

conduct research on the siudent, the snviron—

ment, and thelr Infteraction in orxrder to

provide a dazta base for the programmes of

ebjectives (a) and {b)", {p 131)

The Kitchener and Hurst (1974) article is very significant
ingofar us being cvne of the very few accountg of a university counselling
service presented within the context of a discussion of policy (management
sub-system}, relations with other systems {supportive sub-system) and
evaluation (adaptive sub-system). The article concludes by relating
the activity of Ycounselling” to the counselling organisation's
functional policys

"Counselling, however, can be exciting in working
Lo teach both faculty and students the skills
they need for full success and to prevent the
tragedy of fallure. When counsellors are at
their hest, they are intervening both in
individual lives and at the ingtituticnal and
comrunity levels to facilitale construciive
human development”. (p 132)

Clearly, the management subesystem function operating within a
university counselling service is extremely important. Discussions
{Frederick, lﬁ?ﬁb) of this function have tended to mention the importance
of the personal asttributes of the unittis diractgx@ However, studies such
ag those cited in thiszs section show that other factors need to be congidered,
particularly those relating to the reconciliation of community needs with
organisational aime, Reports such as that by Kitchener and Hurst (1974)
show how management policy fends to be formed and how this operates to

shepe the ldeclogy of the unit and therefore the form of its operating

characterisiics ~ Yocounselling®.
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2.4 The mupporiive sub-gvstem of a counselling service: inout,
gutput, relating to other systems

As outlined in the previous chapher, the supportive sube-systen
of an organisational action-system is concerned with: (i) the continuity
of input to the system, (ii) the return of output to the community, and
(iii) relating to other systems in the community. Studies which have
conzidered the input aspect of the supportive sub-gsystem fali into 4
groupings: ({a) factors involved in the decision to sesk counsellings
{b) the effect of referral sources {e¢) client expectencies of counselling
{4} the selection of applicants for counselling assistance.

A study by Rose and Blton {1972} is one of the few giving an
estimate of client response to the services offered as a proportion of
those students believed to be in need of the gsrvice. The investigators
took Omnibus Personality Inventory test scores, available from the routine
administration of the 0PI tc an sntire entering class, and isclated those
gtudents whose scores on the OPI most resembled the scores of personal-
problem ¢llents scen previously by the counselling service. This group
wag invited by letter to come and discuss the lmplications of the test.

At the same time, ldentical letiers were sent %o a group of students whose
OFPI scores iﬁ%&i remembled the 0PI scores of clients seen previously.
While significantly more of the "at risk"™ group {whose OPI scores resembled
previoug clients) responded than did the other group, the response rate
for this "at risk” group was only 7% percent,

"These Tindings suggest that a counselling centre

stalf which accepts the responslbility of

avallablility fto those students most in need

{ =a management sub-system issue, it should be

noted ) will direct iis onncuncements and

invitations to potentinl personal-problem

cllents [irst®. {p 10}

This Tigure of 7% percent response rate could be used ac an
approximate upper-bhound limit for the llkely effectivensss of preventive

coungelling conpaigns, since testing followed by individual invitation

could rensonably be expected (in the absence of more definitive studiss)
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to result in a higher response rate than other less permonal advertising

of services.

Several studiss have addressed themselves to the gquestion of
why students do not make use of a counselling services that is, in what
ways the organisation®s input function of iis supportive sub-system
fails. Fust and Davie {1961) suggested that non-users felt that their
problem was not appropriate for & counsellor, that they feared confidential
information might be releasmed to instructors, or that the idea of counselling
wag distasteful. Hoover (1967) reported that students with educational
problems who declined to seek oowunselling help fealt that it was preferable
to solve thelr own probleme: these situdents alsc apparently had more
outlets for their anxleties than did the help-seekers. Rust and Davie (1961)
found thet for help with 2ll kinds of problems friends were the first cholce,
parents second, and academic and counselling sitaff the third choicse.
Snyder, Hill and Derkiem (1972} employed a guestionnaire to elicit
information about the non-use of counselling facilities:

POtigme was reporied Lo be of little concern in
sesking counselling, and subjlects sald their
parents and friends would approve if they sought
coungeiling when they needed help. Depression,
choloe of major and the future were indicated
as the moat common problems: personal preblems
had gcourred fairly often ... Although the
subjects admitted having problems, they were
undecided as to whether these probliems were
important enough to merit counselling. Subjects
wers favourable to the concept of sounselling,
and sgread that it was probably effective and
tension releasing, bul when given hypothetical
provlems they responded that for most personal
and social problems they would ssek help first
from a friend, then from a c¢lose relative and
never from faculity and counselling services,
with the order reversed for vocational-—educational
problems. Informstion about the exisience of the
Cantre am well as about the counselling process
was consistently lacking™. {p 265)

While this study gives a picture of the general student body
attitude to aspects of counselling it does not, of course necessarily
indicate factors which might prevent a student with real needs (as opposed
to responding to hypothetical gituations on a questionnaire sheet) from

approaching & counselling service. Snyder et al (1972) concluded that
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expressed tendency for non-use was largely due to unceritainty os to whether

it was best to solve one's own problems or to ask for assistance {p 268).

Strong, Hendel and Bratiton {1971) investigated students?
differential perceptions of the counselling service at their institution
vigw=g~vig other sourcea of help.

"Por students, the guestion is How do I view
counsellors relative to other persons I
vould sesk out to deal with my problems?
Thus, a better research gussticn is How do
students view counsellors compared to other
potential help givers?” {p 234)

Once again, the methodelogy employed made use of a survey, and
the invesiigators summsrised their findings as followss

*Problems involving difficult relatlons with

family and effective ways of handling personal
problems may be brought to advisers or counsellors,
but probably would be brought to psychiatrists.
Getting slong with friends, uncomfortable feelings
and emotlione, and sexual probleps are clearly
peychiatyric problems, and are increasingly
unlikely to be brought to counselliors or advisors®.

"While students see little difference betwsen
counsellors and advisers, they do see counsellors
ag diffevent from psychiairisis. Students
rerceive counsellors o be more friendly, polite,
and warm than peychiatrists, which suggests they
are more comfortable with "nice guy" counsellors.
However, peychiatrisis are more intelligent,
decigive, and analyitic, Peychiatrisis know more
and are more able than counsellorsz. Perhaps in
keeping with thelr intense analyses, psychiatrists
are more cold, humourless, and rejecting than
coungellonsg™,

“As gll previoug studles have found, counsellors
racaive votes of confidence in educationsl and
vocational problems, tut pesychiaitrists are seen
aa mors appropriate resources for most personsl
concerns. However, counsgsellors are seen as poten~
tial sources of help in increasing sell-knowledge
and seli-dsvelopment. These results suggest that
students to some degres perceive counsellors as
counseliors would like: Counselloxrs are good
resources for dealing with vocational and educat~—
ional problemsi they are also sources of help in
achisving personal growth and with some specific
personal problems. As the problems become more
gevers and difficult, the more knowledgeable,
analytic, and Intense psychiatrist is more
appropriate, YWhile counselloxs may not be too
bright and knowledgeable, they are warm, friendly,
and polite psople to talk with®, {p 237)



Two gtudies have looked at ways of changing students?! tendsncies
to use/not use & counselling service. Gelsc and McKenzie {1973) concluded
that written and oral information together can change student perceptions
of a counselling service, but that written information alone simply
reminds students of the service®s availability without altering perceptions.
Salisbury {1972) sought student opinions on the type of problem appropriate
for differently titled counselling services: psyshological services cenitre,
guldance centre, counselling centre.

"The study indicated that the name given to a
counselling service does influence the thinking
of students concerning the problems appropriate
for referral, and that if a cenire wishes to be
perceived as offering service in educational,
vocational and social personal counselling the

desigpnation counselling centre may be the most
appropriate”, {p 352)

Two recent studies have been concernsd with the effect of
student referrel scurce on counselling and the implications for the way
in which & wniversity coungelling cenirs should maintain its input.
Redding (1971) comparsd self-referred and academic/administrative staff-
referred studente ¢n the basils of grode-point average and graduation rate
{as measures of counselling effectivensss) after matching students in
sach group for type of problem.

"fhe purposs of this siudy was to determine the
extent to which counselling sexvices should

actively engege administration and faculty
participation in referring students for counselling".

{p 24)
Redding {1971} found that selfw-referred students performed
significantly bebvter on grads polnt average and gradusiion yate than did
students who had been referred for counselling by academic/administrative
gitaff. On this beais it was concluded thats

"Oollegs counselling services may bset implement
thelr goeals through a relevant progrumme combining
student~faculiy orientation with o public relations
approach, and assuring convenient access 1o the
services avallable, instead of an approach designed
to persuade azctive facully-asdminisiration particip-
ation in referring all students to the counselling
centre on ths assumption that professional
aounselling is of benefit to everyone®. {p 25)
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Thera is an obvious weakness in the study in that gtudents who
come to the attention of academic/administrative staff may well differ
from other students on significant personal wvariables related to counselling
outcome, e.g, severliy of disturbance,

In a somewhat related study, Mann (1971) outlined the need for
attention 4o be given to the manner in which clients come to the counselling
services

"As counselling centres begin to take a more
foommuinity oriented! approach, counsellors
need to examine features of compus community
life that affect the delivery of counselling
pervices in order %Yo plan medifications to
their programmes®. {p 221)

Munn yeporied that seif-referred studentas who requected teslting
reached agreement with a counsellor concerning counselling goals most
readily while students wveferred by faculty for testing reached agreement
leagst readily.

*When the client is referred to the counselling
cantre by a faculity member, both his willingness
to come and his expectations about the service
he will receive may be Influenced by the
referring person. Not all faculty referrals
are coercive, but some are". {(p 222

Both these studles sugmest that the method of delivery-of-service
is imporitant in terms of counselling outcome. The conclusion which seems
mogt appropriate lz that the best form of delivery-of-gervice is one in
which the c¢lient decides himgelf, withoutl exisrnal Ppressure?; to seek
help, and in which he/she is able to formulate a "reason® {such as taking -
a test) for making the approach,

Two sbudies have looked at aspects of expectancy in the process
of a student becoming a c¢lient. Boulaware and Holmes {1970) reported; on
the basis of a survey, thatl students, were they to sesk counsmelling, would
chooge a high status, commitied therapist; of their own zex, who conformmed
to thelr expectation of being an understanding person,

Berzing, Friedman apd Seidman {1969) report that clients?

expectancies of 2 therapeulic sxparience vary along at least one personaliiy

dimension, the A-B variable. Berzins et al (1969} report that clients



falling at the A? end of the dimension enter therapy expecting to
unburden themselves in an active, productive, maymer while clients falling
at the *B! end vend {o expect rational guidance and correctives,4 Both
studies suguest that expectancy concerning counselling may be an important
variable in the decision process aboult seeking coumselling.

Rice (1969) carried out a study into variables involved in the
decision by & university counselling service to accept an applicant for
individual thevapy. He reporied that accepted males differed from non-
accepted males on a number of role-relevant characieristics: more symptoms,
problema in the ares of emotional funcitioning, expsctation of longer, more
frequent therapy, previcus therapy experlence. For females, however, there
were no consistent differences. This is one of the few recent studies
investigating the input aspect of the supportive sub-gystem and the active
procese of accspting some students as "input® while rejecting others, 0Callis
(1960), writing in the Journal of College Student Personnel, made a comment
which, while not thes result of a siudy in any formal sense, expressly raises
the same issue though in a different contexts

*In spite of all the important contributions
Rogers (1931, 1939, 1942, 1951-) has made, he
has damaged the field gquite significantly by
meking most of us feel guilty about diagnosis,
and yet if you read his works carefully this
ahould not bhave happened. Rogers limits his
nathods to ceriain kinds of cases and makes
the determination {diagnosis) at the outset
that the cage is sprroprisie to this method

{client gelf-discovery) before accepting the
casa’, {p B, emphasis added)

The suggestion, raised by Rice®s (1969) study and Callis® (1960)
comment is that not only does the supportive sub-system ¢f a counselling

unit opesrate in such a2 way as to appeal differentially to persons in the

4 1t should be noted that research findings with the A-B variable have
been equivocal, A major problem is the empirical nature of the 4-B
scale which makes it difficult to integrate any Tindings into a
wider theoretical framework.

5 The last two volumes were written largely out of Rogers! work at the
Universlity of Chicago Counselling Centre.
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potential client pool, on the basis of thelr perceptions and expectations,
but it also serves to goreep~out would-be clients, which the counselling
unit sees as inapprepriate for the kind of opersition being undertaken.

The standards used to scresn~out Iintending users would be a function both
of the organisation’s policy {menagement sub-system) and the individual
membar of the organisation interpreting this policy according to his
particular blases.

Ho studies could be located which were voncerned with the output
function of a university counselling service’s supportive sub-system. The
implication seems to be that the menner of return of c¢lients back to the
university communlty is regerded by researchers as unimportant. In view
of the concern shown by other mental healith agencies for the provision of
support for former olisnis when they have returned to the community, this
gesms to be a surprising omission. Two research designs which would
provide useful informaiion arss {i} a comparison betwesn a group of clients
expxessiy referred to academic staflf for discussion and a matched group of
clients not speoifically referred to mcademic staffy {(ii) a comparison of
a group of clients for whom pesr-support is arranged with a group of clients
for whom no such support is arranged.

Heports of research occcasionally meke reference %o the relations
of & counselling service with other systems within the university.
Frederick {1973b) has commented that:

YAny counselling service must be developed in
sympathy with its surroundings, and the
environmental variables may run the gamut
from a Chancellor who venerates Junz up to
abominable food in the Union cafeteria; beth
are likely to impinge on the counselloris
life soconer or later®, {p 8}

In the two siudies cited previcusly in this pressnt paper
relations between the counselling unit and other systems within the
universiiy have been shown to be very significant for the operation of

the unit. The Kitchener and Hurst {1974) paper illustrated how relations

with ihe academic—instruction sysiem led to an expanded role for that
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counselling unit, greater integration into the environment and increased
support and legitimation from other sections of the university community.
The Sue (1973) paper can be viewed as an example of how relations with the
academic~instruction system led to innovations within the unit's programmes
to defend itself against possible charges of "irrelevance”™ to the needs of
a specisl-interest group of the university communiiy - minority students.

It sesms that once attention is paid to the transactions a

counselling unit has with the enviromment - input, output, relations with
other envircnmental systems = it becomes clear that the manner in which the
unit sets itself up to handle these transactions is extremely important

for an underatanding of the counselling activities of the unit., TUpon

these transactional mechanisms depend both the nature of the client input
and the way in which the unit relates to other systems within the university,

both these being interdependent.

2.5 The adantive gub—gysten of a counselling sexvice

In one sgense, every piece of research published by investigators
within a counselling unii concerning any aspect of the unit?s activities
constitutes an example of the unit's adaptive sub-system. However, to be
most useful the concept of an adaphive sub-system needs ito be restricted
to thome pepecis of the unit¥s operation concerned explicitly with research,
development and planning which has a clear "feedback” function to potentially
modify the unitis oper&tiﬁnég This would therefore imply a direct
connection between the unit's wanner of operation and understanding of the
needs of the community. Studies which appear to provide a pleture of the
adaptive agpects of & counselling unit show that the adapitive sub-asysienm
hap several components including {o) statistical information about the
operation of the unit and characteristics of persons making use of its

sarvices; (b} a means of gathering Information about the noeds and

[ Rosenrch which doss not have a feedback funciion can be regarded as a
function of either the malntenance sub-system (increased satisfuction
of counsellors and therefore continusd operation) or ihe supportive

aub-gystem {increased prestige in relations with other syslems of
the university).
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expectations of the university community {¢) a procedure for evaluating
the effectiveness of the unit's operation,

While ii seems that all university counsslling serviceg do make
provision for theae in their opersiing procedurss, there is great variation
in the form in which they are carried ocut: renging from very formal
procedures to the kind of intuitive approach espoused by Palmer (1970)
at a major North American institutions

"Perhape the most defining and symbolic aspect
of the U.0.L.A, centre is that it keeps no
records in the usual sense ... Certainly the
kesping of no records poses problems for the
need to maintain data about the amount and
eapecially the nature of centre traffic ...

Wave can ba found, however. One of these is
our yearly Annual Reflections®, {p 29%)

In looking at more sysitematised operstlons, the importance of
statistical records as & bamis for adaptive responses is obvious and has
emerged in the previous discussion of pther sub-systens.

Two studies alveady cited show how a counsslling cenire's record
systen provided informativn on a possible change in the nature of the
community’s needs. Sharp and Mavra (1971) refer to the work of Duguid (1968)
involving a continuing study investigating trends in the type of problem
with which students present to the centre, The itrend over the preceding
7 years appeared to be that of an incrsasing propoertion of emoiional preblems.
Ho refersnce is made to any explicit adaptive response, tut it is implied
{p 117} that changes in time budgetting, fiscal policy and personnsl
composition might follow,.

Wilcove and Sharp (1971) provided a morve clear—cut example in
thelir report that their records showed an increase in the proportion of
personsg presenting with emotional provlems. This prompted the piece of
research actually reporied, an investigation of perceptions of the counselling
centre, the results of which ¢ausaed & proposed adapiive response in the form
of a community re-educaiion programme ito be abandonsd,

The studies of Kitchener and Hurst {1974) and Sue {1973) cited

previously are good examples of 2 counselling unitis xeceptiveness to changes
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in the expestancies and needs of the host community and consequent
adaptive response in the form of innovative programmes.

A study by Besmick and Gelso (19?1) is an sxample of a counselling
unit investigating, by means of 2 survey, any changes in percepiions
of a counselling unit by members of the university community after a
10 year period. They repeatsd Warmanis (1960} study and found that while
the pattern of differantial perceptions had not changed, there was a much
greater tendency for sll groups to see adjustment problems as being
appropriate for counsellors o deal with.

Snyder et a2l {1972} carried out a survey, part of which was
concerned with silciiting student opinion on how the counselling centre
should operate. The authors’® comment on this is a pood illustration of
a counselling unit considering possible adaplive responsess:

"Bublects agresd that the centre should be more
informal, that svery student ghould have a
counsel lor assigned ico him vhen he enters the
university, and the coumsellor should be availe
abie to see the situdent in the student's
snvircnment. While the implementation of
these desires may appear impractical and
uneconemical,; they cannot be summerily discarded.
Hather, these comments should be siudisd to
develop ways in which counselling centres might
experimaent in order to reach more of the students
who are in need of assistance. Bven taking thess
statenenis a step further, perhaps counselling
centres should begin to focus their attention on
moye preventive-oriented services rather than
traditional remediation, which may include beling
arailable to the student in his own 1ife space
rather than in the counselling cenire", {p 268)

& Tinal aspect of the adaptive sub-syatem of a university
counselling service ilg fthe sveluation of the sffectiveness of itm
procedursg. Only one situdy could be located sinece 1968, dealing with such
a practice. Herman {1971) published a brief report of a study carried outs

“In general, clients felt positive about the
oounsel iing they received and ranked the service

high., The mean rating of a variety of counselling
sexvices offered was 4.16 on a S-point scale”,

{p 496)

It seems clesar that in the studies reported in this section the

adaptive sub-sysiem of a university counselling service functions to bring
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information to the attention of the management sub-system which can lead
to changes in the unit®s activities and therefore to changes in "counselling®

as this takes place within the organisation.

2.6 The maintenance sub-system of a counselling gservice

Features of university counselling services which would be
incorporated by the maintenance sub-system have not been subject to any
detached sgitudy and mentlon has already been made in Section 1.2 of some of
the maintenance input chuvacteristics of university counselling services,
In this section, the socgial and psychological characteristics of counsellors
{the principal fsature of the maintenance sub-sysiem) and some of the major
cultural influences operating on them will be considered.

Ho empirical studies could be located which provided information
on the demographic charscteristics of counsellors working in university
counselling units. Frederick {1973b} wrote concerning counselling in North
American end Ausiralisn universitiess

"Counselling in higher education is 2 huge
industry in America ... S5taffl have typlcally
heen Masters or Phll graduates in counselling,
elther with backgrounds in psychology ox
education ... Australia has had meagre
sounsellor training rescurces, so staflf have
been generally recrulited on an ad hoc basis
of personal sultability, usually with a
pasychology background®, {p 2)

While no giudies seem to have been carrvied out to provide
information on the social background of university counsellors, soume
information on likely trends can be gleaned from stuwdies carried out on the
characteristics of paychologists in general engaged in mental health work.
Henry, Sims and Spray {1971) surveyed a group of mental health professionals
in North Americe, From thelr survey it seems thal psychologists working
in the wental nealth field could be regarded as an achieved elite "whose
cultural marginality snd status mobility tend to creals a relativistic
rother than Establishment-oriented value perspective™, (Howard and Orlinsky,

1972, p 626), Henry et al {1971} also concluded that the most common

motivations for mental heallh paychologists to enter the field were to
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understand people, to help people and 1o understand and help themselves.

Again, while not related specifically to counsellors working
in university counselling units; a study by Roe {1969} provided evidence
of a likely trend in the personelity characteristics of counsellors as
these relate to vocational choice. BRoe reporited that persons working in
the area of psychotherapy tended to score higher on the Mf scale of the
MMPI, be less intervested in mathemaltics and more interested in persons
and to have relatively high asesthelic and thesoretical wvalues,

Frey {1972}, writing in the Journal of Counsellor iducation
and Supervision, suvggested thet counsellors vary along two critical
dimenglons inscfar as counselling practice is concerned: counselling
procesa and counselling goals. Frey proposed thal the paradigm for the
process dimension has been best stated by Patterson (1966} in terms of

a rational=affective dimension, while the best parvadigm for the goal

dimension haé been that advanced by London {1964} in terms of an action-
ingight dimension. Frey thus propesed {p 244) a 4-celled categorisation
model which he bellisved best describes counssllors on the basis of their
counselling activities. In accounting for these differences, the most
fruitful explanation seems to be in terms of differing influences from
the Yculture™ of counselling and psychotherapy as this finds expression
in the training of counsellors. As Howard and Orlinsky (1972), p 619,
commented, the major repository for this culifure is the professional
literature of the area. Based simply on inspection of the literature,
the most significant cultural inputs seem to be learning theory, the
later clieni-centred tredition, and existentiaiisma?

In terms of the number of publications, learning theory seems
to be the most Influential input, finding expression chiefly in the

rapidly expanding class of activities within university counsellins units

7 Psychoaznalysis seems to have little relevance at present, except
ingofar as being a “styraw man” with which to contrast other
approaches,



tending to be called behavioural counselling - after Krumboltz {1965).

Learning theory appears to have operatsd in this area from itwo sources,
the influence of Bandura {1963) - modelling, and the influence of Krasner
(1962) — operant conditioning. Portes (1971} atiributed the rapid rise
in influence of the learning-based behavioural appreoach to the mood of
the ere toward rationalism, scientificism, buresucratism and impersonal
legalism {p 311).
Bond {1971) appeared to believe that the influence of the
client-centred itradition is diminishing:
¥Although the client—centred group also produced
valuable cass studles ... their consistent
resistance to formal institutionalisation of
their school has made their contributions lewer
and now theiy production of pew material is
next to nil", (p 21)
Inapection of the literature indicates that while Bond's

aasertion may have merit in relation to pasychoiherapeutic innovation,

in fact almost all studies orn counsellor characterisiics make use of the

theraplist dimensions proposed by the clleni-centred group: warmth,

congruence, empathy, genuineness, concretsness {Carkhuff, 1969b; Reogers,
19653 Truax and Carkhuff, 1967}, With "good" counsellor attributes so
frequently expresssed in terms of these client-vcenired notions it seems
clear that it remains a powerful influence,

The infiuvence of exietentialism seems to be captured in the
revolt against the "image" of counselling as 2 process to achieve conformity.
Tone work of Perls (1969) has been very influential in sstablishing the
viev of personal liberastion mo centrzl to the sxistential mode of thought.
Foulds and Guinan {1969} obviously based their appeal for a new kind of
university counselling centre on thiz line of thinking:

"The model which has traditionally been followed
is a uwniversity-~financed service ... which is
respongible for providing a wariety of psychol-
oglcal services (usually of z limited nature)
not previdsd by other campus agsencles,
Professional persons who are invelved in the
coungelling funciion generally confine them-
selves to their offices and wall for students

to aesk them oult or be referred to them, and
then they osounsel these students largely on a
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"ong=to-one basis ... Historically, such
counselling cenires have been marginslly
financed and barely staffed adequately to provide
pesychological services to a relatively small propor-
tion of the ztudent population. Their role and
function have been freguently perceived as
peripheral to the major goals of the university,
1.8, they were seen as passive and adjusiive
or remedial agencies to which apecific problems
were referred ... Thus counselling centres have
tended to perform assessment services and to play
an adjustive, reparative, reactive role ... 4n
exciting new model of a university counselling
service designed to facilitaie the development of
more Dudly-functioning whole persons is that of
a human development centre or growih cenire.
Such an agency would have the goal of the
expangion of human awareness and experience
and the maxinum development of human potentials
for sach student within ithe college setiing”.

{pp 111-112, 114}

in essgence, the alm of this secitlon his been to indicate,
somewhat Iinadequeilely, that the most important sspoct of the maintenance
sub-gystem of 2 university counsselling service, the counsellors, has some
reagonably well-defined characteristics. There are indications that
counsellors tend to have a particular formal digeipline as a professional
background, peychology: they tend to occupy a particular social class,
uppey middie, which they have achieved by upward mobiliity feollewing
aducationai achisvements they probably have a pattern of vocationally
related interests, principelly an interest in people: they ars subject
to & number of influences from the Toulture® of psychotherapy, namely
learning theory, clienit-cenired theovy and existentialism, which fends

to pre~dizpose them differentially to variocus forms of counsellor aciivity.

2.7 The production subesystem of & counselling service

In this section research relating to three broad areazs of
counselling activity will be considered: the first area relates to the
aims of the coupseller; the second is concerned with the social organisation

of tha therapeutic eneauntergg including comsideration of the participant

8 The term "encounter" is not used here in any technical sense, and
especially not in the restricied sense used by existentisl counsellors
puch ap van Kaam (1962). It simply denotes that aspect of the total
arganipational system which Is explicitly concerned with client

change, however “chonge' happens to be conceptualised by the policy of
e unit, or by the individual counsellor.
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roles and counsellor/client collectivities, settings and schedules; the
third area relates to the conduct and experience of the participants in
the counselling encounter, client processes, counsellor processes, client/
counsellor interactive processes.,

In approaching a discussion of counselling geoals, an insightful
article by Krause (1969} notes that counselling is evaluated by four.
"oublics®: (i) the client, {ii} those who benefit from the client's
recovery, {iii) the counsellor, {iv)} the sponsors of counselling. There
may, of course, be differences among these "publics” in their goals for
counselling and thelr criterion for judging success. Goldman and Mendelsohn
{1969) investigated goals of persons cngaged in counselling and psycho-
therapsutic activities. While the survey wag not specifically concerned
with university coumselling services, 1t is likely that the same itrends

would be found. Goldman znd Mendelsohn {1969) found adaptation to self and

to environment was the goal generally held az guiding the endeavours of

counsellors and therapistis:

"The extent of agreement about the description
of a psrgon who has a satisfactory adaptation
to himself and to his enviromment ... suggests
that it is pessible to derive an empirical
criterion of ‘?positive mental health's There
im 1ittle evidence elither that the therapist
feals that he works best with those patients
who most resemble him, or that he sees the
patient who has obiained maximum benefit from
treatment as closely resembling himself. For
that matter he doss not see hinmpelf as normal
{as he has defined it). This suggests that
the therapist does not see himself as the
point of reference in esitablishing ireatment
gople, but rather adheres %o an external
criterion, defined, it seems, by the scciety
in which he and his patients regide¥,

{p 171, emphasis added)

In this present diascussion, the "society” in which the counsellor
and client reside is, of course, the university system. The study by
Elton and Rose {1973} cited previously shows how.the issue is complicated
by university counselling sexvices having different forms in university
communities. BElton and Hose (1973) proposed four modal functions:
emotionsl/vocational; emotionaly vocationals emotional/vocational/

educational/research. This would make litile sense if counselling is
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defined solely in terms of counsellor/client(s) interaction, but is

understandable when viewed as an organisational zsctivity: 1he sponsoring

university commmnity gbstiracts particular kinds of student gelf/environment

adijustment failure problems and designates these as being the business of

the counselling service to remedy.

In relsting these suggestions fo the empirical studies of goals
of individual counsellors, Brown®s (197@} study emphasises the importance
of client change in the goals of the counsellor:

"The highly significant inter-correlation beitween
personal liking and potential for change suggesis
that coungellors liked clients whom they saw as
having the moet potential for change, and in turn,
were satisfled with the progress of these same
clients®. {p 55T}

Jorgensen and Hurst®s {1972) study indicated that this concern
by the coungellor with "change® is related to & diflferential percepition
of himself and the client. Jorgensen and Hurst {1972) found that the
counsellor sees himself as functloning more effestively than hisg client,
wnile the client, too, sees the counsellor as beling capable of healthier
functioning than himgelf.

it thus appears that counsellors, as agenis of the sponsoring
community operating within a counselling organisation, have goals involving
client-change toward more successful adaptation fto the demands of the
anvironments

From the perspective of the social organisation, counselling

activities can be described in terme ¢f four components: role, collectivity,

setting and schedule. In dramaturgical terme {after Goffman, 1959} these

are the elements in the staging of counselling encounters. Role refers to
the participants in the sncountsyr - thsir statusss and porlormance over
time. The most common role patiern presoribes purely verbtsl interaciicn
between client and counsellor. Inspection of case studies published by
counaellors working within university counselling centres suggests a variety
of counsellor-directed verbal interaction as characterising the typical

counselling encounter:
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(i) encouragement of client self-scrutiny: by means of reflection and

clarification of what the ¢lient appears to be experiencingg

{(ii) direction to change the way the client understands various situations:

by means of interpreiations concerning his "real” motives and

experiencess
{111) advice towards changes in the way the client behaves: by suggestions
concerning alternative, more effective, ways of behaving.

While these counsellor role~behaviours seem to characterise the
counselling encounter most Trequently, other counsellor role-patterns are
common. These include the role of "social reinforcement dispenser”, "model”,
and “eonditioning technician™. In addition, some recent work appears to
cast the counsellor in the role of "behaviour sanctioner”,

A study by Samaan and Parker (1973) illustrates the distinction
between the role of "reinforcement dispenser” and that of the traditional
verbal interaction. Samsan and Parker {1973} compared the effects of iwo
counsellor role-behaviours on two matched pgroups of students seeking help
with problems of vocational indecision, In the first condition, the
counsellors gave advice concerning appropriate action invelving information
seeking. In the second, the counsellors relinforced, by masking warmly
approving remarks, all verbaliszstions by the client to do with information
seeking. The investigators reporied that the social reinforcement condition
wag supericr on 4 criterion measures, including actual information-seeking .
activity subsequent fo ihe in%erview.

A combination of the "social reinforcement dispenser" and "model”
roles wia reported by Wachowiak {1973), who compared % groups of counsellees
with concerns over vocatlonal problems. The experimenial group was exposed
to two situations:  the fTlrst involved listening to a 1l%-minute tape of a
"elient” being counselled and receiving approval for deliberation and
deciwion stutements, the second was to receive 30 minutes of counselling
in which the counsellor approved deliberstion and decision-muking ctatements

uttered by the client. This group waos compared with a group receiving



individual guidance-type verbal interaction and with a control group
recelving no guidance. The experimental group was superior to the verbal
guidance group, both differing from the conitrol, on client satisfaction
and an inventory of wocational information seeking attitudes.

The "conditioning technician” role was compared with that of
more traditional verbal interaction in a study by Cornish and Dilley {1973}
concerned with reducing test-anxiety. The ltechnigues of systematic
desengitisation, implosive therapy, and study counselling were compared
and systematic desensitisation found to be more effective than implosive
therapy, which was more effective than siudy counselling - gtudy counselling
did not differ from 2 conitrol group.

Some recent studies show the counsellor in the role of "behaviour
sanctioner”. Christensen and Arkowitz (1974) report a study of a treatment
programme for students experisncing difficulty in relating to the opposite
seX., In the programme clients were simply assigned to be members of
opposite~gsex pairs. IEach client was to be a member of & opposite-sex
pairs {with a different partner each time) over the programme. The structure
was such that the male had the responsibility of contaclting the female
{who was expecting ithe contact) and both partners had to decide jointly
the activity for ithe date. After each date, each partnsr filled out a
form, commenting om favourable and unfavourable aspects of his/her partner,
which was given %o the counsellox and passed to the other person as feedback.
The investigators acknowledge that no contrel group was used, but point to .
the success of the programme on a number of crilterion measures. There was
no interaction between client and counssllor sxcept insofar as making
administrative arrangements was concerned. It therefore seems that the
counsellor functioned in the role of one who panctions behaviour, which
the cllent formerly feared to engage in, by providing an unambiguous
structure with very low levels of threat within which the client could
explore alternative ways of behavicur and receive feedback on the effectiveness

of this behaviour.
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Ho studies counld he loceted which focussed on the role of the
client in the counselling encounter, Goldman and Mendelsohn {1969)
surveyed therapists and counsellors in the general area of mental health
to obtain conceptions of a normal mals, a preferred male patient, a cured
male patient and of themselves. Despite the heterogeneity of the sample,
the investigators reporied a high measure of agreement among therapists,
and we could perhaps apply the findings caubicusly to the university
counselling unit situation. The preferred male patient was described as
imaginative, sensitive, cuvrioug, well-motivated but anxious., The cured
male patient was described as not having indications of paychological
disturbence, and as having acquired self-confidence, contentment and a
measure of iolerance and stability. Within the f{ramework being developed
here, we wiy view these conceptions as desgscribing the role of the client =
thus the conceptions of the preferrsd client mnd the cured client in the

gurvay really amount %o a degcription of the role of the client in terms

of counselling organisation norms. Accepiing this, we could say on the

basis of the Goldman end Mendelsohn (1969) study %that the role of being

a glient implies acknowledgement of personal distress with a desire fox,

and a commitment to, change in the direction of increased satisfaction

with onegelf in one's environment by meana of active pariicipation with

the counsellor.

Ingpection of the literature indicates that clients are expected
to participate in counselling in a variety of ways - including attending
counselling encounters according to some specifisd schedule, to give an
account of their activiities and experiences boeth within the encounter
and within the environment, ic atltend to and report on their feelings
during the sncounter, to observe events in the encounter {e.g. video
films}, to engage in motor activity (relaxa%ion)g to imagine particular
situations,; to perform tasks in the envivonment and report the results
to the counsellor, to read specified literature, to acecepl altsrnative

ways of behaving and reacting ss suggested by the vounsellor, to freely
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express during ths encounter ideas and thoughts which were previously

not expressed. These represant a reasonable coverage of the behaviours

in which a client is expected to behave., There Ils another class of behaviour,
usually %ermed "registances”, which, while not desirable, are overlooked in
that the client is "allowed" to engage in them. Thus, from an organisational

perspective, the notion of resistance seems %o function as a conceptual

device to permit ihe client to be regarded as occupying the role of "client™

even when his behaviour does not accord with the role prescrintion.

Jollectivity is the term given io the size and role composition

of the social unit within which the counselling activity is staged. The
mogt common collectivity used sz a vehicle of counselling in university
counselling services remains the counsellor-client dyad {Prederick, 197%b),
Finney and Crocket {1965) report on exiension of this to a triad -
*partnership therapy",

*The time-honoured model in peychotherapy of

a2 one-io-one relationship iz obviously time

consuming and expsnsive, especially since

we are faced with an almost prohibitive

muzbar of clientg. It was in response to

this problem that Pipney at San Jose State

College began expsrimenting with a doubling-

up technigue, partnership psychotherapy -

seeing iwo clients at once, an analogue of
the partnership moitifl of marital counselling®.

{p 136}

Parinership therapy does not appear to be a widely favoured
collectivity and the major alternative to the dyad in university counselling
service setiings is the group of & = 12 unrelated clients meeting with one
or two counsellers. The Journal of founselling Peychology, for exanmple,
includes a special ssction in each issue dealing with group work and this
collgctivity 18 tending fto be the favoured ome for cliesnt problems ilnvolving
gocial inadequacies as the presenting concernm {Arbes and Hubbell, 19723
Berman, Messersmith and Mullens, 1972).

Smith and Evans (1973) compared a group guidance programme with
an Iindividual counselliing programme for effectiveness in facilitating
vocational goal development. They found that the group programme was more

sffective then the Individual programme., However, inspection of
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thelr reporit suggests that the collectivity may have been ilrrelevant:
the structured noture of the group®s programme may have simply been
more comprehensive and demanded more ¢lient-inveolivement ithan the
individual sessions,

Gaff, Danieh and Austin (1973} compared three collectivitics
for effectiveness in resolving vocational/educational uncertainty: group,
individual and gelf-instruciion. Self-instruction was Judged o be superior
to the other two, which did not differ. Again, however, the comprehensive-
neas and client-invelivement of the i{reatment programmes appeared to be a
more significant variable than the simple difference in collectivity.

Setting refers to the location of the therapeutic encounter.
Almost all studies reviewed employed the setting of an office or some
other room located within premises identified as being part of the
counselling unit. Ths exceptions mainly related to counselling unit-
spongored group experiences conducted in a natural setting such as a
dormito%ye Dies and Sadowsky (1974) reported that a brief encounter group
experience offered to dormitory residents, at the request of dormitory
gtaflf members, was effective in improving social interaction and feelings
of "belonging®.

Schedule vefers to the temporal pattern of therapeutic encounters.
Few reports could be located providing information on the practice in
university counselling centres. It appears that in individual counselling
the standard 50-55 minute interview remains the norm. for the more traditional
verbal-interactive approaches, while behavioural counsellors make use of
briefer contacts of 20-35 minutes, which take the feorm of "progress reviews".
Group counselling praciices vary considerably, from a ssries of 2-hour
sergionn to "marathon™ sessions of 10-12 hours.

There are indications thai some university counselling units
adopt a policy of limiting the amount of contact which 2 student may have
with the unit. Pinney and Crockett(1965), for example, when discussing

"partnership therapy™ note thats
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"When students are limited 1o a definite
number of interviews, azs the ten hours per
year at San Jose State, paritnership therapy
doubles the number of interviews ..." {(p 1%6)

The literature thus indicates that the elements of the staging
of the counselling encounter in university counselling services have not
heen given a great deal of explicit attention. The picture which emerges
from the limited consideration of roles, collectivity, setting and
schedule is one of a sitructure imposed on the counsellling encounter by
the organisation offering the counselling. This structure is in terms
of the behaviour which the counsellor 1s prepared to engage in, and the
behaviour which is expected of the client; the selected groupings within
which counselling is offersd; the restricted physical locale within which

counselling is availabley the time offered for counselling to take place.

Viewed in this way, counselling. &8 an organisational activity is a very

conditional activity in which the clienit, by his participation, is

surrendering to the orvganiseilon offering counselling a substantial

measure of his freedom of acilon.

In congldering the conduct end experience of the participants

in counselling, studles can most conveniently be grouped under three
headings: client experience, counsellor experience and client/counsellor
interaciional experiences. The bulk of literature concerning these has
tended to be concerped with counsellior-offered condiiions of gemuineness,
warmth and understending. The most appropriate Judgement of the usefulness
of this research for an undersianding of the counselling process seems to
be that given by Howard and Orlinsky {(1972) In their reviews

Yeeswhile great effort has been expended in

studying therapist conditions, the accumulated

literature seems to be seriously weskened by

problems of methodology and theoretical

ralevanca™, {p 641)
In this discussion, thersfore, no aittempt has been mads to exhaustively
review this body of information relating to university counselling services.
Ingterd, siudiss have been melscted which can be most readily related to

the concept of the production sub-system of a university counselling

organisation.
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A study by Gilbreath (1971) suggests that the decision to become

a ¢lient may in lisell be a predictor of likely beneflfit Irom counselliing.

In the study, under-achieving students who accepted an offer of aid but

in fact received no aid were compared with a group of underachieving students
who did not respond to an offer of aid. The students who accepited, that

is signified a willingness to become clients of the university's counselling
gservice, performed better in tserms of grades than did the non-acceptors.

An interpretation which suggests itself is that, for some persons at least,
the fact of "therapeutic attention" from the community-accredited helping
crganisation is iteelfl theravpeutic. The Importance of this community-
accredited thevapeutic attention receives additional support from the
finding by Hease and Ivey {1970) that client pre-testing significantly
influences subseguent counselling outcome. In the study, clients were
randomly assigned to an experimental or to a conirel group. The experimental
group was administered the Maladjusiment (Mt) Scale of the MMPI prior to
counselling and both groups were fested with the Mt scale after counselling.
There was a significant difference beiween the experimental group, which
exhibited less maladjustment, and the control group. The investigators

conciuded that:

Yoo pre-testing may reactively interact with
counselling to produce cutcomes that are noi
solely due to the counselling procsss. In
Compbellis terms, pre~testing may sensitise
the client %o counselling which results in
greater client benefit than if no pre-testing
were performed”, {(p 128)

In terms of the production sub-system notion being developed,
we could say that the Ysensitisgtion' referred to above amounts to a

preliminary "work-up” of the individual in the sense of being a structured

behavioural ritual imducting him into the client role. This role implies

{i) active participation in the treatment, and {ii) improvement, thus a
lese unambiguous and hence mare complete, role~induction would be expected

to lead to greater improvement.
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Turning to studlies of the counsellor experilence, Greenberg,

Kagan and Bowes {1969} concluded that counsellors actually meke use of
a guite resiricted range of client-behaviour in making judgements about
a client®s feeling. Using s facltor anslytic approach, the investigators
found that four factors, dependency, anger, avoidance and apprehension
aceounted for 50 percent of the varilance of Judgements. Mullen and Abeles
(1971) investigated the relationship between length of counsellor experience,
liking, empathy, and oculcoms of counselling. They found that for experienced
therapists, liking and empathy were not related, while for inexperienceg
therapists they were related. There was 2 relationship between high
empathy and outcome {chenge in MMPI score) but high liking and high empathy
did not predict a successful cutcome. The investigators concluded that:

..o a8 & therapist gets to know how and why

a client feels as he does in a relationship

then the therapist can (&) appreciate him

or f‘ilke? him more and feel warmer and more

nurturant toward him, {b) help him expand

oni his conflict and become aware of it in

the therapeutic relationghip with increased

chance of impact, (¢) possibly initiate
change in the ¢lient's pattern of functioning®.

{p 43)

The investigatore commented that others, including Chessick (1965)
had zeached a similar conclusion that a high level of communicated empathy
occurs before a therapist experiences caring for a client in a non=judgemental
way, and ls a pre-reguisite. We gould therefore hypothesise that a client
who is "understood” {a) receives reassurance that he is accepted by the
counselling agency, and (b) reassures the counsellor that the client is
accepting of his role of implied cooperation and improvement - which wins
approval {"liking™} from the counsellor,

The relative influence of client and counsellor has been the
subject of several studies. Boyd {1970) employed the A~B variable and
concluded that A and B counsellors gensrated the same type of verbal
interviev content, which seems o imply that éounsellor role has priority
over private conecerne, bub type B clients generated interviews characterised

by more speculative, confronting, challenging and pesrsonally thought—



provoking statements than did type B clients. {(The A~B variable has

been criticised as a research instrument because of its poorly articulated
theoretical status),

Caracena and Vicory (1969} investigated the nature of judged
smpathy, reporited in a mejority of studies to be associated with sucecessful
counselling cutcome, and found that counssllor expression of interest in,
and involvement with, the client during the counselling encounter were
major factors invelved. However, it seems clear that a particular kind
of interest and involvement is required: Crowder {1972) found that
successful therapists {based on MMPI change) offered fewer responses
defined by Crowder as exhibiting “counter-transference” {a failure to
respond 10 the ¢lient®s feelings but rather to a Jjudgement of them
distorted by the counmellorfs own need-states).

Pation {1969) concinded that the client's responses to counsellor—
attempis to modify bshaviour are contingent on how attracted the client is

to the counsellor snd the degres of congruence of the counsellopeclient

discussion with the client®s prior expeciaticns of this., On the basis

of the "charter” given to a counselling unit by its sponsoring community
we could infer that the organissiional norms for counsellors, #s perceived
Wy clients, demsnd an inter@gt and involwvement related to the client’s
feelings in the counselling encounter. Thus, Y"counter—itransference"
responses would violaite this as baing unrelated 1o the client’s feelings.
The findings seem to sarry within them the motion of mutual counsellor-

client reje~definitional activities as belng an important aspect of the

process. Hurst, Weigel, Thaicher, and Byman {1969) examined the
negotiational aspect of counselling and counselling outcome and concluded
that the siudy:s

"ese provides support for the relationship
betwesn acounsellor-client diagnosiic agrsement
and general client-perceived growth in
counsslling. It may be inferred that disagree—
pent in diagnosis between counsellor and client
may lead to differential goals for counselling
and result in adverse effects on the outcome
of counselling®. (p 426)



oy Ao

Therae are; of course, Yagrsements™ and agreements, and it seens
that there are particular kinds of agreements between client and counsellor
which lead to a succeseful outcome. The suggestion offered here, following
along the "organisational™ nétien being proposed, is that the kind of
Yagreement”" requlred is one in which the c¢lient accepts the role of
supplicant who is actively working with the counsellor towards recovery,
as defined mutually by the client and counsellor, while the coumsellor
ascepts his role as representative of the organisational ideoclogy of
helping the individual who accepts this ideology as applying to him {the
client) in his state of dissatisfaction with his present condition and
deslre %0 change this condition.

Something slse meemes to need incorporation in this foermulation
to explain some apparently contradictory findinge. Dill (1973) compared
two counsellor etyless "expert”, in which the counsellor used as a basis
of "authority”™ his stated expsriise and superior knowledge, and “referent®,
in vhich the ceounsellor used ss 2 basis of authority his personal attractive-
nezs to the client. Dill found no differencs in ouitcome, but did report
that the refersnt counselior was liked mors. On the other hand, Hickelson
and Stevie (19?1} comparad the effectiveness of behavioural counsellors who
ware high on facilitative conditions of warmth, congruence and empathy, with
behavioural counsellors who wers low on these conditions and found that
the high-facilitative behavioural counsellors wers more effective. Since
behavicural counselling iz an "experi” mode, it seems that there may well
ve ap additive effect between Yaxpart power™ and “xeférent power®. Lin
{1973) carried out a study which lends support to thiz noticn. Lin found
that the degree to which both faeilitative conditions {warmth, congruence,
smpathy) and experiise were perceived by the client wae a function of
the counsellorfs self-confidence. Thim seems to imply thai the eclient
may well meke his decision on the degree to which he will accept the client
role on the basis of the counsellor’s apparent congruence with his role:

a confident sounseller cenforming to the client’s expectations gives an

unambiguous definition of the respeciive roles demanded of them by the
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organisational framework within which the counselling encounter is taking

place.

2,8 The output from a counselling service

Discussion of the output of university counselling services is
made difficult by (i) the enormous amount of literature dealing with
counselling outcomes, and (ii) methodological weakness in many of these
studies which make interpretations equivocal.

Cutput aspects of the university counselling service have
frequently arlsen during the discussion in previous sectlons, and this
section will summarise "output” under three headings: (i) the effecis
of output from the counselling centre on the university environmoenti
(i1) aspects of client output; and (iii) the nature of counselling outcome
Judgements.

Studies of the effects of counselling on the host instituiion are
very few and have mostly bsen concerned with counselling reducing the
incidence of course discontinuation. There is a deal of evidence {e.g.
Fraderick s=nd Xelynack, 1970} that participation in counselling activities
can improve‘the acadenic performance of at leagt some failing students so
that these are not excluded from the ilnstituiion through fallure to satisfy
academic progression requirements. In this way, counselling output has
an effect on the characteristics of the student population of the institution,

The study by Kitchener and Hursi (19?4) gited previously is one
of the few studies documenting a change { ~alteration of seminar discussioﬁ
format= ) in the educational practices of the institution as a result of
coungelling service activity,.

The majority of situdies rslated to university counselling service
output, hovever, is vconcerned with the social, emotional und academic
skille of individusl olients. 4 wide range of outcome mensures have been
useds personality inventories such as the MMPI and 0PI; self-ratings such
ag the Qmaort, Rep-test, adjective check list; selfw-reports on behaviour
and satigfaction; observer-ratings of behaviour; course grades and graduation

rates.
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Studies have been published employing esch of thete as an outcome
measure and in general, participation in counselling tends to be associated
with an improvement in the outcome measure. Many studies have been
inadequate in design and thse wmethodological weaknesses charzcteristic of
counselling and psychotherapy ocutcome studies have been well documented
(e.g. Meltzoff and Kornreich, 1970). The overall evaluation which seems
most appropriate closely resembles Bergints (1971) comment on the
effectiveness of psychotherapy in general: counselling, as practised in
university counselling units over the lacst 20 years, has had an average
effect on individuals which is moderately positive across a variety of
outcome criteria.

While this is obviously a disappointing situation from the point
of view of the counselling psychologist, it highlishts a very significant
facts despite a failure by counsellors ito demonstrate clearly the success
of counselling in terms of theilr professed aims, there is nc suggestion
from the sponsors of counselling in universities that the activity be
abandoned and funds used elsewhere {that is, the output continues to
re-energise the "eyole™). One conclusion is that counselling as a sponsored
organisational activity has a separate “functiomal utilityY distinct from
its self=professed aim. This function almost certainly includes providing
a means whereby members of a community {students) who feel that they mzy be
unable to funciion effectively (achieve satisfactory grades), but are
required to remain as members of thail community, are enabled to do so.
Instead of banishment (exclusion) or voluntary exile {course discontinuation)
from the community, a new community—sanctioned role is available, that of
counselling~centre client, which can be a means of re~joining the community
fully.

Now obvicusly, the counselling organimation must demonstrate some
overt “"successes" or it would not continue to be sponsored. sarlier,
Krause®s {1969} proposal that four "publics" evaluate councelling and

psychotherapy was introduced. These four publics are: the client; those
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others who benefit immediately from the client’s recovery {e.g. family,
friendsy lesturers, tutors, masters of halls of residence}; the counsellor;
the sponsors of counselling. It may be reasonably assumed that they employ
different criteria for judging success, and different conregquences will
flow from the Jjudgement of each “public",

The clients criteriz for success will include such things as
reduction of feelings of distreass, and self-perceptions of more effective
task accomplishment. The criteria used by those others who benefit from
the client's recovery will include the former client meeting their
expectations of s member of the community, and a reduciion in inconvenience
occasioned by the former client. The counsellor?s criteria for success will
dapend very muach on hia theoretical orvientation. It may or may not include
client behavicural goals beipng met, but in any event wil) involve the
client "conforming" to the counsellorts expectations of him as a client 99

411 these three "publics®™ c¢an reasonably be expected %o
publicize their "Jjudpements" abouil counselling: the client by talking to
othere about his experiencesy those who benefit from the client's recovery
by making this lmown: and the counsellor in the form of annual reports and
formal and informal communication with "those who benefit from the clientis
recovery™., In general, there is & great deal of communication about
outcomes resulting from counselling service activity on a university CAMPUS .
A1l this serves to create the counselling service "image" or "reputation®
referrved to by Gallagher (1970, p 19) discussed previously (Section 1.2). .
This "image” undoubtedly impacts on the sponsors of the counselling centre
in the form of approval of the counselling service by campus sub-groups such
as student organimations, and from individual members of academic and
administrative staff.

The ponscre of counselling also employ criteria for evaluating

the success of counselling. One such criterion is that a favourable image

9 Frank (1971) cites a remark made by a psychotherapist: "Bven if the
patient doesn’t get beitter, you know you are doing the right thing".

{p 356)



wls B

of the counselling centre be represented to it, tmt it is hypothesised

that the sponsors also require that the counselling centre meet a

particular adminietrative need. This is the need to have concrete evidence
of a2 "reason” for student failure and course discontinuation, which doeg not

imply criticism of the institution’s educational process. Thus, once

established, the presence of a2 counselling service implies that students
have "personal problems” (that is, defects) which account for a proportion
of failures and discontinuations in such a way as to absolve the institution
from responsibility {in the sense of blame) for these failures.

The purpose of this discussion is to demonstrate that the dice is
loaded heavily in favour of & university counselling service being regarded
ag valuable and necessary. With four "publics®™ evaluating each counselling
outcome on the basls of different criteria, some of which may even be
antithetical {an example will be given below), it is virtually certain that

at leagt one "public” will regard any counselling outcome as successful

(see Figure 3),

Figure 3: Interreisilons beiween ecounselling outcome judgements

outcomes regarded as not successful

outcome S cutcome regarded as

s R T 4 3 ity
regarded as B successful by those others
guccessful by NN s who immediately benefit

the client from the client’s recovery

LY A %
cutcome i e s L outcome regarded as
regarded as Abnstft +3Pe P | successful by the counsellor
successful by ;*ifﬁfﬁ
the sponsors " _ AT

of counselling

THE SET OF ALL COUNSELLING
QUTCOMES
An example from the writeris own experience may clarify this,
Suppose a student has come to university under parental pressure, He is
disruptive in tutorial groups, thus causing annoyance to the academic staff,
and he engages in anti-social behaviour which distresses his parenis.
Suppose further that he approaches the counselling centrs at the suggestion

of academic staff, the client-counsellor exchange is desultory and inconclusive
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and not helpful, and the student decides to withdraw from the course,
indicating on his application form that he had seen the student counsellor,
The student returns home, gets a job, his antisocial behaviocur ceases and
he becomes visibly happier, thus gratifying his parents, who have been told
by the student that, inter alia, he went to the student counsellor before
deciding to withdraw. Now, from the viewpoint of the client, counselling
was probably judged not successful, From the viewpoint of the counsellor
{and probubly any researcher including this case in his experimental group),
the outcome would be judged not succesaful. However, from the viewpoint of
the academic staff now spared tutorial disyuption and the parents formerly
worried about their son, counselling will certainly be Judged az successful.
¥inally, from the viewpoint of the university executive (the counselling
sponsors), the fact that this troublesome student withdrew after seeing

the studeni counmsellor would be evidence of his unguitability for study and
coungelling will again be judged as successlul.

Mush of the preoceding has arisen from the present writer's
interpretation of his own experiences, and obviocusly more data would be
required In order to establisbh the validlily of ithe hypothesised processes.
Howsver, its purpose in this discussion is simply to suggest that there are
reagonably plausibvle grounds for accepting the importance of those judgements

which find expression in the counselling servicet®s host-community gbout

oounselling outcomes independent of those outcome measures traditionally

employed to evaluaie counselling and independently of the actual effect of .

ecounselling on the client, It is believed that herein lies the explanation

for continued support of counselling in teritiary institutions despite the

lack of research evidence Tor the effectiiveness of counselling.

289 Counselling and peychotherapy as an organisaticnal action-system:
general conclusions

In this chapter empirical studies relating to university counselling
services have besn considered as aspecis of an organisational actich-systenm,
Based on this; some general conclusions can be drawn concerning counselling

and psychotherapy as these are praciised within a formal organisational
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{(Type 1) situation.

It seeme clear that there is no value in trying to eséablish
any so-called "real" definition (Robinson, 1950) of counselling or of
psychotherapy: a community abstracis a class of behaviours and experiences
which interfere with members’ functioning in the community and designates

the remedying of these by a "falking cure"” as the "business"™ of the

crganigation set up for that purpose. The organlsation is not, however,
gimply a paasive recepiacle for whatever the community directs to ite.
The counselling orgenisation and the supporting community are engaged in
a oontinuing eyecle of mutual definiiional activities: <the community
ganctioning certelin functions and proscribing others, the counselling
organisaiion re~formlating its operational policy and seeking to “educate”
community members inbtc an acceptance of this policy. |

Thug, the notion of counselling sesms characterised by the
notion of & dynanmism: a "talking oure” whose purpose and process result
from a tension beiwsen community demand and organisational selfmimage.lg

The community demand is for members who are unable to fanction
effectively in the community to be afforded an acceptable means of re—joining
the eammﬁnify as fully-functioning members. The organisational self-image
involves an ldeology about humsn distress and appropriate responses to
this, and is expressed by means of a body of counsellor therapeutic
technigues and procedures which are Justified by a doctrine of the%&peuticsa
For counselling and psychotherapy to be effective there must be substantial
gorraspondsnce bstwesn the community demand and the organisational self-
image. An example of 2 mis-match between community demand and crggnisational
galli-image iz the community reacition to Wilhelm RBeich's "Orgonne Therapy”
{Brown, 1972},

From the perspective of the individusl community member seeking

help, his or her perceptions of the role of counsellors in the organisation

10 Selznick {1957) discusses the notion of organisaiions having "melves™,



are very important: the greater the person's desire to be helped to
rejoin the community and the greater his or her appreciation of the

appropriateness of counselling to achieve this goal then the more likely

it becomes thuat counselling will be effective.

The person who seeks help from the counselling organisatlon has
some aspects of his or her behaviour altered simply as & consequence of
the help-seeking action, Appointment times, location of the counselling
encounter, conduct during the encounter, constitute a structure modifying
the c¢lientfs behaviour, at least while the help-seeking activiiy continues.

There are clear role=behaviours perceived as apuropriate for
the participants in the counselling encounter: counsellor (actual or
implied) and client. For the counsellor, these include attentiveness to
the client?s request for help and communication of an expectation of
help being effective. For the client, these role~behaviours include
obedience to the oounsellorfs directivesll and an expectation of lmprovement.,

The "internslisation™ of the counsellor?s directives is an
important part of counselling. When counselling has been "effective”
the dirsctives transcend the mere Immedizcy of the counsellor's presence:

the content of the diyeciives becomes the client¥s own, and this self-

appropriation of counsellor directives seems clearly contingent on action
or involvement of the client in the counselling processa.

There iz often a negotiational, transactional or bargaining
flavour to the counselling encounter: the help-seeker wants "help", but
not on the terme on which the counsellor offers it, the counsellor wants
to help, but not on the terms which the client demands. Part of the
gounselling process invol#eﬁ the client coming to accept help on the terms

on which it ia offered. Often, prior information on these terms and a

Justification of them {either explicit e.g. induction vriefing, or implied

11 This term should not be identified solely with "directive therapies'.
It is being used simply o denote what it is that the counsellor
seems to want the client to do.
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e.8. pre=testing) lead to more ready acceptance of the terms on which
help is offered, and this makes for greater effectiveness.

These general concluslons about counselling and psychotherapy
appear to be true whether or not counselling is individuwal, group,; or
self-administered.

In the next chapter, a number of theoretical formulations of
counsel ling and psychotherapy will be discussed in terms of their

adequacy Lo incorporate these general conclusions concerning counselling.





