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Six Little Maids from School are We
-The curious case of the six runaway girls of the S.S. Tji-

wangi and a closer look at the motivations of Overseas Chi-
nese students in Malaya and Singapore who chose to seek 
higher education in the People’s Republic of China, 19511

Jin Li Lim
 London School of Economics and Political Science, U.K.

This paper seeks to take a closer look at the relative motivations of the Overseas Chinese students 
from Malaya and Singapore who chose to seek out higher education in China during the 1950s. 
With the benefit of the 2012-2013 releases at the National Archives of the United Kingdom of the 
FCO 141: Colonial Administration Records (Migrated Files), evidence can be found to construct 
a specific case-study of six young female qiaosheng who unsuccessfully attempted to go to China 
in 1951. With a close-study of this case study and analysis of its implications, this paper demon-
strates the inherent dichotomy between the concerns of the qiaosheng over Chinese education 
opportunities and facilities in Malaya and Singapore, and the colonial governments’ fixation in-
stead on pre-existing assumptions of Overseas Chinese susceptibility to propaganda and patriotic 
appeals from New China. This divergence between the expressed motivations of these qiaosheng 
themselves and the mainstream of colonial thought suggests therefore, that in the end, analyses 
of the qiaosheng by the colonial establishment were coloured by policy and perspectives that had 
already underestimated the nuances and influence of the broader local concern over the prospects 
and provisions for the future of Chinese education in Singapore and Malaya. 

Keywords: Overseas Chinese history, Overseas Chinese students, Singapore, Malaya, Chinese ed-
ucation

INTRODUCTION

The Returned Overseas Chinese Students

One of the historiographical units of analysis regarding the Overseas Chinese and their 
responses to the People’s Republic of China (PRC) after its establishment in October 
1949—or New China, as it was termed—has been that of the Overseas Chinese student 

1　Requests for reprints should be sent to Jin Li Lim. E-mail: j.l.lim@lse.ac.uk. 
      The article’s title is most obviously a play on Act I, Part VII of Gilbert and Sullivan’s brilliant operetta, The 
Mikado, or the song that begins, ‘Three little maids from school are we.’
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(huaqiao xuesheng, or qiaosheng).2 This is not unwarranted; thousands of Overseas 
Chinese students did return to China in search of higher education opportunities. estimates 
of the total are varied. Stephen Fitzgerald (1972, p. 72) estimates that around 60,000 of the 
returned students ultimately settled permanently in the PRC, which suggests that there were 
even more students who returned for studies before subsequently returning to their original 
countries of residence, especially in Nanyang (Southeast Asia). Michael Godley (1989, p. 
332) puts the figure at 50,000 for the period 1949-1958, or 20% of the quarter million or 
so Overseas Chinese who returned to the PRC in that period. Contemporary estimates like 
Lu Yu-sun’s (1956, p. 42) suggested 9000 returned Overseas Chinese students for 1949-
1953. Official estimates by the government of Malaya in 1955 were that the 1950s had seen 
year-on-year increases in the number of student-aged persons leaving Malaya (including 
Singapore) for China, with the figure for 1954 at 2316.3 Whatever the figure, the basic point 
is that there were many of such students.

Given their statistical significance, the Overseas Chinese student as an analytical unit 
is understandably accepted as a useful demographic categorisation in analyses of the larger 
story of the Overseas Chinese and their responses to—if not, relationship with—the PRC. 
There is, in fact, a certain historiographical pathos that characterises the conventional sto-
ry of the qiaosheng and their return to the PRC in the 1950s. In this story, the qiaosheng 
are inspired by the advent of New China and seek to return, on one level for the superior 
Chinese education facilities that the PRC was perceived to have been able to offer them, 
but mostly because of the desire to play some part in the building of a New China itself, or 
a dedication to the ideal of jianguo (literally, building the country). But as Glen Peterson 
(2012, pp. 125-30) points out, for the majority of the qiaosheng who returned, expectation 
and reality did not quite match in the end. Conditions in the 1950s PRC were truly difficult, 
and the qiaosheng experience was made worse by the fact that they came from vastly dif-
ferent cultural settings that confused and exacerbated the contradictory state policy towards 
these Overseas Chinese students. Thus, it is held, by the late 1950s, the qiaosheng ideal of 
higher education in China had been unquestionably shattered—both from the perspectives 
of the legions of now disillusioned Overseas Chinese youths, as well as from the PRC gov-
ernment itself which by 1957, had as Fitzgerald (1972, p. 138) points out, undergone a volte 
face on its earlier policy of encouraging qiaosheng to return to China.

Yet, inasmuch as the historiography across the board suggests that the qiaosheng ex-
perience of education in New China was not as ideal as they had initially hoped, this is not 

2　 It is worth noting, as Wang Gungwu points out, that the term ‘Overseas Chinese’ is a fairly normative one 
as a translation of the Chinese word huaqiao ( 华侨 ). In the context of post-war colonial Malaya and Singa-
pore though, particularly amongst the colonial administrators and officials, the term Overseas Chinese was 
more often than not used as a description for all  Chinese overseas, without taking into account the differences 
between actual  Chinese nationals abroad, or persons of Chinese descent who were not actually Chinese nation-
als. See especially:
Wang, G. (1981). Southeast Asian Hua-ch’iao  in Chinese History-Writing. Journal of Southeast Asian Studies, 
12(1), 1-14.
Wang, G. (1970). Chinese Politics in Malaya. The China Quarterly, 43,  1-30.
For an example of the way ‘Overseas Chinese’ was used as a broad term-of-reference, see: 
Defence Branch Memo: ‘The problem of Chinese students who proceed to China to further their education’, 
Singapore, 21/07/1954, National Archives of the United Kingdom (UKNA)/FCO 141/7482
3　Sir Donald MacGillivray, High Commissioner in Malaya, to A.M. MacKintosh, South-east Asia 
Department, Colonial Office, 21/03/1955, UKNA/FCO 141/7482
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to say at all that historiography is similarly uniform in terms of understanding just exactly 
what the qiaosheng’s motivations for choosing China in the first place were. For instance, 
Michael Godley and Charles Coppel’s (1990, pp. 179-198) work with interviews and recol-
lections from Indonesian qiaosheng—who made up the bulk of the qiaosheng and went to 
China in the 1950s and early 1960s— suggests that there were different groups of students, 
divided ‘according to when they went and the circumstances’ (Godley & Coppel, 1990, p. 
179) underlying their motivations. According to Godley and Coppel, the first wave was in 
the 1950s immediately after the establishment of New China, the second after the massed 
repatriations (paihua) of the 1959-1960 period, and the third in the ‘anti-Chinese storm 
of 1965-1966’ (Godley & Coppel, 1990, p. 179). This suggests that the motivations of the 
qiaosheng were far more relative than simplistic ideas of jianguo, and indeed as far as the 
Indonesian qiaosheng who went to China in the 1950s are concerned, Godley and Coppel 
(1990, p. 180) suggest that they, for the most part, ‘placed education over political consid-
erations.’

This sense of variation was, however, not a mainstream view during the 1950s. Con-
temporary observers were far more likely to assert that the movement of qiaosheng to Chi-
na was in fact the product of susceptibility on the part of the Overseas Chinese to patriotic 
appeals from the homeland (zuguo), which led to them falling prey to systematic Chinese 
Communist propaganda that tugged at their heartstrings. As Lu (1956, p. 51) noted, the 
frequent refrain to the qiaosheng from the mainland was that ‘your motherland needs you, 
come quickly to her embrace.’ Such views were not confined solely to academics, such 
views of the influence of jianguo propaganda emanating from China were very much in the 
mainstream of perspectives of the colonial governments of Singapore and Malaya—which 
is the precise geographical focus of this paper.

More than half of the Overseas Chinese students who returned in the 1950s came from 
Indonesia—but a very significant proportion of the remainder also came from Singapore 
and Malaya (Peterson, 2012, p. 125). What were their motivations? The governments of 
Malaya and Singapore believed, at the time, that those qiaosheng who  intended to seek ed-
ucation in China did so precisely because they had been susceptible—in the first instance—
to the effects of propaganda emanating from New China, and were thusly drawn to grand 
ideas of playing some part in the glorious future. This was paralleled by contemporary ob-
servers like Lu, who cited a curious example in his 1956 monograph as evidence:

One such incident which occurred in the fall of 1952 aroused much pub-
licity. Four young girls, all between 16 and 17 years of age, slipped away 
from Singapore and proceeded to Red China without informing their fam-
ilies. Among them one was the daughter of a well-known millionaire in 
Malaya named Wong Shu Faun. The affair was discovered soon enough 
to enable the father to fly to Hong Kong and prevent her from going over 
the border. A high police officer arrived later and took them back to Sin-
gapore. It was revealed that the steamship tickets and travel papers were 
supplied by persons unknown to the girls. (Lu, 1956, p. 51)

It is on this curious incident that this paper intends to focus on precisely—except that 
in this paper’s situation it was six young girls who ran away from home in June 1951 on 
the S.S. Tjiwangi to seek out higher education in China. With the benefit of newly-released 
interview transcripts (verbatim) between the Singapore police and the girls who ran away 
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from home, this paper aims to provide a case study that will offer a closer look into the mo-
tivations of the qiaosheng who chose the PRC.

This paper will first provide an overview of contemporary Malayan and Singapore co-
lonial government views of the qiaosheng question and problem, demonstrating that the 
mainstream of government perspective was that the qiaosheng question was one defined 
by the perception of propaganda, Communist indoctrination and the allure of New China. 
Moving on from this context, this paper will then go on to the specific case study of those 
six girls of the S.S. Tjiwangi in 1951, and demonstrate that contrary to the official perspec-
tive, what emerges instead as fundamental to the decision-making of these girls was the 
question of higher education—specifically Chinese education—and that a desire for a supe-
rior form of education to that in Malaya and Singapore; certainly not any sense of patriotic 
idealism or jianguo. With the benefit also of this case study, this paper will thus show that 
colonial perspectives systematically underestimated the influence of this question of higher 
education amongst the Chinese in Malaya and Singapore. While of course, in the end, six 
girls as a case study is not sufficient to make generalisations about the body of Malayan and 
Singapore qiaosheng as a whole, what this paper will prove by the end, is that there were 
nuanced and complex motivations at play in the decisions of the Malayan and Singapore 
qiaosheng who chose to go to China for higher education. And though these trends were ev-
ident already at the time, British and colonial perspectives underestimated them completely. 
Perhaps in that sense, suggesting new paradigms for the study of Overseas Chinese history 
in the region, but certainly demonstrating that there is a distinct richness to this particular 
history that has barely been uncovered. 

BRITISH COLONIAL PeRSPeCTIVeS OF THe qiaoShEng IN MALAYA AND SIN-
GAPORe

A year before Chairman Mao Zedong’s historic proclamation in Tiananmen Square on 
October 1 1949, the Special Branches of both the Malayan and Singapore police forces 
had already warned their governments that the increasingly likely victory of the Chinese 
Communist Party (CCP) in the Chinese Civil War would have ‘a considerable bearing on 
the peace of the world.’4 For Malaya and Singapore, the specific concern was to do with 
the Overseas Chinese. In a discussion between Colonial (CO) and Foreign Office(s) (FO) 
in 1949 over the desirability of extending diplomatic recognition to the PRC, it was noted 
that:

Communist successes in China have in some measure instilled in the 
Chinese in Malaya a feeling of pride in the achievements of the Commu-
nist armies and of satisfaction that China will have a strong government 
respected in the counsels of the nations. Recognition of the Communist 
government in China will confirm this attitude of the Overseas Chinese 
and, unless the publicity connected with it is handled carefully, the conse-
quences may become serious […]5

This paper is not the place for a fuller discussion of what these serious consequences 

4     ‘Pan-Malayan Review of Political and Security Intelligence’, Issue No. 7, 24/11/1948, UKNA/CO 537/2660
5　‘Note by Colonial Office and Foreign Office: Attitudes towards Communism in Malaya and Communism 
in China’, n.d. but from a file dated 1949-1950, UKNA/CO 537/4783



Six little maidS from School are we 5

were thought to be-that subject has been discussed elsewhere.6 What this paper is concerned 
with though, is the issue of the qiaosheng.

It is worth noting that in the immediate period after the establishment of the PRC in 
1949, Malaya and Singapore were still in the throes of the Malayan emergency and insur-
gency being waged by the Malayan Communist Party (MCP). But even though the MCP 
was the ‘immediate menace,’ there was still concern over ‘the ferment among school chil-
dren and students’ consequent to the events of October 1949, particularly because of their 
susceptibility to ‘the propaganda which encourages the return of Chinese to the homeland ‘to 
build the New China.’7 Although the colonial authorities were perhaps more concerned im-
mediately with the threat of the MCP, this was not to say that they did not take the prospect 
of the Overseas Chinese returning to China en masse lightly. In August 1950, the Singapore 
government proposed:

An amendment has been made to the Passport Regulations which will en-
able a very much stricter control to be maintained in particular over alien 
Chinese returning to China for visits. […] This provision will be partic-
ularly valuable in preventing the return of students who go to China for 
political indoctrination.8

Yet, this hope that re-entry visa requirements would deter such qiaosheng from seeking 
to leave proved to be illusory. This realisation was already evident by September 24 1950 
at the Bukit Serene Conference between the Malayan High Commissioner, Governor of 
Singapore and the Commissioner-General for Southeast Asia. The Conference was clear 
that the movement of Chinese students to China for higher education was ‘undesirable in 
itself’ precisely because it was ‘in direct conflict with the policy of the Governments, which 
is to educate the Chinese population in the ways of Western democracy and to create in the 
minds of the rising generation an undivided sense of loyalty and patriotism to the country 
of their birth’ and also because ‘the People’s Government would not be slow to appreciate 
the advantage of the flow of these students, which they would be at pains to encourage in 
order to indoctrinate the students in China’s Communist ideology, which they would preach 
and practice on their return.’9 Yet, at the same time it was admitted that the method of pass-
port regulation was not an effective solution to prevent the hypothetical return of indoctri-
nated qiaosheng since:

Their return is rendered possible as most of these Chinese students pos-
sess the status of British subjects or British Protected Persons, and cannot 
legally be prevented under the Immigration Laws from returning to the 
country of their origin.10

6　 See especially:
Chui, K. (October 1977). The response of the Malayan Chinese to political and military developments in 
China, 1945 – 1949.  Singapore: Institute of Humanities and Social Sciences, College of Graduate Studies, 
Nanyang University; Research Project Series, No. 4.
Suryadinata, L. (ed.). (1995). Southeast Asian Chinese and China: The Politico-Economic Dimension.  
Singapore: Times Academic Press.
7　O.H. Morris (South East Asia Department, Colonial Office) to R.H. Scott (Foreign Office), 30/11/1949, 
UKNA/CO 537/4783
8　Singapore Special Branch, Singapore Political Report, September 1950, UKNA/CO 825/82/2
9　To the Secretary of State for the Colonies from the (Acting) Deputy Commissioner-General, Southeast 
Asia, 24/09/1950, UKNA/FCO 141/7482
10　Idem
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Initially, the Conference considered the possibility of depriving all those who held dual 
nationality of their status as British subjects or Protected Persons if they ‘should prove by 
words or deeds, to owe superior loyalty to the country of his other nationality.’11 This was 
a clever way around the problem actually, since under the existing jus sanguinis policy of 
the PRC, all ethnic Chinese were in fact, also Chinese nationals as far as the PRC was con-
cerned. Approval from London was thus sought after Bukit Serene for an amendment to 
be made to the emergency (Travel Restriction) Regulations that stated that persons of dual 
nationality who left without passports would not be permitted to return unless they had first 
received an entry Permit.12 And of course, those who intended to go to China for studies 
would not be given passports anyway.

The proposed amendment may have seemed like an elegant solution but it immediately 
ran into problems.13 It was pointed out by the Chinese members of the Singapore legisla-
ture that this would ‘antagonise the Straits-born by equating them with the China-born and 
would do more harm than good’ since it would undermine the British policy of favouring 
the Straits Chinese who were loyal to the colonial establishment.14 Consequently, nothing 
came of this amendment proposal and instead, the governments of Malaya and Singapore 
issued a joint statement of warning on May 25 1951:

At the present time persons travelling to Communist countries, in particu-
lar persons proceeding to Universities, Schools and other places of educa-
tion are liable to be subjected to intensive pressure to adopt Communism. 
The government desires to warn all persons, including British subjects 
and Federal Citizens, who have proceeded from Malaya and are now re-
siding in a Communist dominated country, or who in future may proceed 
from Malaya to such a country, that any person who has been subjected to 
intensive Communist teaching is a menace to the maintenance of law and 
order in a country where Communists are openly engaged in terrorism 
and subversive activities, and that in Malaya any person who is a menace 
to the maintenance of law and order is liable to detention under the emer-
gency Regulations.15

This warning had been proposed by the Biddulph Committee, which had been set up in 
Singapore to ‘consider how the object might best be achieved of excluding from Malaya 
those persons who had been indoctrinated with Communism abroad, and who held British 
passports.’16 The committee included the two legislators who had opposed the emergency 
Regulations amendments (Tan Chin Tuan and C.C. Tan), the Secretary of Chinese Affairs, 
J.P. Biddulph and the Director of Immigration, S.e. King. Their report on March 20 1951 
proposed the warning and also detention under the emergency Regulations, which allowed 

11　To the Secretary of State for the Colonies from the (Acting) Deputy Commissioner-General, Southeast 
Asia, 24/09/1950, UKNA/FCO 141/7482
12　Defence Branch Memo: ‘The problem of Chinese students who proceed to China to further their 
education’, Singapore, 21/07/1954, UKNA/FCO 141/7482
13　Idem
14　Idem
15　From the Member for Home Affairs, Federation of Malaya Government, to the Colonial Secretary, 
Government of Singapore, 11/02/1954
16　Colonial Secretary’s Office, Singapore, Memo: CSO 0046/50, 09/05/1952, UKNA/FCO 141/14407
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for detention without trial.17 However, even this was insufficient. Detention without trial 
under the emergency Regulations had to be approved by an Advisory Committee who, 
when it came to the issue of detaining indoctrinated Chinese student returnees, were quite 
unwilling to authorise detention orders unless there was clear evidence of indoctrination—
which was found to be, in the end, quite a difficult thing to prove.18

Inasmuch as the legislators could not come to terms with the legal questions to con-
struct an effective deterrent to the departure of the qiaosheng from Singapore or Malaya, 
precisely because they could not resolve the burden of proof required to show ‘indoctrina-
tion,’ their qualms were certainly not shared by officials in the security services. As G.W. 
Webb, the Secretary for Chinese Affairs, Singapore, warned in 1952:

The suggestions made by the Biddulph Committee do not appear to 
have worked out at all well in practice and unfortunately appear to have 
achieved little. The main reason for this, so far as I can see, is that it has 
not been accepted (or if it has, that acceptance has not been acted upon) 
that residence in China for a given time of a person of school age is ipso 
facto an adequate ground for some sort of restriction on arrival here.19

A.e.G. Blades, the Director of Singapore Special Branch, also warned in March 1952 
that there were large numbers of Chinese students preparing to leave for China, sharing 
also the assumption of indoctrination, warning that they ‘are a potential future security 
danger to the Colony.20 By 1954, these assumptions of indoctrination had become quite 
common-place amongst the colonial authorities, particularly because the absolute numbers 
of student-aged Chinese who were leaving for the PRC was growing every year. Sir Donald 
MacGillivray, the Malayan High Commissioner, in particular, was a proponent of greater 
measures to control the problem of the Overseas Chinese students. As he wrote in 1954:

Most of them will be attending places of higher study in China and it 
seems unlikely that they will not be thoroughly indoctrinated in Commu-
nist policies and inconceivable that they will be allowed to leave China 
unless the Communist authorities are satisfied that they are so indoctrinat-
ed.21

Why were such assumptions being made? One part of the reason was that of a larger 
strategic view of the colonial authorities that there was indeed a distinct Chinese agenda to 
foment instability in British colonial possessions:

In pursuing its policy, the Chinese Communist Party is aided by the pres-
ence of large overseas Chinese communities in South east Asia, some of 
the younger members of which can be induced to proceed to Communist 
China, receive training there in the Communist outlook, and return to 
their countries of domicile where they can undertake subversive activities. 

17　Colonial Secretary’s Office, Singapore, Memo: CSO 0046/50, 09/05/1952, UKNA/FCO 141/14407
18　W.C. Taylor, Colonial Secretary, Singapore to the Member for Home Affairs, Federation of Malaya 
Government, 31/03/1954, UKNA/FCO 141/14407
19　G.W. Webb, Secretary for Chinese Affairs, Singapore, to I.L. Phillips, Deputy-Secretary for Defence and 
Internal Security, Government of Singapore, 06/06/1952, UKNA/FCO 141/14407
20　From the Director, Special Branch Singapore, to the Secretary for Defence and Internal Security, 
Government of Singapore, 17/03/1952, UKNA/FCO 141/14407
21　Sir Donald MacGillivray, High Commissioner of Malaya, to Sir John Martin, Colonial Office, 10/07/1954, 
UKNA/FCO 141/7482
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It should be accepted in this connection that no young Chinese is likely 
to be allowed to leave Communist China, where the movement controls, 
usual in a totalitarian state, are imposed, unless some clear advantage will 
accrue to the Communist Party. It may, therefore, be assumed that any 
young Chinese returning from China to the free world has satisfied the 
Chinese Communist authorities that he will, and can serve the Communist 
cause.22

Whether or not the CCP really had such an agenda is besides the point here; given such 
a perspective, it seems almost natural for the colonial authorities to have assumed that any 
qiaosheng returnee was bound to have been carrying out some subversive agenda. 

On the other hand, what was also at play was a pre-existing assumption that the colonial 
authorities already had had of the Overseas Chinese; that the Overseas Chinese were always 
going to be inclined towards an alignment with New China, or at least, easily turned in that 
direction. The CCP victory had already been seen as an event sure to inspire support and 
patriotic sentiments amongst the Overseas Chinese in the colonies. Indeed, it was always 
assumed that China could (and would) always appeal to the patriotic sentiments inherent in 
the Overseas Chinese, creating ‘the obvious danger that a genuine pride in national accom-
plishment will be exploited by Communist elements.’23 Singapore Special Branch frequent-
ly warned that the Overseas Chinese were susceptible to nationalistic/patriotic sentiments 
and would consequently make alignment(s) with ‘Red China,’ and though the government 
could seek to counter this, it was ‘extremely difficult to combat the insidious propaganda 
of the C.C.P. and its local agencies which by boosting the achievements of the ‘New China’ 
and by playing on national pride, seeks to prove that the true cause of these achievements 
lies in Communism itself.’24

Perhaps the perception of relative difficulty in weaning away the Overseas Chinese 
from the allure of New China was intimately tied to the assumption—in the first instance—
that Overseas Chinese were always going to be drawn to the call of a China retaking its 
place on the world stage. This was not a view confined to colonial officials; it was also the 
FO view. In a discussion of the earlier plan to withhold passports and travel documents 
from departing Chinese, the FO noted that while usually ‘it was not the policy of Her Maj-
esty’s Government to interfere with the freedom of travel of citizens of the United King-
dom’ and that the withholding of validation of passports would in effect constitute such an 
interference, it was nevertheless allowed that there was a good justification to allow that 
‘Colonial Governors may, however, control more strictly the grant of passports and en-
dorsements thereon to citizens of their territories.’25 The justification for the Governors, as 
enunciated by the FO of course, being ‘the fact that Communist indoctrination of their cit-
izens represents a danger to national security far greater than that normally to be expected 
in the United Kingdom.’26 It is not for this paper to say whether the Communist presence in 
1953 was any lesser—or not—in Singapore and Malaya than it was in the United Kingdom 

22　Memo: ‘Traffic of Chinese students between Malaya and Communist China’, Secretary, Combined 
Intelligence Staff, Federation of Malaya Government, 30/01/1954, UKNA/ FCO 141/14407
23　Singapore Special Branch, Singapore Political Report, December 1950, UKNA/CO 825/82/2
24　Singapore Special Branch, Singapore Political Report, August 1950, UKNA/CO 825/82/2
25　Memo: ‘Item (iv). Issue of Passports — Discretion of Issuing Authorities’, Foreign Office Despatch No. 
267 to the Commissioner-General, Southeast Asia, 06/07/1953, UKNA/FCO 141/14407
26　Idem
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(though the fact that there was a Communist Party of Great Britain, which had significant 
traction in the labour movement in the UK seems to be somewhat ironic, to say the least), 
but suffice to say that the assertion of the susceptibility of the Overseas Chinese to such pa-
triotic sentiments emanating from China thus also found their way into the mainstream of 
colonial policy planning, and became explanations for the motivations of the qiaosheng to 
seek out higher education in New China.

By 1954, not only had there been ‘a steady increase’ in the number of Chinese persons 
of student-age departing Malaya and Singapore from 1951 to 1953, but the previous year 
had also seen the first return of qiaosheng from China in a large group.27 It was felt that it 
had become self-evident that that existing measures to stem the flow of qiaosheng to China 
were failing and, as such, a much more proactive approach had to be taken—certainly a 
much more deterrent policy than the emergency Regulations.28 It was therefore determined 
that a Preparatory Committee drawn from officials from the Singapore and Federation of 
Malaya governments would study the qiaosheng question in the interests of a better poli-
cy approach.29 These papers represent the precise way in which the colonial governments 
framed the qiaosheng question.30

In assessing the reasons for the ‘traffic’ of qiaosheng to China, the analyses of the Com-
mittees reflected, once again, the underlying assumptions of the mainstream colonial per-
spective insofar as they assumed that it was the sentimental appeal of New China that was 
the real reason for the traffic. The first and most important reason was:

The glamour of Communist China as a new and vital force which has 
withstood the military science of the West in Korea. This glamour is in-
creased by feelings of racial affinity, by skilful personal propaganda in the 
form of students’ letters from China addressed to their old school mates in 
Malaya, by pro-Communist teachers and other Communist agents and by 
subversive literature emanating from China. This is considered to be the 
overriding major factor to which all others are subsidiary.31

Indeed, so powerful was this ‘glamour’ as an appeal to the qiaosheng that it was said 
that even the MCP, ‘which was formerly opposed to the traffic’, had since given in to the 

27　Member for Home Affairs, Federation of Malaya Government to the Colonial Secretary, Singapore, 
11/02/1954, UKNA/FCO 141/14407
28　W.C. Taylor, Colonial Secretary, Singapore to the Member for Home Affairs, Federation of Malaya 
Government, 31/03/1954, UKNA/FCO 141/14407
29　Tunku Mohamed, for the Member for Home Affairs, Federation of Malaya Government to the Colonial 
Secretary, Singapore, 14/05/1954, UKNA/FCO 141/14407
30　There are very similar policy papers that emerged from this Committee that survive in FCO 141:
Memo: ‘The problem of Chinese students who proceed to China to further their education’, Defence Branch, 
Singapore, 21/07/1954, UKNA/FCO 141/7482
Memo: ‘Traffic of Chinese students between Malaya and Communist China’, Office of the Member for Home 
Affairs, Federation of Malaya Government, 06/07/1954, UKNA/FCO 141/7482
Memo: ‘Traffic of Chinese students between Malaya and Communist China’, Office of the Member for Home 
Affairs, Federation of Malaya Government, 06/07/1954, UKNA/FCO 141/14409
The Preparatory Committee itself drew from earlier memo put forward by the Combined Intelligence Staff of 
the Commissioner-General for Southeast Asia (Malcolm MacDonald):
Memo: ‘Traffic of Chinese students between Malaya and Communist China’, Secretary, Combined Intelligence 
Staff, 30/01/1954,UKNA/FCO 141/14407
31　Memo: ‘Traffic of Chinese students between Malaya and Communist China’, Office of the Member for 
Home Affairs, Federation of Malaya Government, 06/07/1954, UKNA/FCO 141/14409
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rising tide of popular sentiment.32 The other ‘subsidiary’ factors were: the ‘lack of higher 
educational facilities for Chinese in Malaya and the conviction that superior facilities are 
available only in Communist China,’ ‘a desire to evade national service’ and a ‘lack of suit-
able employment.’33 Yet, as far as both governments were concerned, these were negligible 
factors. The question of the lack of viable alternatives in terms of higher education facilities 
for the qiaosheng was dismissed out of hand because it was believed that ‘its importance is 
exaggerated by the Chinese community itself as an excuse for the traffic.’34 The impetus to 
flee the prospect of national service was also dismissed as of ‘temporary influence.’35 The 
lack of employment opportunities was also thought to be irrelevant as far as students were 
concerned.36 So in the end, it was really held that it was the ‘glamour’ of New China that 
was the first and only cause. 

That colonial government officials genuinely believed in the susceptibility of the qiaos-
heng to this sentimental appeal, that the PRC was somehow able to exert, is without ques-
tion. At a follow-up meeting on August 27 1954, after the promulgation of the policy papers 
of the Preparatory Committee, Malcolm MacDonald (Commissioner-General, Southeast 
Asia), Sir Donald MacGillivray (Malayan High Commissioner) and Sir John Nicoll (Gov-
ernor of Singapore) met to discuss the problem of the qiaosheng. Though they agreed that 
policy needed to both discourage the departure of the students as well as to prevent the 
return of the indoctrinated, it seemed to be assumed that they could not stem the tide of 
departures and so prioritised the development of measures to prevent the eventual returns. 
One only has to look at the key priorities they enunciated:

(i)As long-term measures, the continued and steady development of edu-
cation facilities together with a planned programme of counter-propagan-
da
(ii)A system of exit permits to discourage persons and make it difficult for 
them to go to China
(iii)A development of the system of entry permits to cover persons born in 
Malaya  and who wished to return from China
(iv)The detention and possible rehabilitation of those who through other 
reasons  had to be admitted.37

Only one out of the four priority measures had to do with addressing the need to offer a 
viable alternative for Chinese higher education, and even then:

With regard to (i) above, both H.e. the High Commissioner and H.e. the 
Governor were in agreement that the importance of the measures advocat-
ed was fully realised and that they were being pursued with as much pri-
ority as could be given them. They did not therefore consider it necessary 

32　Memo: ‘Traffic of Chinese students between Malaya and Communist China’, Office of the Member for 
Home Affairs, Federation of Malaya Government, 06/07/1954, UKNA/FCO 141/14409
33　Idem
34　Idem
35　Idem
36　Idem
37    ‘Notes of a meeting held at Government House on 27 August 1954’, Commissioner-General, Southeast 
Asia, 27/08/1954, UKNA/FCO 141/7482
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to set up any special committee.38

But if the provision of alternative (and local) higher education facilities was ‘fully real-
ised,’ then why would the qiaosheng be motivated to go to the PRC? As far as the colonial 
perspective went, it seems that the answer was that these Chinese students, in the first place, 
once convinced of the desirability of higher education in the PRC—no doubt because of the 
‘glamour’ involved—could not be deterred from leaving. In an earlier conversation with 
MacGillivray, Nicoll had in fact expressed this exact view. Nicoll ‘was convinced that these 
young Chinese were quite determined to go whatever their parents and friends might urge 
to the contrary’ and as such, the greater need was ‘to prevent the return of those who did go 
and were likely to become indoctrinated.’39 With such a mindset, of course the lack of alter-
native and local higher education facilities was seen as an exaggerated concern; of course 
the ‘glamour’ of New China was held to be the primary cause for the qiaosheng traffic and 
of course colonial efforts focused on preventing return(s).

This paper contends that in actual fact, the motivations of qiaosheng were far more 
nuanced than colonial officials allowed. This paper further argues that the relative lack of 
local higher education facilities in Malaya and Singapore was something that the colonial 
governments greatly underestimated as a motivation for the movement of qiaosheng to the 
PRC. This is not to say the perceptions that New China was able to exert a certain senti-
mental appeal to the Overseas Chinese were wrong—of course not. But what this paper 
does say is that inasmuch as there may have been those who were attracted by the ‘glamour’ 
of a New China—there were also those who were more properly students in name and in 
motivation as well. As such, the following case study of six young female qiaosheng will 
provide a somewhat different insight into the motivations of the qiaosheng.

THe SIX GIRLS OF THe S.S. TJIWANGI:qiUxUE OR jiangUo?40

On June 12 1951, Alan Blades, then Assistant-Commissioner ofSingapore Special 
Branch, sent an urgent memo to the Commissioner of Police and the Colonial Secretary 
of Singapore reporting that Dato Wong Shee Fun (a founder member of the Malayan 
Chinese Association (MCA) and a Legislative Council member in Johore) had come to 
report that his daughter had run away from home and had left for China on the Dutch 
ship S.S. Tjiwangi without his approval—or indeed, knowledge—and was now en route 
to Hong Kong.41 Wong told Blades he was going to Hong Kong to retrieve his daughter 
before it was too late, but Blades requested permission from his superiors to send Assistant 
Superintendent (ASP) Khaw Kai Boh as well because Wong had informed Special Branch 
that there were a number of other girls who had also ran away from home to go to China.42 
Unfortunately for Wong, news of this episode was soon leaked to the press and almost 

38　‘Notes of a meeting held at Government House on 27 August 1954’, Commissioner-General, Southeast 
Asia, 27/08/1954, UKNA/FCO 141/7482
39    ‘Note of discussion at Government House, at 9.45 p.m. on 21 July 1954’, Sir John Nicoll, Governor of 
Singapore to Sir Donald MacGillivray, High Commissioner of Malaya, 23/07/1954, UKNA/FCO 141/7482
40　 The terms qiuxue ( 求 学 ) and jianguo ( 建 国 ) literally mean, ‘pleading for studies’ and ‘building the 
country.’
41　A.E.G. Blades, Assistant-Commissioner, Special Branch, Singapore to the Commissioner of Police and the 
Colonial Secretary, Singapore, 12/06/1951, UKNA/FCO 141/14408
42　Idem
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immediately became public knowledge in Singapore. The following day, the nanyang 
Siang Pau published a sensational piece detailing a story of six young girls of Middle 
School age who had ran away from home to go to China—against the wishes and without 
the knowledge of their parents. Worse still, the nanyang Siang Pau also depicted these 
young girls as having come under the influence of subversive influences at their Middle 
School and were in fact returning to China to participate in the Communist revolution.43 
The paper was scathing in its remarks:

It is said that they are going to China for further studies. Can anyone be-
lieve that they are going for such a purpose? No one will believe it.44

This was a question that apparently also exercised the Governor of Singapore since he 
summoned an emergency Meeting on the same day.45 Though there was some discussion 
about the possibility of some sinister Chinese Communist organisation that facilitated the 
travel of such qiaosheng, it was decided to wait for ASP Khaw to present his report before 
further action.46 In any case, they did not have to wait long. On June 15, ASP Khaw tele-
grammed to inform the Governor that the six girls had been detained in Hong Kong, and 
while Wong Shee Fun’s daughter, Wong Fung Ping (17 years old in 1951) had been released 
to his care, Khaw was on the way back to Singapore with five other girl in his custody: Lim 
Lay Goh (18 years old), Wu Nan Fee (16), Chen Pui Yeng (16), Chuang Heng Pey (14) and 
Ho Lai Fong (17).47 Assistant-Commissioner Blades decided to interrogate the girls under 
the emergency Regulations and the interrogation transcripts have survived to this day, and 
it is from these unique documents that a picture of qiaosheng motivations can be painted.48

Lim Lay Goh, the oldest at 19 years, was perhaps the most curious of the subjects of 
this case. Lim had actually been born in China and had come to Malaya 13 years earlier 
before returning to China to study for a while and then returning again to Singapore in De-
cember 1950.49 This fact is significant in that Lim would have known very well what she 
was getting into in returning to China—one certainly cannot say that Lim had been deluded 
and had not known the true conditions in China. Indeed, when Lim’s classmates at the Nan 
Chiao Girls’ School found out that she had actually returned from China, having studied 
there previously, she was mocked for returning to Singapore when so many others had been 
trying to head to the PRC for higher education, resulting in her feeling rather depressed at 
her circumstances.50 Lim was the only one of the six who was not a student at the Nanyang 
Girls’ School, but had joined the group because of her childhood friendship with another 
of the group, Ho Lai Fong. Yet, Lim was insistent that nobody had suggested that she go to 
China, that nobody in the school had encouraged this and that it had been her own decision. 

43    ‘Details of the six girls returning to China’, Nanyang Siang Pau, 13/06/1951, UKNA/FCO 141/14408
44　Idem
45　‘Minutes of Emergency Meeting held at Government House, Singapore, on 13th June 1951, at 9.15 a.m.’, 
UKNA/FCO 141/14408
46     Idem
47　These ages were given by Khaw but there is a discrepancy with the ages given by the girls in their 
subsequent interrogation/interviews with Special Branch detectives. However, in most cases the discrepancy is 
only by 1 year.‘Telegram from Mr Khaw, received at 6 p.m., 15/06/1951’, UKNA/FCO 141/14408
48　A.E.G. Blades, Assistant Commissioner, Special Branch, Singapore to the Commissioner of Police, 
Singapore, 20/06/1951, UKNA/FCO 141/14408
49   ‘Statement of Lim Lay Goh alias Lim Ping (21 June 1951)’, Singapore Police Force Interview Report, 
UKNA/FCO 141/14408
50　Idem
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Though she had little money—because she had kept her parents in the dark about this deci-
sion—Lim had heard that the Overseas Chinese Reception Committee in Canton (Guang-
zhou) would welcome them.51 Lim admitted to writing a letter (unsent) to her parents that 
told them that she was leaving for China because she was looking after her future ‘by 
studying and serving the people of China.’52 Yet, to the Special Branch detective, she stated 
that the real reasons for leaving Singapore were because of the emotional dissonance she 
had felt upon being questioned on why she had come back when so many others wanted to 
seek an education in China, and given the opportunity of group travel with the others, had 
taken it.53

Ho Lai Fong (17 years old), was born in Singapore and she stated that her desire to seek 
further studies in China had taken root sometime in 1950 because: ‘I believe that the stan-
dard of education is higher in China than in Singapore.’54 As to why she believed this, she 
said that she had heard it said, but even then, it was a popular belief—‘everybody knows 
that it is a fact.’55 She rejected the idea that there had been some instigator or an organisa-
tion to facilitate their plans, stating instead that knowledge of the Overseas Chinese Re-
ception Committee (or Hall) in Canton had been common knowledge—‘all students going 
back to China know that there is such a reception hall.’56 Ho was quite clear to the inter-
viewing Detective that her decision had been motivated by a desire to further her education, 
but she was also clear that she was quite aware of the ramifications of such a move on her 
part. In recounting how the group had taken photographs for a sort of exit form, Ho stated 
that ‘we said that we did not intend to come back to Malaya.’57

Wong Fong Ping (17 years old), Dato Wong’s daughter, stated that though she had not 
informed her parents of her intentions, she had gone on her own free will, motivated like 
the other girls by the prospect of higher education in China. As she stated: ‘the five of us 
had heard quite a lot of the advantages of studying in China—the standard of education in 
China is much higher and so on.’58 She would later state again that: ‘I took the trip on my 
own free will. I wanted to see China and also to further my studies.’59 Wong also rejected 
the assertions that her teachers had encouraged their students to head for China. 

Chong Hung Pei, at 15 years old, was the youngest of the group.60 Yet her youth had not 
hindered her from joining the group or her own desire to further studies in China. As she 
put it: ‘I had the idea of going to China for further studies. I was thinking that China had a 
lot of nice places to go to and besides, the standard of education must be higher than that 

51　‘Statement of Lim Lay Goh alias Lim Ping (21 June 1951)’, Singapore Police Force Interview Report, 
UKNA/FCO 141/14408
52　Idem
53　Idem
54   ‘Statement of Ho Lai Fong (F) alias Chieh (20 June 1951)’, Singapore Police Force Interview Report, 
UKNA/FCO 141/14408
55　Idem
56　Idem
57　Idem
58    ‘Statement of Wong Fong Ping (21 June 1951)’, Singapore Police Force Interview Report, UKNA/FCO 
141/14408
59　Idem
60　Khaw’s initial report and the transcripts also contain differences in the names recorded. This was not 
uncommon—until the advent of hanyu pinyin  in transliterating Chinese.
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in Singapore.’61 She too rejected the idea that there had been an organisation, or that any 
of the other girls had influenced the group; Chong was clear that it had been a confluence 
of like-minded desires that had led to them into forming a group. Chong was aware of the 
Canton facilities for their arrival: ‘nobody told me things about the Reception Hall in Can-
ton, but everyone going back to China knows that there is one Overseas Chinese Recep-
tion Hall in Canton.’62 Chong did say though that she had learned that New China was an 
attractive proposition ‘through newspapers and magazines’ like ‘local Chinese newspapers 
and magazines [like] ‘east Wind’ and some others.’63 Chong did not regret her actions in 
the least—‘I cannot say when I may go to China again but of course it has to be a few years 
later, at least when I am of age.’64

Wu Nan Fei (16 years old), like Lim Lay Goh, had also been born in China (Shanghai) 
and had came to Singapore sometime in 1945-1946.65 She already had siblings studying in 
China: her older brother was at Tsinghua University, having completed the Senior Middle 
Class II at the Chinese High School in Singapore, her older sister was in Shanghai, although 
Wu did not know where she was studying she knew that she had also studied previously in 
Singapore. Her two younger siblings were still studying in Singapore. Wu had left China 
when she was around 10 years old, so perhaps unlike Lim, she might not have had substan-
tial experience of schooling in China, but this did not change the fact that she among all the 
girls was the most vociferous in her declaration of her intention to study in China. Wu had 
also rejected the idea that someone in Nanyang Girls’ School had encouraged her to go, and 
though she also expressed some regret that for the uproar she had caused, she said also that: 
‘it is only that I have one object in life and that is to study in China.’66 Wu’s desire, it seems, 
stemmed from her belief that she would thrive in China—her bad results in an examination 
had contributed to her desire: ‘I hope to do better when I am in China.’67

Chen Pui Yeng (19 years old), was an orphan.68 Though her late father had apparently 
left her a small rubber estate in Rhiouw (Riau, Indonesia), she was apparently not receiving 
its income because she had been living, since 1950, with her aunt in a temple at Alexandra 
Road in Singapore and had had to leave school in November 1950 to become an apprentice 
seamstress. Later, she received a scholarship to attend the Nanyang Girls’ School. Perhaps 
it was this difficult experience that had led her to seek out a higher education in China. She 
stated:

We became interested in going back to China for further studies some 
time at the beginning of this year. We heard that some Nanyang students 
had already gone back to China. We were told that the standard of educa-
tion in China is much higher than it is in Malaya and is cheaper too.69

61    ‘Statement of Chong Hung Pui (21 June 1951)’, Singapore Police Force Interview Report, UKNA/FCO 
141/14408
62　Idem
63　Idem
64　Idem
65   ‘Statement of Wu Nan Fei (20 June 1951)’, Singapore Police Force Interview Report, UKNA/FCO 
141/14408
66　Idem
67　Idem
68　Khaw had initially put her age as 16.
69   ‘Statement of Chen Pui Yeng (20 June 1951)’, Singapore Police Force Interview Report, UKNA/FCO 
141/14408
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Certainly her less-than-ideal living conditions in Singapore were a contributory factor: 
‘I had nothing to lose by going back to China.’70 Yet, at the same time, Chen also stated that 
there was never anything political about their desire to attend school in the PRC:

There had never been any discussions among our group on these subjects. 
I am not interested in politics. My sole purpose for going back to China 
was to continue my studies. I hope you can see my point. What future is 
there for me in Malaya. I must say again that it was not that I am pro-CCP 
that I took the trip to China. I am a girl, what can I do.71

Chen did not say where she had heard about education in China, but like the others, 
seems to have taken it as a given. In any case, she too rejected the idea that someone was 
encouraging them or spreading information amongst the Chinese students in Singapore that 
the PRC was the better location (and solution) for their higher education.

It is also worth noting that all the girls told of a large number of Indonesian qiaosheng 
on the S.S. Tjiwangi who were also heading to the PRC for studies and who were quite po-
litically active, especially in the way they had held meetings and social gatherings to raise 
awareness of the Chinese intervention in the Korean War and to raise funds for the Korean 
Front Comfort Fund.72 This is a story worthy of further and future research, but for the pres-
ent purposes of this paper, the overarching question that is the corollary to the statements of 
the girls is: were they telling the truth? As far as Special Branch was concerned, they were 
indeed telling the truth. ASP Khaw reported:

I am convinced that at least as far as this group is concerned, there was no 
organisation behind their departure.73

But Khaw’s report to Blades made the following observations of what he termed, the 
‘contributory factors’ behind the girls’ actions, which included, ‘common knowledge of 
ready reception in Canton’ by the OCAC as had been conveyed by press, magazines and 
the man who had sold the girls their passage tickets; ‘correspondence from school girls 
who have already returned to China’ that encouraged the girls to go, ‘the childish spirit of 
adventure to see places and enjoy themselves’; but as far as the girls’ common desire to 
seek further (and better) education in China was concerned, what Khaw said was somewhat 
different from what the girls had expressed.74

Khaw acknowledged that the girls had all ‘the cherished dream of every school girl 
to go for further studies’ but he attributed this to flood of propaganda of the ‘glorious life 
students lead in present-day China’ like the ‘east Wind’ magazine that Chong had read. He 
also dismissed their belief that education was better in China as the consequence of ‘the 
general impression constantly instilled by the Chinese school teachers that the standard of 
education in China is higher than in Malaya,’ perhaps itself to do with the ‘general environ-
ment in Chinese schools with teachers originated from China whose conversation must ob-

70　‘Statement of Chen Pui Yeng (20 June 1951)’, Singapore Police Force Interview Report, UKNA/FCO 
141/14408
71　Idem
72　Memo: ‘Runaway School Girls’, Khaw Kai Boh, (Officer Commanding, Chinese (External), Special 
Branch, Singapore) to A.E.G. Blades, (Assistant Commissioner, Special Branch, Singapore), 22/06/1951, 
UKNA/FCO 141/14408
73　Idem
74　Idem
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viously be directed to China.’75 This seems a rather strange conclusion on Khaw’s part—at 
least one of the girls had prior experience of education in China, but even if that oversight 
on Khaw’s part is overlooked, none of the girls had said anything about being influenced by 
anyone to go. Certainly, apart from those girls who had prior experience of China and those 
who had siblings already studying there (of which there were only two), the other girls 
would have had to come to believe what they did from second-hand sources, but is this 
sufficient in itself to diminish their desire for higher education in China? Perhaps Khaw’s 
problem, in the end, was his view of the girls was that they were precisely young and naive 
girls since, as he told Blades:

From my close observation, these girls do not appear to be the indoc-
trinated type. They behaved most childishly […] It is more of a case of 
misguided frame of mentality and childish pranks under a combination of 
circumstances for which they cannot be blamed.76

Under such a paradigm, perhaps it is not so surprising that Khaw and Special Branch 
was more than willing to put the blame for this episode on false propaganda than to ac-
knowledge that all the girls had quite clearly stated that higher and better education in Chi-
na had been their motivation. The Chinese Secretariat similarly asserted that: 

There is no evidence of any organisation or person or persons responsible 
for their action, which is attributable to patriotic glamour rather than to 
Communism. They have been influenced by pictorial publications depict-
ing China as a student’s paradise and teachers and lodging-house keepers 
are to blame for not correcting this influence and for not discouraging the 
escapade, respectively.77

Yet of all the girls, only one (Lim Lay Goh) had said anything remotely close to an idea 
of jianguo that could be associated with ‘patriotic glamour.’ And even then, that statement 
was found in an unsent letter justifying her decision to her parents—to the Special Branch 
detective, Lim Lay Goh had instead explained her decision as the product of her deep un-
happiness at being in Singapore having had studied in China previously. Where then did the 
Chinese Secretariat find the evidence of ‘patriotic glamour?’ If anything, Special Branch 
and the Chinese Secretariat had completely marginalised the idea that each of the girls had 
expressed that of qiuxue and their desire for higher education. 

Furthermore, it was not just the girls or the putative propagandists and subversives in 
the Chinese schools who had spread information about the glories of student life in the 
PRC or who held the belief that higher education—at least for the Chinese—was better in 
New China. And for that matter, it was not just the pro-CCP elements in Singapore who ex-
pressed the view that there was something fundamentally lacking about Chinese education 
in Singapore. The Chung Shing newspaper, a known pro-Kuomintang (KMT) newspaper, 
took the opportunity presented by the story of the six runaway girls on the S.S. Tjiwangi 
to editorialise about the deplorable state of Chinese education in Singapore in an article 

75　Memo: ‘Runaway School Girls’, Khaw Kai Boh, (Officer Commanding, Chinese (External), Special 
Branch, Singapore) to A.E.G. Blades, (Assistant Commissioner, Special Branch, Singapore), 22/06/1951, 
UKNA/FCO 141/14408
76　Idem
77　Chinese Secretariat, Colonial Secretary’s Office, Singapore, Weekly Summary No. 25, for 16/06 to 
23/06/1951, UKNA/FCO 141/14408



Six little maidS from School are we 17

entitled, ‘Internal Crisis in Chines education.’ Indeed, the paper identified the threat to 
Chinese education from the Barnes’ Report commissioned by the Malayan government, 
which entailed the ‘withdrawal of grants to Chinese schools and the abolition of vernac-
ular language’ (i.e. Chinese-language schools).78 The paper suggested that the way out of 
this situation that ‘might imperil Chinese education’ was to wait for the KMT to retake the 
Mainland, at which point the Malayan government would have to change its ‘present unrea-
sonable attitude.’79 The paper did not say why, but it suggested that thousands of students 
before the six girls had already left for China to seek education, and though they had been 
misled, it was because local schools were of a poor quality and open to Communist infiltra-
tion. The Sin Chew Weekly newspaper was far more scathing though:

The gradual withdrawal of the grants-in-aid and the Barnes’ Report give 
us the impression that there will be no chance for Chinese students to re-
ceive the culture of their fatherland. The mass exodus of Chinese students 
for higher studies in China was suspected by someone to be the result of 
certain propaganda. On the other hand if there is no defect in the local ed-
ucational system and if Chinese education here can satisfy their ambition 
they will not be so easily tempted by propaganda to seek education in a 
land far away from their families. Furthermore they will risk detention af-
ter their return.80

But what was this Barnes’ Report that had caused such controversy—and which seemed 
to endanger the very future of Chinese education itself? The Barnes’ Report had been a 
study commissioned by the Federation of Malay in 1950 to offer a plan for a national ed-
ucation policy. Its findings, published in December 1950, had suggested alignment  with 
the thesis that ‘political and cultural unity in Malaya could only be attained through Malay 
language and culture’ and had consequently ‘outlined a nation-building education system 
under which there would only be Malaya or english primary schools and english post-pri-
mary schools.’ (Yeo, 1973, p. 139) Indeed, it seemed that the Barnes’ Report itself was 
virulently pro-Malay and anti-Chinese. As Yeo Kim Wah asserts, the Report ‘accused the 
Chinese of enslaving the Malays economically and of intending to turn Malaya into the 
nineteenth Province of China’ (Yeo, 1973, p. 139).81 The obvious reaction to the Report 
amongst the Chinese was not confined to the Chinese in the Federation of Malaya as even 
the Singapore Chinese were struck by ‘widespread fear’ about the ‘survival of Chinese lan-
guage and culture’ (Yeo, 1973, p. 139). In such a light, the concern of the six girls for their 
own education was not at all unusual at the time, coming as it did in and as part of a wider 
communal fear for the very future of Chinese education in Malaya and Singapore itself. 

The FCO 141 series does not hold evidence on any further discussion on the six girls 

78     ‘Internal Crisis in Chinese Education’, Chung Shing, 18/06/1951, UKNA/FCO 141/14408
79　Idem
80   ‘Talk of the town: Chinese students are uncertain about their future’, Sin Chew Weekly , No. 10, 
21/06/1951, UKNA/FCO 141/14408
81　 Also see:
The Report of the Committee on Malaya Education. 1951. Kuala Lumpur: Government Press.
Mauzy, D. K. (1985). Language and language policy in Malaysia. Language policy and national unity , 151-175.
Ip, P. (1999). The making of modern Malaysia ’s education policy as a social engineering strategy designed to 
bring about an ideal Bangsa Malaysia (MA Thesis). HKU.
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and/or the implications of their statements. But then again, why would there have been a 
need to discuss this further if the conclusions that the Singapore Special Branch and the 
Chinese Secretariat had drawn were that it was mere ‘patriotic glamour’ that had led to the 
girls’ decisions? It is not for this paper to assess why colonial authorities took so little no-
tice of this particular concern—if not, zeitgeist—of the Chinese in Malaya and Singapore, 
that is for the future researcher to explore in the other FCO 141 files, but it seems clear that 
in such a light, that it is not the least surprising that 3 years later, the colonial authorities 
were still asserting that it was the ‘glamour’ of New China that was attracting the students.

CONCLUSIONS: CAN THe STUDeNT SPeAK?

Certainly, it is possible to say that these six girls and their statements were not true 
of all other qiaosheng. This paper is most certainly not interested in making such a 
generalisation. But even if these girls did not speak for the entirety of the qiaosheng in 
Malaya and Singapore, their case study does, however, prove that colonial officials could 
not or would not acknowledge the true influence of the desire for Chinese higher education. 
If repeated expressions of a desire to seek further education in the PRC were translated 
into a conclusion that determined  it was simply ‘patriotic glamour’ that had attracted naive 
girls into falling for propaganda, then the so-called findings of the Preparatory Committee 
of 1954 that asserted that the primary motivation for the qiaosheng was the glamour 
of New China were not so much findings at all as much as they were re-statements of 
assumptions that had not come very far in 3 years. There were of course, qiaosheng who 
were completely committed to the idea of New China and determined to play their part 
in jianguo—the accounts of the Indonesian qiaosheng on the S.S. Tjiwangi itself is an 
indication that there were indeed such students around. But at the same time, the fact that 
the six girls were on the same ship as the politically-active Indonesian qiaosheng and yet 
did not share their political aspirations or motivations indicates that at the very least the 
colonial officials failed to acknowledge the nuances at hand, or at worst, merely saw what 
they wanted to see.

For the colonial governments of Malaya and Singapore to have determined in 1954 that 
the concern for the lack of educational facilities for the Chinese was not really a concern af-
ter all, but an exaggeration to excuse the ‘traffic’ of the qiaosheng is similarly counter-intui-
tive to the concerns that were being expressed in 1951—and not just by the six girls. But of 
course, we now know that the colonial governments were less than attentive to the concerns 
of the Chinese consequent to the Barnes’ Report. After all, while the Malayan government 
had agreed in 1951 to a new commission (Fenn-Wu) to study the concerns of the Chinese, 
it had not paid its recommendations any heed. The Fenn-Wu Report had supported the ‘idea 
of constructing a national community that would preserve the existing multiculturalism 
found in the peninsula’ and accepted that a ‘multilingual national education system’ involv-
ing all the major languages (english, Bahasa Melayu, Chinese and Tamil) would be more 
communally acceptable (Lee, 2007, p. 125). But the Malayan government had instead, in 
1952, approved the Barnes’ Report as government policy on education, leading to further 
fears amongst the Chinese in Malaya and also in Singapore for what they feared was the 
new political trend (Yeo, 1973, p. 139). With that in mind, surely the Commissioner-Gener-
al’s conference on August 27 1954 that asserted that the provision of local education facili-
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ties as an alternative to China for higher education had been ‘fully realised’ in government 
policy was surely making an immense generalisation, if not an outright marginalisation of 
existent concerns.

Of course, the marginalisation of both the local demand and policy provisions for 
Chinese education, especially the restriction of higher education to the english-medium 
University of Malaya and the University of Singapore, had in a way, a by-product for the 
Chinese community. It contributed to the impetus for support of a local Chinese-medium 
university. As Justus Van Der Kroef (1964, pp. 99-101) noted, it was precisely the elimi-
nation of Chinese ‘as a major language of instruction in government assisted schools’ that 
raised great concerns amongst the Chinese in Singapore and Malaya, especially when it 
came to the provisions, or the lack thereof, for a Chinese-medium facility for higher edu-
cation. So much so that the support for what would become Nanyang University was able 
to draw on support from ‘politically quite diverse elements in the Malayan Chinese com-
munity’—the Straits Chinese felt that a local Chinese university would forestall the move-
ment of the qiaosheng to the PRC, as did the KMT-supporters, while those of the ‘radical 
left’ who had their base amongst the Chinese were obviously in favour of a defence of the 
Chinese education. On the other hand, officials in the colonial government were not able or 
unwilling to accept the nuances in the motivations of the qiaosheng, let alone accept that 
the paucity of local facilities for higher education for the Chinese was a major factor for the 
‘traffic’ and not an ‘exaggeration.’ Even in 1956, officials were still debating the question 
of how to introduce effective controls on student returnees as an ‘ideal policy’ and not to 
offer a viable alternative in the first instance.82 In that respect, it is clear that officials had 
paid little attention to the developing concerns around them amongst the Malayan and Sin-
gapore Chinese, but as the case of the six girls of the S.S. Tjiwangi reflects, there was very 
little room for nuance, let alone the acceptance of the importance of the question of higher 
education for Chinese students in the perspectives of colonial officials.

Perhaps the colonial establishment should have paid closer attention to the case of the 
six girls of the S.S. Tjiwangi. If they had, perhaps they might have seen that the motiva-
tions of the qiaosheng in choosing the PRC were far more nuanced than they believed them 
to be, and that the issue of higher education was far more important than they believed. But 
as it is clear from the subsequent developments in the construction of government policy 
positions and perspectives on the qiaosheng, this nuance and the issue of higher education 
continued to be marginalised in favour of a deterministic view of a subversive strategic 
agenda by ‘Red China,’ and the susceptibility of the Overseas Chinese to ‘patriotic glam-
our.’ The girls were thus ignored. Perhaps this was because they were thought to be young 
and naive girls. Perhaps they were thought of as ordinary and unexceptional, and thus un-
worthy of special analysis. But given all that they have shown us through their statements, 
to paraphrase Gautum Bhadra’s (1988, p. 174) seminal work, perhaps it is in the end, the 
ordinariness of these girls which constitutes their distinction and which allows us the closer 
look that they offer us into the motivations of the qiaosheng in the 1950s.83

82　W.A.C Goode, Chief Secretary, Singapore to the Minister for Labour and Welfare, 29/02/1956, UKNA/
FCO 141/14428
Commissioner of Police, Singapore to the Secretary for Defence and Internal Security, 23/02/1956, UKNA/
FCO 141/14428
83 ‘It is the ‘ordinariness’ of these rebels which constituted their distinction.’
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This study seeks to investigate the market potential of China’s burgeoning financial sector. The re-
searcher examines how traditional Chinese and Confucian cultural norms and traits influence the 
Chinese investor while considering the rapid economic and cultural changes in China. Research 
has shown that although China’s youth has taken advantage of China’s unprecedented growth 
and become appreciably more business savvy than previous generations, today’s generation of 
Chinese young adults still adhere to the major tenets of traditional Chinese culture and are heavily 
influenced by the pillars of Confucianism that guide their behavior and attitudes towards many 
aspects of life.
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INTRODUCTION

This study primarily seeks to identify the implications of the Confucian worldview for 
contemporary young Chinese people’s attitudes and behaviors towards financial planning 
in China’s modern economy. This study posits that further scrutiny of Confucianism and 
an understanding of upwardly mobile Chinese young adults’ financial goals are necessary 
components. Market potential will also be measured with consideration of the geopolitical 
climate of contemporary China, accounting for the One Child Policy. 

China – An Overview

The banking sector dominates China’s financial system (Barth, Tatom, & Yago, 2009). 
Over 1.7 million Chinese in China’s banking industry and personal savings of US$ 1.3 
trillion provide bankers, investors, and analysts with reasons to explore opportunities in the 
country’s financial sector (Yang, & Kuhn, 2012). Since the late 1970s, China’s financial 
service industry has transformed in less than 30 years after the government initiated 
economic reforms. This transformation reflects the shift from a centrally-organized to a 
market-oriented industry (China Knowledge Press, 2005). Technological advancements 

1　Requests for reprints should be sent to Jessica Griner, E-mail: jessicamelanieg@gmail.com; Joshua Petersen, 
Email: joshuapr84@gmail.com.
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have been influential in this transformation. According to China Knowledge Press (2005), 
“Physical and manual clearing in the securities depository and clearing system have now 
been replaced with a dematerialized and centralized electronic system.” (p. 5). After 
China’s accession to the World Trade Organization (WTO) in 2001, the country’s financial 
sector experienced increased liberalization, which brought some benefits such as the rise in 
foreign direct investments and reserves. 

Moreover, in recent years, China’s financial services market has undergone unprece-
dented changes as many banks and insurance firms have launched their IPOs in the local or 
global market. This is a part of China’s efforts to fulfill its commitment to the WTO through 
opening up to foreign competition. Even in the midst of financial scandals such as the de-
bacle at China Aviation Oil (CAO), the country’s financial services industry has continued 
to witness mergers and acquisitions. CAO’s main business involved procuring jet fuel for 
airports in China. The company initially engaged in futures and swap-trading to enhance jet 
fuel procurement. Later, it began speculative trading without incorporating it properly in the 
company’s risk management and oversight policies. This led to failures in valuing contracts 
and inaccurate financial reporting. According to Deloitte (2006), “In the context of fair 
value accounting, the errors in the valuation of the open position led to erroneous financial 
statements. There were several roll-overs of loss generating positions, whereby options on 
bigger volumes were sold to generate sufficient cash to settle the losses on an existing po-
sition.” (www.deloitte.com). examples of recent merger and acquisition proposals include 
Deutsche Bank’s move to buy a 10% stake in the Bank of China, as well as the proposed 
partnership between China’s Dragon Fund Management Company and UBS, a Swiss-based 
bank (Yang, & Kuhn, 2012). Chinese banks have also made considerable progress in reduc-
ing the quantity of non-performing loans, as well as enhancing their efficiency (Barth et. 
al., 2009). 

The Chinese government has also made an effort to improve its capital market. China’s 
stock market grew to rank third behind Tokyo and Hong Kong. According to Barth et. al. 
(2009), “In 2007, China’s stock market was ranked the world’s largest emerging capital 
market and third-largest capital market after Tokyo and Hong Kong.” (p.28). The evolution 
of the banking system has led to service diversification, banking autonomy, and monetary 
policy independence. Today, customers can access personal, private, corporate, and insti-
tutional banking services. The key players in the Chinese banking industry are the “Big 
Four” (China Construction Bank, People’s Bank of China, Industrial and Commercial Bank 
of China, and Agricultural Bank of China, Policy banks, Joint-Stock banks, and Foreign 
banks) (Yang, & Kuhn, 2012).  Despite the substantial progress in the provision of Chinese 
financial services, the industry still encounters challenges due to large non-performing as-
sets, inadequate commercial orientation of state-owned banks, and lack of efficient, indirect 
monetary instruments (China Knowledge Press, 2005).

 Like the banking industry, China’s insurance sector has undergone changes.  At the 
founding of the republic, foreign firms controlled the insurance market. However, after the 
formation of the PRC, the Chinese government drove out all foreign insurers and merged 
all local insurers to form the People’s Insurance Company of China (Yang & Kuhn, 2012). 
The government stopped domestic insurance operations because it perceived commercial 
insurance as unnecessary, given that it sought to provide national social security (Yang & 
Kuhn, 2012). In the late 1970s, a competitive insurance market began taking shape in light 
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of economic reforms that led to the re-emergence of the insurance industry in the country. 
After China’s ascension to the WTO, its insurance industry became the most open in the 

financial sector of the country (China Knowledge Press, 2005). The Chinese stock market 
also witnessed reforms after the economic downturn hit. According to Barth et. al. (2009), 
“The year 2005 saw the implementation of the reform of non-tradable shares, which aimed 
to unify the interests of tradable and non-tradable shareholders.” (p.550). Consequently, 
since 2006, China’s stock market witnessed high demand, leading to an increase in trading 
accounts and volume. In 2007, the total capital obtained from stock and convertible bonds 
hit RMB 1.9 trillion, listed companies reached 1550 and overall market capitalization was 
RMB 32.7 trillion (Barth et. al., 2009). By 2008, China had recorded more than US $1.5 
trillion in its foreign currency reserves, surpassing other nations globally. The figure in-
creased to US $ 1.68 trillion by March 2008 (China Knowledge Press, 2005). The rapid in-
crease in these reserves indicated the existence of a large quantity of speculative money as 
investors anticipated a continuous appreciation of China’s currency relative to other domi-
nant currencies, particularly the US dollar (Barth et. al., 2009).

The One Child Policy is a part of the efforts of the Chinese government to align popula-
tion growth with its socio-economic development plans. Although the Chinese government 
had made progress in population control in the 1970s, it felt that there was still a need to 
regulate the country’s demographic situation further (Cannon & Jenkins, 1990). This led 
to the introduction of the One Child Policy whose objectives included population quantity 
control, amelioration of the population quality, as well as adaptation of socio-economic and 
population development (Cannon & Jenkins, 1990). Several factors persuaded the govern-
ment of the need of a population policy. According to Cannon and Jenkins (1990), these 
were “the cost of catering for a large and expanding population, the inbuilt momentum for 
rapid population growth arising from the baby-boom of the 1962-73 and various predictions 
regarding the optimum population over the next century” (p.117). In addition, the two-child 
policy of the earlier years appeared ineffective in addressing the population pressure that 
the country anticipated from the baby-boom (Cannon & Jenkins, 1990). The policy was 
incorporated into the Chinese Constitution, meaning that family planning received the legal 
support of the state. Thus, the belief was that the one-child policy would lower the demo-
graphic growth rate, as well as the population size. 

The One Child policy has had implications on Chinese consumption trends. The sin-
gle-child family structure has become the norm for Chinese urban families, leading to 
parents and their children showing respect for one another and developing an equal status. 
This gives children additional opportunities to contribute to family decisions. According to 
Xi, Sun, and Xiao (2006), “Recent changes in the structure of the Chinese family consti-
tute the main reason why children are beginning to play the lead in determining household 
consumption.” (p. 68). However, the authors note that this change has not been met with 
adequate, systematic financial training for Chinese children. The press has made an effort to 
publish books and introduce programs that foster financial awareness for youth and children 
(Xi et al., 2006). In addition, some schools have begun to use instructional materials with 
content on financial education and money management. However, most institutions are still 
unfamiliar with the provision of financial education (Durvasula, & Lysonski, 2010). These 
efforts remain unsystematic, thereby hindering widespread knowledge of financial matters 
among Chinese youth and children.
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Research Question

How do traditional Chinese and Confucian cultural norms and traits influence the Chinese 
investor in the face of the rapid economic and cultural changes in China?

Definitions of Key Terms

Confucianism: An all-encompassing humanist philosophy that neither denies nor confirms 
the existence of heaven. According to Rainey (2010), “there is no priesthood, central leader, 
congregation, sacred texts, God or gods or other elements in Confucianism.” (p. 203). 
Confucianism is an ideology that seeks to replicate the harmony of heaven on earth by 
creating systemic order through social relationships.

Filial piety: The virtue of respect, reverence, and provision for one’s ancestors and el-
ders. Filial piety is often defined as reverence for the elderly or one’s parents. According 
to Rainey (2010), “Filial piety means respect and reverence for one’s parents – this is then 
extended to one’s teachers and elders.” (p. 24).

Jeffersonianism: This term defines the doctrines and political ideas of Thomas Jefferson. 
He stressed a reduction in government influence/power, inalienable human rights, as well 
as, the benefits of a rural society and agricultural economy. According to Starr, “Jeffersoni-
anism is the view that individuals pursuing their objectives freely, rather than institutional 
mechanisms, would best promote what was good for the country as a whole.” (p. 142).

Mao Zedong: A Chinese political philosopher and communist revolutionary (Rainey, 
2010). 

One Child Policy: The population control policy of the People’s Republic of China. 
According to Fong (2004), “The Chinese government after Mao Zedong saw the need to 
further reduce the birth rates in China and implement a one-child policy campaign.” (p.4). 
It restricts urban couples to only one child, allowing additional children in various cases, 
including twins, rural couples, ethnic minorities, and couples in that both parents are on-
ly-child themselves.

Leninism: Leninism relates to economic and political theories of Vladimir Lenin, as 
well as, other intellectuals who desire to advance Lenin’s work. According to Lane (1991), 
“Lenin called for the obliteration of all distinctions between workers and intellectuals.” (p. 
46). Leninism expanded Marxist ideas, in addition to serving as a foundation for the advent 
of Soviet Communism. 

Protestant asceticism: A lifestyle specific to Protestant Christianity distinguished by ab-
stinence from certain worldly pleasures, with the goal being to secure a high station in the 
afterlife. According to Hillerbrand (2004), “When applied to religion, asceticism may be 
broadly defined as acts and attitudes of world-renunciation and self-discipline taken up for 
the sake of religious goals.” (p. 186).

Max Weber: German sociologist, who argues that religion, and more significantly, the 
code of each religion, is the motivating economic force behind modern economic condi-
tions (Rainey, 2010).

Thomas Jefferson: He served as the third President of the United States. He previously 
served as an American ambassador to France (Rainey, 2010).
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BACKGROUND OF CHINA AND CONFUCIANISM

The Chinese pride themselves in being the inheritors of one of the oldest uninterrupted 
civilizations in the world. Confucianism is at the nexus of Chinese civilization. 
Confucianism is often erroneously misconstrued as a religion. This is a mistake because 
Confucianism merely passively acknowledges the existence of deities and the afterlife. 
At its heart, Confucianism asserts that heaven and deity are concepts too broad for mortal 
man to comprehend. It is, therefore, a philosophy that serves to facilitate the harmony of 
heaven on earth by creating systemic order through social relationships. Confucianism has 
influenced Chinese political and social systems with its emphasis on a hierarchical moral 
order (China Knowledge Press, 2005). Confucianism can be traced to Confucius who wrote 
several texts, including the Five Classics and Analects in which he sought to teach about 
the qualities of a gentleman. Confucianism became the Chinese state ideology during the 
Song Dynasty (960-1279) (Redding, 1993). Chinese scholars merged Confucian ideals 
with Daoist aspects to develop a holistic worldview and guidelines for civil and political 
conduct. At this time, Confucianism also had a significant influence on the political 
philosophies of Japanese and Korean societies. 

The key tenets of Confucianism are propriety, righteousness, wisdom, and benevolence. 
These qualities are indispensable for exemplary conduct. The notion of righteousness im-
plies behaving and living in accordance with moral principles instead of focusing on ma-
terial gain and self-interest. Confucius teachings such as social consciousness, thriftiness, 
and moderation seek to promote self-regulation and control (Durvasula, & Lysonski, 2010). 
Confucianism also stresses education by advocating for continuous reflection and inquiry 
(Redding, 1993). The Confucian social relationship of most relevance to this study is that 
between parent and child, otherwise known as filial piety. The Confucian Classics defined 
acceptable social behaviour, especially the idea of filial piety. There was significant empha-
sis on people’s social obligations in human relationships with parents, brothers, spouses, 
political, and religious leaders, and friends (Chan, Wong, & Leung, 2007). Moreover, Con-
fucianism’s principle of the five core relationships emphasizes the significance of harmo-
nious interactions within and across organizations (Redding, 1993). Today, individualism 
and materialism are gradually replacing Confucian values of collectivism and righteousness 
due to unsustainable consumption (Chan et al., 2007). This implies that Western influence 
is slowly superseding the country’s moral doctrine, triggering a culture of self-gratification 
(Chan et al., 2007).

More and more credence is now being given to the legitimacy of Confucianism as a 
pragmatic governing approach, which is congruent with current expectations of interna-
tional behavior with regards to policy formation. This is because, at its heart, Confucianism 
seeks to promote a harmonious existence on this earth and is not exclusively a solution to 
one’s destiny in the afterlife (Chang, 2011). It can, in this respect, be likened to American 
Jeffersonianism that stresses secular reason and rational thought above religious consider-
ations in the formulation of domestic and international policy. The two ideologies work to 
enhance civil and international order (Chang, 2011). A widely-held equivocation fallacy 
argues that China’s commitment to her ancient cultural heritage implies a degree of na-
tionalistic reluctance to absorb contemporary customs from outside the Middle Kingdom. 
However, Confucianism is an all-embracing ideology, much like the Catholic nature of the 
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West’s Christianity (Chang, 2011). 
This study will investigate the influence of the Confucian doctrine of filial piety on Chi-

na’s youth and their attitudes and behaviors towards investing and financial planning. This 
study holds that, for many Chinese, Confucianism, particularly the doctrine of filial piety 
has served as an impetus for market growth in China’s nascent financial sector. 

LITeRATURe ReVIeW

Confucianism and economic Development

Business scholars and economists took an interest in the link between economic 
performance and Confucianism as part of their research into the triggers of industrialization 
and economic development success in Asian nations (Vries, 2001). However, the debate 
about the positive and negative effects of Confucianism on economic development still 
continues. While some believe that Confucianism facilitates economic activity, others feel 
that it is detrimental or inconsequential. eighteenth century intellectuals such as Voltaire 
and Leibniz examined the political and cultural system of China, supporting Confucianism 
as crucial to economic development (Yi, Lee, & Song, 2006). Their work enhanced 
awareness about Chinese culture among the Western public. 

Max Weber wrote the first and most significant treatise “The religion of China: Confu-
cianism and Taoism”, which was published in early 20th century and examined the influence 
of Confucianism on economic development (Redding, 1993). Weber argues that Confu-
cianism has a negative effect on modernization and economic growth. He posits that this 
is due to the incompatible characteristics of capitalism and Confucianism. The differences 
in religious views contribute to the antagonism between both ideologies (Redding, 1993). 
Western Protestantism perceives God as distant from the events in the world, meaning that 
people’s lives are guided by rational behaviour and objective goals. The Protestant ethic 
also upholds values such as time management and diligence (Redding, 1993). From an east 
Asian perspective, divine presence influences and shapes reality (Pye, 2000). Max Weber 
established himself as one of founders of sociology with his work “The protestant ethic and 
spirit of capitalism” (Redding, 1993). Weber argues that, to understand social phenomena, 
sociologists must first explore the meanings and significance that people attribute to their 
individual actions. In his treatise, Weber argues that the code of each religion is the moti-
vating force behind modern economic conditions. Weber looked to Protestantism to identi-
fy the psycho cultural impetus for the birth of capitalism (Redding, 1993). He also wanted 
to explain, what appeared to him, as the West’s seemingly God-given aptitude at achieving 
economic success within the capitalistic system (Pye, 2000).  

Weber and his methodologies are significant to this study. Max Weber relied heavily on 
historical records from different periods in ancient Chinese history to formulate his views 
on modern China. Weber held that social values are instrumental in the creation of social 
institutions (Vries, 2001). essentially, Weber studied ancient social values to determine the 
motivation and thought behind the creation of modern social institutions. Consequently, his 
methodologies are somewhat unreliable. However, because Weber’s authority in the field 
of sociology is so firmly established, his work on China is widely considered authoritative, 
even in the field of Sinology. Since Weber opined that China is incapable of developing 
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economically as the West has, due to Western “Protestant asceticism,” many others who 
have relied upon Weber’s studies have hence dismissed any possibility of market potential 
in China (Vries, 2001).  Western scholars used Weber’s thesis to explain why China failed 
to industrialize during early 20th century. They attributed the 1997 Asian economic crisis to 
Confucian morals (Pye, 2000). However, Western scholars overlooked influence of dynastic 
institutions that opposed modernization. Since Weber’s thesis focused on pre-communist 
China, other researchers developed alternative reasons for China’s late modernization, in-
cluding anti-Western sentiments and availability of manual labour (Vries, 2001). 

Research into the connection between economic development and Confucianism re-
emerged after World War II (Kim, 1999). During this time, the economies of east Asia 
witnessed significant development as evident in rapid industrialization and economic 
growth. This made researchers suggest the existence of a form of economic organization or 
development model, which they termed Confucian capitalism (Kim, 1999). They attributed 
economic growth of east Asian nations to certain Confucian values such as respect for hi-
erarchy, thrift, and perseverance. Seong (2003) observes that Korean intellectuals perceive 
Confucian ideology as responsible for the economic growth of east Asian nations. These 
intellectuals also believe that Asian nations that conform to Confucianism are culturally su-
perior. Seong has also attributed unfavourable socio-economic outcomes in the Asian crisis 
to Confucian-oriented practices of corruption and nepotism. 

Perhaps, scholars are unlikely to agree on the association between Confucianism and 
economic performance. However, what emerges is that researchers perceive the coinci-
dence of economic development or crisis in east Asia and Confucianism as evidence of a 
causal link between both variables. While Confucianism may not be adequate to explain 
the economic success of Asian nations, it is likely to have a distinctive impact on company 
performance (Friedman, Chi & Liu, 2006). Friedman et al. posit that cultural values affect 
attitudes and behaviour within organizations, leading to positive or negative business out-
comes.

Filial Piety in Confucianism

Filial piety is the central nucleus of Confucianism (Chang, 2011). It follows that filial piety 
is also the chief motivating factor that undergirds decision-making among the Chinese, 
especially in relation to financial planning, which is the focus of this research. Thus, it 
is fitting that this study discusses filial piety within the context of the Chinese financial 
services market. 

Many in the West believe that a Confucian society is culturally ill-equipped to make use 
of capitalism as a system for generating wealth because “Protestant Christianity contributes 
to the diligent work ethic in Western societies” (Seok-Choon, Woo-Young, & Hye Suk, 
2011, p. 171). It is the opinion of this study that the flaws do not lie within Confucianism, 
but with the interpretation of Confucianism, taking into consideration the developmental 
significance of time-honored merits and how they apply to the economic orientation of the 
Chinese. Critics who maintain that Confucianism has no in-built economic stimuli have 
failed to examine Confucianism in relation to other significant cultural tenets, such as work 
ethic and educational achievement, as well as how they are undergirded and motivated by 
filial piety (Seok-Choon et. al., 2011). Furthermore, they seriously underestimate the power 
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and ubiquity of the notion of filial piety in Chinese minds. Only when Confucianism is ex-
amined within this scope does one see the incredible driving force that is filial piety. Filial 
piety is often defined as the reverence for the elderly or one’s parents (Seok-Choon et al., 
2011). A deeper understanding will reveal that filial piety is more than a mere philosophical 
mechanism. It is an eternal and pious mandate providing a practical and seemingly attain-
able rejoinder to the eternal question of one’s afterlife (Chang, 2011).  

Confucianism treats death as the start of a person’s eternal existence (Chang, 2011). 
Life, therefore, along with one’s behavior and degree of adherence to the tenets of Confu-
cianism (in this study, filial piety) enables one to return to a position of immortality. The 
living individuals hold their ancestors in high regard to allow the ancestors to continue en-
joying this immortality. Care for one’s elders and adoration for one’s departed ancestors go 
hand in hand (Seok-Choon et al., 2011). Consequently, a blatant disregard for the elderly is 
not only damning but also heretical. To put this in perspective, it is the Western-Christian 
equivalent of a refutation of the divinity of Jesus Christ as the messianic savior and “the 
way, the truth, the life” (John 14:6 KJV). 

Filial piety is the foundation of all good conduct and must be exemplified by tangible 
results (Chang, 2011). For example, good grades bring honor to the family and secure a 
prosperous future, both of which enhance the existence of late ancestors. The four factors 
of filial piety (self-sacrificing obedience, caring for parents, respecting parental intervention 
and upholding family honor) are significant to the Chinese. Consequently, autonomy is not 
considered crucial compared to academic outcomes (Hui, Sun, Chow, & Chu, 2011). Filial 
piety is the most significant cultural precept in Chinese culture (Chang, 2011). It is a signif-
icant motivating factor for many areas of life, from education to financial planning.

Bearing in mind the sacred, existential implications and psycho cultural significance of 
filial piety, given its central position among the tenets of Confucianism, filial piety appears 
to be a strong economic motivator (Hui et. al., 2011). The practice of filial piety is quan-
tified through traditional rites such as coming of age ceremonies, weddings and funerals 
(Hui et. al., 2011). Such rites provide opportunities to quantify one’s practice of filial piety. 
However, as China has progressed and aggressively pursued modernization, many of these 
traditional methods have lost their significance and are no longer viewed as satisfactory 
methods of practice. Representation is to be affirmed throughout one’s entire biological 
existence through internal reflection on whether or not one’s life, as a continuation of his or 
her parents’ lives, pleases one’s ancestors (Seok-Choon, 2011).  The rapid pace with which 
modernization has occurred in China has rendered the criteria through which one can satis-
fy this end somewhat nebulous, leaving many to conclude that socioeconomic achievement 
is the only guaranteed method of remembering one’s ancestors (Seok-Choon, 2011). A good 
education is paramount to advancing socioeconomically. Improving the quality of one’s 
life also enhances the eternal existence of one’s ancestors. This is of utmost significance 
because the contrary is also believed to be true: a dwindling standard of living results in the 
diminution of ancestral existence (Seok-Choon, 2011). Filial piety is hence a tremendous 
economic motivator. 

Confucianism in China

Confucianism is as central to China as Jeffersonian democracy is to the United States. Since 
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most of the world automatically associates China with Confucianism, despite the ideology 
having been exported throughout the world for some time, Confucianism is experiencing 
a rebirth (Louie, 2011). Confucianism is enjoying this renaissance because of China’s re-
markable economic rise and its surprisingly flexible ideology. The Beijing government has 
taken notice of the world’s interest in China’s hallmark ideological export. Consequently, 
it uses Confucianism to boast about China’s soft power. This is akin to Germany’s Goethe 
Institute or Italy’s Dante Alighieri (Louie, 2011). Confucianism suffered tremendously af-
ter the Communist takeover, with many significant tenets of the Confucian code removed 
and replaced with a new credence designed with an intentional bias to the state and Mao 
Zedong (Louie, 2011). The post-1949 bastardization of Confucianism was the only area of 
academic research into the topic permitted by the newly formed People’s Republic of Chi-
na (Louie, 2011).  Thus, many scholars of ancient Confucianism fled to Taiwan and Hong 
Kong (Louie, 2011). 

Population Pressures in China

China’s large population poses significant challenges in the provision of elderly care. 
The Beijing government is aware of the problem. Since the mid 1980s, Beijing has imple-
mented Family Support Agreements (FSAs), which are voluntary contracts between parents 
and children. The contracts delegate the duties of care to children (Chou, 2008). FSAs have 
enjoyed some success in rural China, and have begun to be implemented in China’s larger 
cities. However, this is not yet a viable solution due to an immense demographic problem 
and has become something of a source of national shame (Zhan, Zhanlian, Zhiyu, & Xiao-
tian, 2011). Chinese families, unlike their Western counterparts, are currently struggling to 
manage cultural demands of elder care along with the usual financial, care and emotional 
implications (Zhan et al., 2011). Chinese society stigmatizes those who place their elders 
in institutional facilities. This stigma is a burden that results from the significance of filial 
piety. However, institutionalization seems to be inevitable due to China’s enormous popu-
lation and a difficult gerontological environment produced by Beijing’s policies regarding 
population control. In this light, China’s One Child policy has caused a decrease in the 
number of working adult children who are available and able to care for their parents. 

Financial Behaviors of the Chinese Population

The challenge of providing care to the aging Chinese population has triggered a saving 
culture in the country. An examination of the Chinese economy reveals that China as a 
whole saves approximately 45-50% of GDP (Wolf, 2011). This figure reflects the combined 
savings rates of state-owned enterprises, private enterprises, households, townships and 
all levels of Chinese government (Wolf, 2011). This is unusual in an emerging economy 
and runs contrary to traditional theories regarding emerging markets. Traditionally, it 
is held that poor countries are unable to save or invest because they must immediately 
consume what is produced, placing them in a position of financial reliance on wealthier, 
industrialized nations in the form of inward-bound investments and transfers. However, 
the extensive influence of filial piety on the Chinese and lack of an adequate social security 
system along with the demographic imbalance have created a society that scrimps and 
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saves for the elderly (Wolf, 2011). Implementation of a viable social security system is a 
source of significant political debate. As a result, the Chinese save an incredible amount of 
money for the care of their elders. 

Contrary to popular belief, China’s “little emperors,” children born and doted on during 
China’s period of newfound economic success, are still traditional at heart (Madden, 2005). 
A superficial glance at today’s Chinese youth would lead a person to believe that they are 
no different from those in America or europe. Chinese college students can be observed 
wearing Levi’s jeans, shopping at H&M and chatting with friends on their iPhones. Chinese 
college students, a product of three decades of economic reform, are the most globalized 
segment of the population the Middle Kingdom has ever seen. That said, one must also 
realize that before they are products of market reform and a newfound embracing of cap-
italism, they are Chinese and a product of a civilization steeped in over five millennia of 
tradition. 

Many of China’s youth enjoy the riches of capitalism, thanks to market reforms that the 
Chinese government implemented since 1978 (Mengchun, 2010). In addition, they have 
the liberty to make choices about their lives. Collectively, China’s youth between the ages 
of 8 and 24 have an annual gross income of $40 billion USD (Madden, 2005). However, 
many of China’s youth are uncomfortable with this amount of freedom, constantly finding 
themselves in a struggle to reconcile their modern wants and goals with the demands of 
their rich cultural heritage. Chinese youth seek to enjoy their new affluence but in a context 
that is socially acceptable to their culture (Madden, 2005). Filial piety is crucial to Chinese 
youth, as well as the desire to ascend the socioeconomic ladder by advancing their educa-
tion. Fashionable clothes and other forms of cultural capital do not equate to being “cool”; 
rather, being a good student with the prospect of a bright future is what makes one “the cool 
kid” in China (Madden, 2005). 

The Chinese save a considerable quantity of money as part of financial planning for 
themselves and their parents while struggling to meet the demands of their rapidly changing 
world (Mengchun, 2010). As steeped in tradition as the Chinese are, they are also a forward 
looking people as evidenced by their extraordinarily high savings rate. Attaining a secure 
future is of utmost importance to them. This study argues that financial services are indis-
pensable to achieving this goal. It is erroneous to perceive the frugal nature of the Chinese 
as evidence of risk evasiveness. It is an opportunity to provide them with financial services 
that will encourage their saving culture. According to Barth et. al (2009), “Interest-bear-
ing ‘savings deposits’ are the most significant form of deposits in China, providing a good 
source for bank loans and other forms of investment.” (p.15). Thus, banks can use the Chi-
nese population’s saving propensity to expand credit and investment products. 

Chinese Financial Services Market

As previously mentioned, China has a savings rate of 45-50% of GDP (Wolf, 2011). 
Similarly, savings rates of Chinese households have been high during the reform period 
(Barth et. al., 2009). This saving propensity has been the outcome of economic growth, 
high increments in personal income, as well as limited investment opportunities (China 
Knowledge Press, 2005). China’s economic policies are oriented to cater to the demands 
of her people to provide for their futures. Years of stable economic growth have given the 
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Chinese new monetary riches. However, an unrefined and ill-equipped financial services 
sector has given them little opportunity, or for that matter, awareness of doing anything 
other than traditional savings accounts with their increasing coffers. China’s financial 
services market is still in its nascent stages. Presently, personal or consumer investments 
have been parked in less aggressive products such as fixed money market bonds, notes 
and short-term financing products (Mengchun, 2010). The variety of products available 
to Chinese consumers is expanding. Chinese banks and financial service institutions are 
working towards innovation in their product offerings. Chinese banks are now utilizing 
swap-trades and stock indexes to expand investment fields for their customers (Chang, 
2011). 

Chinese financial institutions have begun to segment their financial markets rather than 
approach the market as one entity (Madden, 2005). That is to say, they are tailoring finan-
cial instruments specifically to each segment of the market’s needs. Additionally, Chinese 
financial institutions are moving away from their traditional store-front approach (Chang, 
2011). Previously, going to the actual place of business was the only way for the Chinese 
consumer to interact with their financial institution. Services such as online banking and 
mobile phone applications were reserved for VIP clientele (Chang, 2011). This limited ac-
cessibility was justified because financial institutions believed that only the savviest of their 
customers would require such services. However, as their accountholder’s balances swelled, 
so did the demand for more accessibility and interaction with their financial institution. 

The Chinese financial services market is not devoid of challenges. The banking system 
is large, though, underdeveloped due to domination by the four state-owned banks. This is 
despite the emergence of several domestic and foreign banks (Yang, & Kuhn, 2012). Ad-
ditionally, Chinese financial institutions have difficulty in educating their customer base 
(Durvasula, & Lysonski, 2010). Chinese people are extremely conservative when it comes 
to investing not because they are risk averse, but because they are simply unaware of what 
investing can do for them. In China, investment is a relatively new concept. In addition, the 
financial services industry is still in its genesis (Mengchun, 2010). 

Moreover, the industry needs to undertake reforms in interest rates to boost the ca-
pabilities of banks to compete for customers with asset/wealth management companies. 
Currently, the People’s Bank of China regulates interest rates tightly while state-banking 
institutions lack a proportionate role in allocating capital (Heilmann, 2005). Deregulation 
of interest rates will reduce the rapid growth in deposits, in speculative products (China 
Knowledge Press, 2005). Additionally, deregulation will increase accessibility to capital 
while allowing market forces to determine interest rates, thereby, driving efficiency. De-
regulation considerations do not relate solely to interest rates, but to the entire industry. 
According to Barth et. al. (2009), “There is also a debate on whether China should have a 
super-regulatory agency for the entire financial services sector.” (549). Ultimately, dereg-
ulation would assist in preparing the country’s financial sector for capital account reforms 
(China Knowledge Press, 2005). China has lagged in capital account reform, despite its fi-
nancial liberalization. During the past ten years, Chinese banks’ foreign assets have reduced 
from 5% (prior to ascension to the WTO) to 2% (Yang, & Kuhn, 2012). Similarly, the 
stock market has had a limited and ineffective role in allocating resources in the economy 
(Barth et. al., 2009). Consequently, its scale and significance is not comparable to that of 
the banking sector. equally, the stock market has remained highly speculative with a focus 
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on insider trading (Durvasula, & Lysonski, 2010). Pension funds have faced limited capital 
and administration problems that have hindered their potential in the stock or bond market. 
According to Barth et. al. (2009), “With a fast-aging population and growth of households’ 
disposable income, further development of a multi-pillar pension system is significant for 
both financial and fiscal systems, as well as, social stability.” (p.9). Further, despite Chinese 
firms listing overseas, foreign investments by mainland Chinese have remained limited 
(China Knowledge Press, 2012). While China has made an effort to globalize its currency, 
the need remains to increase investment and savings products to enhance capital flow into 
and out of the country. This will also assist in satisfying the increase in currency hedging 
demand (Yang & Kuhn, 2012).

Any efforts to improve the Chinese banking system need to focus on reducing the con-
trol of the dominant banks, as well as, enhancing their efficiency. Chinese financial insti-
tutions need to work on educating their customer base. They can do so by showing clients 
how financing is a way of fulfilling their ambitions and securing their future. To that end, 
they can market products not as products, but as an effective means of utilizing financial 
resources. They need to deal individually with clients, personalizing products and services 
as they become available. Chinese financial institutions lack a professional staff (Fong, 
2004). Many financial service professionals in China do not wholly understand the prod-
ucts they sell. This is due to poor training from management. This causes clients to lack 
an understanding of risk and to distrust financial institutions.  Moreover, the development 
of the country’s stock and other financial markets is significant to enhancing their role in 
resource allocation (Barth et. al., 2009). Additionally, the non-standard sector, consisting 
of alternative financing channels, governance institutions and mechanisms, needs to work 
harmoniously with banks and stock markets. This will ensure the growth of non-listed and 
non-state firms (the Hybrid Sector) (Barth et. al., 2009). For sustainable economic growth, 
China needs to mitigate destructive financial crises in the currency market and banking 
sector. While an increase in foreign capital inflows and foreign banks is likely to improve 
China’s financial system and economy, large scale capital flows may also trigger destructive 
financial crises (Yang, & Kuhn, 2012).

The Beijing government has also begun to rely on the financial service sector in allow-
ing people to plan for their futures. Before 1998, China’s political leadership centralized 
financial market supervision through a series of regulatory innovations (Heilman, 2005). 
Previously, Leninist institutions provided China’s politicians with a reserve capacity for re-
sponding to perceived organizational crises. This was crucial to establishing centralized su-
pervision and uniform regulation. However, such a centralized regulatory framework failed 
to induce market-driven incentives for financial executives. Lack of rewards for leadership 
caused little motivation for the success of Chinese financial institutions. The excessive bu-
reaucracy caused inefficiency and poor allocation of capital (Heilman, 2005). 

China’s financial services industry was decentralized in 1978, with the emergence of 
China Construction Bank, Agricultural Bank of China and the Bank of China operating as 
entities independent from the central banks (Mengchun, 2010). It was thought that the cre-
ation of these entities to function for certain segments of the economy would eliminate in-
efficiencies. Today, banking in China has undergone further decentralization, leading to the 
creation of several banks as follows: “Agricultural Bank of China, Bank of China, People's 
Construction Bank of China, Industrial and Commercial Bank of China, Bank of Commu-
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nications, Long-term Development and Credit Bank, Import-export Bank, Agricultural De-
velopment Bank, Rural Credit Cooperatives, Urban Credit Cooperatives and Small Region-
al Banks” (Ma, 1996, p.155). The top four banks are designed to make a profit, though they 
assume the risk themselves. Historically speaking, as economic policy, banking in China 
was merely a way to monitor cash flow for agricultural operations and secure lines of credit 
for enterprises. Investments were only available as fixed assets in state owned enterprises 
(Ma, 1996). They were not true investments because they were merely transfers or grants 
from the central government. 

Liberalization has changed all this as China continues to look towards the West in 
learning how Western nations allow financial markets self-regulate (Ma, 1996). Research 
shows that China takes an interest in international finance and Western financial practices. 
Confirming this finding is the fact that the Beijing government is equipping China’s finan-
cial infrastructure by streamlining regulatory bodies and bureaucratic oversight (Ma, 1996). 
Furthermore, field research shows that filial piety is as significant a cultural tenet of Con-
fucianism as it is a motivator (Chang, 2011). A juxtaposition of American Jeffersonianism 
and Chinese Confucianism shows that the objectives of the two philosophical schools of 
thought align with each other and are compatible. Both seek to accommodate the ethereal 
while impeding extremism to facilitate a peaceful and civilized society. 

MeTHODOLOGY

Approach

The research used a quantitative approach, in this case, a survey. The researcher sought to 
describe the attitudes of the Chinese towards Western-style financial planning (investing 
and the use of financial instruments for profit), as well as their financial behaviors. 
According to Sapsford (2007), “Survey research is the collection of quantified data from a 
population for purposes of description or identification of the covariation between variables 
indicating causal relationships or predictive patterns of influence.” (p. 3). The researcher 
needed to ask questions to know the characteristics of the Chinese in relation to their 
financial conduct and perceptions of Western financial planning approaches. Thus, the 
survey design required the researcher to develop a questionnaire for data collection.

Sampling 

The study used cluster sampling to select the sample. Cluster sampling is similar to 
stratified sampling as the researcher has to divide the population into discrete groups 
prior to sampling (Sapsford, 2007). The groups are termed clusters and are based on any 
naturally-occurring grouping. The sampling frame consists of the entire list of clusters. 
The researcher selects a few clusters using simple random sampling to get a representative 
sample of clusters. The researcher collects data from each case within each of the selected 
clusters. Thus, the researcher proceeds by choosing the cluster grouping for the sampling 
frame, numbering each cluster using a unique number and selecting the sample of clusters 
using random sampling. The clusters selected provide the basis for data collection. The 
cluster sample consisted of students taking business and hotel management majors at 
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Zhejiang Tourism College in Hangzhou during the period of Spring 2012. The researcher 
sampled 126 female and 74 male students, all of them between 18 and 24 years old. This 
ensured that the sample included a student from every year at the college. Cluster sampling 
is advantageous in that it is cost-efficient and reveals variations in the sample. According 
to Sapsford (2007), “It is common to use some form of cluster sampling to rationalize the 
spread of the sample and make the traveling manageable and economic” (p.84). Moreover, 
as a form of random sampling, cluster selection allows the researcher to represent the 
population fairly in the sample.

Instrument

The researcher used a survey questionnaire to find out the financial behaviors of the 
Chinese. The questionnaire also intended to determine the perceptions of the Chinese 
towards Western-style financial planning (investing and the use of financial instruments 
for profit). The question on whether the respondents had siblings sought to determine their 
socio-economic statuses. It also aided in determining whether respondents without siblings 
experienced the stress of bearing the responsibility of providing for their families. The 
researcher also sought to establish the respondents’ socio-economic backgrounds from their 
responses on annual household income. Only one open-ended question was used, which 
asked respondents to write their age in years. Respondents were told to circle their reply, or 
select from multiple choice. In total, the researcher distributed 200 survey questionnaires 
to the participants. The respondents would complete the questionnaire themselves. The 
researcher would return to collect the completed questionnaires. According to Sapsford 
(2007), “The main advantages of self-completion questionnaires are their cheapness and 
saving the researcher’s time, thereby, allowing data collection from much larger samples.” 
(p. 109). The researcher used a self-completion questionnaire because this instrument 
permits the collection of data in a standardized manner, from a sizable sample economically 
(Sapsford, 2007). The standardized nature of the instrument means that the questions are 
phrased in exactly the same manner for all respondents.

DATA ANALYSIS

The quantitative approach of the study required that data analysis also take place 
quantitatively. This involved the use of descriptive statistics, in this case, the proportion of 
respondents who answered in one way or the other. 

Demographics

The sample consisted of 126 females and 74 males. The respondents’ gender distribution 
did not align with that of China as a whole. This may be due to differences in college 
enrollment trends. The respondents were between 10 and 24 years of age. 

Respondents were then asked questions regarding their socioeconomic background. 
This allowed the researcher to determine the respondents’ rural/urban distribution. 52% of 
the respondents were from a rural neighborhood while the rest 48% came from an urban 
setting. The distribution showed an almost perfect balance between respondents from urban 
and rural settings. 
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Similarly, the researcher asked respondents about their household incomes to determine 
their socioeconomic status. In this regard, there was significantly more variation across the 
sample. Thirty-six respondents (18%) answered that their annual household incomes were 
between RMB 10,000 and 30,000. More noteworthy is that the majority of the respondents 
(55%) answered that they had annual household incomes of RMB 50,000. The rest (27%) 
said that their annual household incomes were more than RMB 50,000. 

Additionally, the researcher asked the respondents if they had any siblings. Although, 
in the West, this would seem to have little relation to wealth or socioeconomic status, in 
China, this does because of the One Child Policy. 41.5% of the sample answered that they 
had siblings. This shows that this sample came from families well above average financial 
means. The rest 58.5% of the sample said that they did not have siblings, implying that they 
came from low-income families. 

Financial Behaviors

Some questions inquired into the financial attitudes and behaviors of the respondents. They 
intended to gauge the financial habits of the Chinese and their attitudes towards Western-
style financial planning.

The researcher asked respondents if they saved their money. Again, a sizeable minority 
(42%), answered yes while 54.5% or 109 respondents answered that they did not save any 
money. The rest 3.5% did not answer. 

The researcher intended to determine respondents’ financial planning behaviors. 96% of 
the students answered affirmatively to the question on whether financial planning was sig-
nificant to them. The remaining 4% said no. 

Students were asked if they thought about planning for their financial future. 50% an-
swered yes and 50% said no.   

Respondents were then asked if they worry about saving for their parents’ future more 
than they do for their own. Results showed that most of the respondents (98.5%) focused 
on their parents’ financial future rather their own. Only three respondents (1.5%) said no. 
Later, they came forward to make it clear that their parents are in a very fortunate economic 
position and that their parents told them to worry only about their own futures. 

When asked if they felt obligated to take care of their parents in old age, the over-
whelming majority of respondents (90%) answered affirmatively. The remaining 10% said 
that they did not feel such an obligation.

18% of the sample stated that they were not comfortable with investing in today’s econ-
omy. The rest 82% said they were comfortable with investing in today’s economy.

DISCUSSION & CONCLUSION

Discussion of Key Findings

The study sought to find out how traditional Chinese and Confucian cultural norms and 
traits influence the Chinese investor in the face of the rapid economic and cultural changes 
in China. The findings indicate that traditional Chinese and Confucian cultural norms 
and traits have a strong influence on the financial behaviors of Chinese youth, as well as, 
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their attitudes towards Western-style financial planning (investing and the use of financial 
instruments for profit). This affirms the observation of Madden (2005) on the adherence of 
the Chinese youth to their culture, despite their experience of China’s newfound economic 
success.

The sizeable minority who said that they saved money reflected the saving culture of 
the Chinese. This finding aligns with the observations of Mengchun (2010) and Wolf (2011) 
on the tendency of the Chinese population to save. However, a possible explanation for the 
large minority of respondents who said that they did not save could be the fact that they are 
college students. College students in China, as in the United States, are typically on frugal 
budgets, funded by money from family members. They survive on limited funds, which 
prevent them from having substantial savings.

The findings indicated a substantial majority of respondents with annual household in-
comes of 50,000 RMB and above. This outcome aligns with the observation on the increase 
in household incomes of the Chinese population (Barth et. al., 2009). This finding indicates 
that many Chinese are capable of setting aside some of their income for investment. While 
most of the respondents perceived financial planning as significant, there was no difference 
in the number of respondents who answered affirmatively and negatively to the question on 
planning for future financial stability. This did not reveal any preference for Western-style 
financial planning, thereby, reflecting the focus of the Chinese on saving rather than invest-
ing and the use of financial instruments for profit. Similarly, the negative attitude towards 
Western-style financial planning was evident in the large number of respondents who ad-
mitted that they were not comfortable with investing in today’s economy. Respondents 
expressed a cynical perception of the current economic environment. Respondents view the 
current global economic conditions with the same skepticism as their Western counterparts. 
This finding aligns with the observation of Mengchun (2010) on the conservative attitude 
of the Chinese towards investment, which is evident in the use of less aggressive products 
such as fixed money market bonds, notes and short-term financing.

A large number of respondents said that they worried about their parents’ financial fu-
ture rather than their own. This finding reinforced the influence of filial piety on the finan-
cial planning behaviors of Chinese youth. The impact of filial piety was also evident in the 
large number of respondents who felt obligated to take care of their parents in their old age. 
This means that they work hard to support their elderly parents financially and materially. 
This finding corroborates the view that filial piety is the most significant precept in Chinese 
culture (Chang, 2011). It also supports the observation that filial piety is a strong economic 
motivator (Hui et. al., 2011; Seok-Choon et al., 2011).

Conclusion 

The findings indicate that China’s Confucian principles influence the financial behaviors of 
Chinese youth. This is a pivotal revelation of this research as it shows that Chinese youth 
still revere and practice Confucian principles regardless of their socio-economic position. 
Equally, traditional Chinese and Confucian cultural norms still have a strong influence on 
Chinese youth, despite the rapid economic and cultural changes occurring in China.

Presentation of Limitations and Implications
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One of the research limitations is that it did not investigate Chinese preferences for Chinese 
or foreign financial institutions. Field research was conducted in Zhejiang province, 
People’s Republic of China. Zhejiang province is one of the most economically robust 
provinces in mainland China. Given the affluent nature of the area in which field research 
was carried out, this may have skewed the findings. Consequently, the results may not 
be the same if the researcher repeats the study using economically diverse areas as the 
sampling frame. Similarly, since the study concentrated on one province, the findings may 
not be generalizable to other regions in China. Moreover, the study focused on a student 
population whose saving capability is limited because they survive on frugal budgets. 
Thus, the results on their financial behaviors and attitudes towards Western-style financial 
planning may not be generalizable to non-student populations and persons beyond the 18 
and 24 age bracket.

Suggestions for Future Research

The finding that filial piety is an economic motivator raises at least two significant areas for 
future research: firstly, are there existing financial products available that are organically 
Confucian and secondly, if not, can financial products be conceived bearing Confucian 
principles in mind? Future research could examine the influence of Chinese preferences 
for Chinese or foreign financial institutions on the financial behaviours of China’s youth. A 
similar study in economically diverse parts of China would be a possible avenue for further 
research. In addition, researchers could conduct a similar study involving non-student 
samples and individuals outside the 18 and 24 age bracket. Further, since Confucianism 
focuses on ethics, it is capable of triggering virtuous conduct. Thus, this paper proposes 
that future studies could explore the influence of this ideology on the ethical practices and 
standards of businesses in east Asia.
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An evaluation of a Chinese Language Learning Website: 
BBC’s Real Chinese1

Dilhara Darshana Premaratne
The australian national University, australia

With the widespread use of the Internet, there has been an explosion of websites that attempt to 
teach languages online. Many learners use them as a resource for self-study. However, due to the 
large number of websites available today, learners find it challenging to choose a website that 
matches their needs and interests. Therefore, evaluating the available language learning websites 
has become a much needed exercise. The present study is an evaluation of the Real Chinese web-
site designed by the BBC. Real Chinese provides an introduction to Mandarin Chinese. It was 
chosen for evaluation because it is produced by a well-known broadcaster and is part of a large 
language learning website that teaches thirty-three languages. The website provides a set of les-
sons that help learners of Chinese develop their speaking skills to function in real-life situations. 
However, it is not able to function as a stand-alone program. The website can be strengthened by 
adding a computer-assisted teaching component that teaches vocabulary and sentence structure, 
an online system that provides error correction and opportunities for learners to interact with other 
learners to develop their language fluency. The strengths of the Real Chinese website can also be 
enhanced by combining it with face-to-face teaching.

Keywords: Online education; language learning website; Real Chinese; BBC; website evaluation 

INTRODUCTION

In the emergent context of online education, online language teaching/learning plays 
a central role. Online language education generally takes one of two forms – stand-
alone online programs that use technology to function both as language instructor and 
language learning tool, and programs that supplement classroom language teaching or 
distance language education courses, where technology is used mainly as a tool. With the 
widespread use of the Internet, there has been an explosion of websites that attempt to 
teach languages online. Many learners use them as a resource for self-study. However, due 
to the plethora of websites available today, learners find it challenging to choose a website 
that matches their needs and interests. Therefore, evaluating the available language learning 
websites has become a much needed exercise.

The present study is an evaluation of the Real Chinese language learning website de-
signed by the BBC. It is a free self-study course that provides an introduction to Mandarin 
Chinese. It was chosen for evaluation because it is produced by a well-known broadcaster 
and is part of a large language learning website that teaches thirty-three languages. The fo-
cus of Real Chinese is the development of basic speaking skills in Chinese. 

1　Requests for reprints should be sent to Dilhara Darshana Premaratne, E-mail: prema@webone.com.au.
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Description of the Real Chinese Website

The Real Chinese website can be accessed through the BBC Languages Chinese homepage. 
The lessons in the Real Chinese website are organized under ten topics. each topic consists 
of a teaching section and a video containing a dialogue based on the topic. The topics are as 
follows:

Topic 1: Background Information about Mandarin. 
Topic 2: Self Introduction 
Topic 3: Introducing Family Members 
Topic 4: extended Self Introduction 
Topic 5: Ordering Drinks 
Topic 6: Ordering Food 
Topic 7: Shopping 
Topic 8: Asking for Directions 
Topic 9: Taking Public Transport 
Topic 10: Booking a Hotel Room 
The teaching section of each topic starts with introductory information about the topic. 

Then it provides a number of sentences for practice. The sentences are presented one by 
one. Learners have the choice to view the sentences in pinyin, or in english, or to merely 
listen to the sentence spoken by a native speaker. each sentence is accompanied by a rele-
vant graphic. For example, in the topic on ordering food, a picture of the waitress is shown 
when she speaks and a picture of the customer is shown when the customer speaks.

All ten topics appear on the menu displayed on the left hand side of the main page of 
the Real Chinese website. To access each topic, the learner clicks on the required topic in 
the menu. There are separate icons for the different options provided under each topic. For 
example, the capital C in a square provides access to the sentences in pinyin, the capital e 
in a square provides access to the sentences in english, and the loud speaker icon provides 
access to the sentences spoken by a native speaker.

The video provided under each topic consists mainly of the utterances practiced in the 
teaching section. However, it also uses some new vocabulary. For example, in the lesson 
entitled Ordering Food, names of some food items such as fried beans and mushrooms 
are new. Learners can easily understand them as they can clearly see the food that is being 
served. The videos are useful as learners can hear and see the practice utterances being used 
in a real-life conversation spoken at normal speed.

The Real Chinese main page consists of several other features in addition to the ten 
teaching topics. The additional features can also be accessed through the menu displayed 
on the left hand side of the main page. Video Overview provides access to the ten videos 
that appeared under the ten topics. It allows learners to go straight to the videos without 
going through the topics. Fast Track is designed for learners who are already familiar with 
Chinese or learners who have completed the introductory material in the course. It provides 
questions for learners to check how much they know about the ten teaching topics. If learn-
ers do not get the answers to the questions right, they can go to the relevant topics to cover 
the given material. TV Transcripts provide access to the written scripts of the videos pre-
sented in pinyin. Mini-Guides provide learners with information pieces on various aspects 
of the language such as tones, pinyin, and Chinese characters. Games and More contain a 
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tone game, a character writing game and Chinese phrases. In the tone game, learners listen 
to a syllable and choose the correct tone from a list of options given in pinyin and receive 
instant feedback. In the character writing game, learners watch a character being written 
and then write the character on the screen using the mouse. 

The purpose of this paper is to evaluate the website in terms of its technical aspects 
and its pedagogical aspects. The evaluation considers the following technical aspects: How 
smoothly the website operates, how well the learners can control the pace and sequence 
of the program, how easy it is to navigate the website andhow well-presented the site is 
including the use of sound and graphics. The evaluation considers the following pedagog-
ical aspects: How well the site teaches the relevant vocabulary and sentence structures, the 
effectiveness of activities provided by the website for the learners to practise speaking and 
finally, methods employed by the website to provide feedback to the learners.  

evaluation of the Real Chinese Website

Technically, the website has many strengths. Firstly, the website operates smoothly and 
speedily. There are no bugs, breaks or dead links. The videos for each topic load without 
a problem and do not freeze as the learner is watching them. The quizzes in the fast track 
section and the games work properly. All the TV transcripts and information pieces about 
tones, pinyin and Chinese characters display properly. entering the site is easy. It is simply 
a matter of going to the BBC Languages homepage and clicking on the Real Chinese link. 
The first screen has a menu on its left which contains tabs to access different sections. The 
menu remains in this position even if the learner clicks on one of the tabs and accesses 
a new page. Therefore, learners can easily access the tabs without browsing forwards 
and backwards. Also, the loading speed is satisfactory. even pages with many graphics 
download fast.

Secondly, learners can control the pace and sequence of the program. The Fast Track 
section in the website gives learners the opportunity to progress faster if they wish without 
placing pressure on those who prefer a slower pace. This section provides a series of quiz-
zes for learners to check their knowledge. Learners who have done some Chinese before 
can go straight to the quizzes without looking at the introductory material and videos. 

Thirdly, it is easy to navigate the website. The menu displayed on the left-hand side of 
the main page indicates the different areas that can be accessed on the website (e.g. the ten 
lesson topics, the video overview, the fast track, the TV Transcripts, the mini guides and the 
games). The menu provides access to these areas through tabs. On-screen instructions are 
easy to follow. They are mostly provided through icons. For example, the capital C indi-
cates utterances in Chinese. The capital e indicates the english meaning of the utterances. 

Finally, the website is well-organised and well-presented. The screen displays are effec-
tive. Introductory information for each topic and the practice sentences are presented in a 
rectangular space enclosed by a bamboo frame. Colours are also used effectively. The text 
appearing in the rectangular space is presented in a grayish font. The practice sentences are 
presented in a dark red colour. The contrast between the background and the font is good 
and pleasing to the eye as well as being easy to read. Graphics are used effectively. The 
different topics feature relevant scenes from China. For example, ordering drinks feature 
a waitress and customers at the right time. The use of sound is also a notable strength of 
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the program. The voice of the speaker that is heard when the loud speaker icon is clicked 
is loud and clear. The pronunciation is that of a native speaker. Different voices are used 
for pronunciation practice to help learners get accustomed to Chinese they hear in real-life 
situations. Also the videos are appropriate as they are shot in authentic settings such as a 
restaurant or a market place and feature the sounds of vehicles and people talking in the 
background. 

The effective integration of sound and graphics make the website interesting to look at 
and explore. For example, when a topic in the menu is clicked, the first sentence of the top-
ic appears accompanied by a relevant image. The sentence is then pronounced by a native 
speaker. The sentence disappears before the next sentence appears accompanied by a rele-
vant image. This process results in maintaining the learner’s attention and gives them a bet-
ter experience of the language. The screen displays are also effective. For example, when 
the ‘Introduction’ tab in the menu is clicked to access the first lesson, the rectangular space 
appears. This space has some information about greeting people in Chinese. It also has a 
picture of some people in China. Similarly, the other topics also feature relevant scenes 
from China. Colours are also used effectively. The use of icons is very helpful for the learn-
er. When the capital C is clicked, the phrase that is being spoken is displayed in pinyin. 
When the capital e is clicked, the english meaning of the phrase comes up on the screen. 

In addition to the technical strengths discussed above, the Real Chinese website has 
many pedagogical strengths. A major strength is the provision of ten teaching topics con-
sisting of useful utterances that learners can use in real life situations. The topics provide 
authentic spoken material because the language used is what is actually heard in similar 
situations in the real world. Providing voicing to the utterances through a number of native 
speakers of the language is another useful feature. The many different voices and speaking 
styles used help learners get accustomed to different speakers. The accompanying videos 
allow learners to watch the gestures and other non-verbal expressions used by the speakers. 
The lessons therefore provide excellent listening practice to learners.

each lesson in the program is also designed to help learners reproduce the utterances 
they hear. This is done by presenting each utterance separately in pinyin, in english and in 
the spoken form. each utterance can be listened to with or without the pinyin and english 
versions. While the pinyin version allows learners to pronounce the utterances, the spoken 
version allows them to reproduce the utterances as closely as possible to the native speaker 
version. Learners have the opportunity to listen to an utterance any number of times they 
wish to until they are able to reproduce it well. Allowing learners to listen to the utterance 
while looking at the english version helps them remember the meaning of each utterance 
with ease.

The accompanying videos provide learners with the opportunity to listen to the utter-
ances used in a real-life dialogue. The videos allow learners to listen to the interrogative 
and declarative forms of the utterances in a meaningful sequence. In addition, the videos 
help learners get accustomed to the language spoken at normal speed.

The Real Chinese program also allows learners to progress at a pace that suits their lan-
guage aptitude. While beginners can go through each topic, practicing the utterances one 
by one, more advanced learners can start straight away with the videos. While the begin-
ner learners can gradually master the utterances provided, the more advanced learners can 
brush up and refine their knowledge of the given utterances.
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When compared with a traditional face-to-face teaching/learning environment, the Real 
Chinese program offers learners several advantages. A key advantage is the opportunity 
they have to listen to the utterances repeatedly till they are able to master them. It is not 
possible to provide practice at this level in the regular language teaching classroom. In ad-
dition, the opportunity they have to proceed at their own pace, saves them the disadvantage 
of learning in a mixed ability classes which could be either too fast or too slow compared to 
their own level of language competence.

However, the website is not able to function as a stand-alone online language learning 
course. To reach this standard, it needs to have three key elements – providing a sound 
teaching component that could replace the classroom teacher, providing the opportunity for 
learners to get instant and personalised feedback, and catering to the development of oral 
language fluency.

The lack of a proper teaching component is a major shortcoming of the Real Chinese 
program. In the website, entire sentences are just read out by native speakers to demon-
strate the pronunciation of whole sentences. The site therefore does not explicitly teach 
vocabulary by providing the definition and pronunciation of individual words. In contrast, 
in a classroom situation, the teacher will read out a word, explain what it means, pronounce 
the word, and then ask the learners to pronounce it. The site also does not teach sentence 
structures explicitly. In a classroom situation, the teacher can present learners with a whole 
sentence and then analyse the structure of the sentence by showing them how the various 
constituent parts of the sentence fit together. Acquiring this knowledge of sentence structure 
will allow learners to generate their own sentences with ease. 

The lack of a teaching component has several negative outcomes for learners. Learn-
ers will have difficulty learning individual words as they will not know where the word 
boundaries are. In other words, they will have difficulty knowing where one word ends and 
another one begins. This will affect their perception of the words and will affect their acqui-
sition of vocabulary. Also, learners will not get the opportunity to learn the structures of the 
sentences presented. This means that they will not be able to generate a wide variety of new 
sentences and will be limited to the sentences that they learn from the website. 

Secondly, the website does not allow the learners to get feedback on their performance. 
It does not make provisions for learners to check their pronunciation. Although ample 
opportunity is provided to listen to the utterances many times, learners still cannot be 
entirely sure that their pronunciation is correct. even if they are able to discern any 
discrepancies when they compare themselves with the sample utterances, they still may 
not be able to identify the problem and correct it accordingly. This will make it difficult 
for learners to acquire the correct pronunciation of words and sentences. In contrast, 
in a classroom situation, the teacher can give learners instant feedback if they make 
pronunciation errors. The teacher can also give practice exercises to master words that are 
particularly difficult to get right. Also, the site does not allow learners to get feedback on 
grammatical accuracy. This means that learners cannot know whether they are producing 
sentences correctly when they are speaking. Again, in a classroom situation this is feedback 
the teacher can provide instantly. 

Finally, learners do not get an opportunity to practice the utterances they have learnt in 
the context of a dialogue. In the website, whole sentences related to a certain topic are read 
out. For example, in the lesson on introducing family members, sentences such as, ‘This is 
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my mum,’ are read out by a native speaker. Learners can memorise these sentences to use 
them in a similar situation. However, they do not get the opportunity to use them in a prac-
tice dialogue. Similarly, although the videos on the website provide learners the opportunity 
to listen to native speakers engaged in dialogues in authentic situations, they do not have 
the opportunity to practise speaking in a similar situation with other people. Unlike in on-
line courses developed for other disciplines, the availability of other learners is essential for 
online language learning because engaging in dialogues with others is necessary for learn-
ers to develop oral fluency. 

Strategies to Strengthen the Real Chinese Website

The Real Chinese website can be strengthened by adding a teaching component, by 
providing provision for feedback and error correction, and by providing opportunities for 
learners to engage in conversation. Adding these elements would help the website function 
better as a stand-alone online language learning course. 

A teaching component can be added to the website by introducing the teaching of vo-
cabulary and sentence structure. Vocabulary can be taught by identifying the new words 
needed for a lesson and presenting them with the pinyin and english meanings. This will 
make it easier for learners to focus on the individual words. At present, as learners are given 
the meaning of entire utterances they are not able to find out the meaning of each individual 
word. Learners can also pay attention to the pronunciation of individual words instead of 
learning to pronounce the entire utterance as a single unit. 

In addition to teaching vocabulary, learners also need to be shown how to generate new 
sentences from the ones they learn from the website. To do this, it is necessary to break 
down the utterances learners are introduced to in the lessons into their constituent parts 
and to explain how the parts fit together. Providing explanations and practice with sentence 
structure can be done effectively in computer-aided learning environments. While tree di-
agrams or other types of diagrams (e.g. wheel, bike with wheels and attachments) can be 
used to explain sentence structure when using print-based learning material, they do not 
provide the opportunity for learners to move the constituents around. In contrast, computer 
programs can be used to provide learners with hands-on experience with syntactic structure 
of the language by employing interactive multimedia applications. For example, Collins 
(2008) used animated jigsaw-shaped pieces to display the relationship between the constit-
uent parts of sentences. These animated graphics make learners’ nonverbal cognitive pro-
cessing system work in tandem with the verbal processing system by establishing referen-
tial connections between the two systems. By graphically indicating how the different parts 
of a sentence fit together, the learners are better able to make these concepts less abstract. 
These strategies help learners assimilate the information more effectively.

Provision for error correction and feedback can be provided by linking learners on-
line with a real language teacher. There are many services such as myngle, eTeacher, 
verbalplanet.com, and italki.com that teach languages online by providing private online 
teachers to learners. Learners who use the Real Chinese program can supplement the teach-
ing provided by the website with additional teaching from such private online teachers.

Provision for error correction and feedback can also be provided through CALL tech-
nologies. If it is not possible to provide these on the website, learners can be made aware of 
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such programs. One CALL program that provides pronunciation practice is Ville (Wik and 
Hjalmarsson 2009), a virtual language teacher, which guides, encourages and gives feed-
back to learners who wish to develop or improve their language skills. The focus of Ville 
is on pronunciation and perception exercises designed to raise the awareness of particular 
aspects of the language that are known to be difficult for many L2 learners. Ville is a partic-
ularly useful tool in this respect because it provides feedback on the pronunciation of indi-
vidual words. At the same time, it also teaches relevant vocabulary and sentence structures. 

Feedback in Ville is given visually by showing the result from the pronunciation de-
tectors as iconic ‘traffic lights’. Red or green circles light up for the active detectors after a 
recording by a learner. The advantage of this type of visual feedback is that many lights can 
be shown in parallel, and learners will quickly be able to get an overview of how their per-
formance was rated. If learners wish to know why one of the circles was red, they can click 
on the circle, which brings up a new page with more detailed information such as graphs, 
or spectrograms, accompanied by verbal feedback. If, on the other hand, this is a recurring 
error, and learners feel that they have already understood the information, they can simply 
note that the visual feedback indicates that the error is still occurring, and move on. When 
learners get feedback on their pronunciation in this manner, they can improve their pronun-
ciation on their own without the help of a teacher. 

Another program that teaches learners pronunciation is the Sptool, (Zhang 2004). In this 
program, learners can listen to the teacher’s model pronunciation by clicking on the ‘teacher’ 
icon. They can then hear the model sentence and see the pitch curve of the model sentence 
displayed on the screen. If learners want to hear a smaller chunk of the sentence, they can 
select the bit of the curve they want to hear by dragging the cursor over the required por-
tion. After listening to the sentence numerous times, they can decide whether they want to 
record their own production. The tool can show the pitch curves as well as the length and 
loudness of utterances in Modern Chinese speech through the display of the height and the 
length of the words within utterances. For example, the tool can differentiate between two 
similar tones where one is emphasized more than the other. The Sptool is useful because 
it shows the learners how to produce the important parts of an utterance correctly. Making 
these distinctions is important if the learner wants to be understood by a native speaker. 

Tell Me More (Godwin-Jones 2009) is also a program that can be used to practise 
pronunciation. It is particularly useful because it gives feedback in several ways. The soft-
ware asks learners a question (in both spoken and written form), which invites a spoken 
response from the learner. The answer is evaluated globally as correct or not and given a 
score between 1 and 7, shown as a series of rectangles. The learner sees a pitch curve and 
waveform display of both the learner's utterance and that of a model native speaker. The 
program also uses speech recognition for analysis and feedback, while showing simulated 
images of the mouth. It also uses voice recognition in language games, such as finding pro-
nounced items in a word puzzle.

The Rosetta Stone (Godwin-Jones 2009) is a program that makes use of voice 
recognition to give learners feedback on their pronunciation. The feedback for Rosetta 
Stone consists of a correct/incorrect evaluation but also highlights individual sounds mis-
pronounced, which are shown grayed out in the feedback.This program is useful because it 
allows learners to focus on the specific mistakes they make. 

The Real Chinese program also needs to provide opportunities for learners to engage 
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in conversation practice with other learners. This can be provided through two effective 
ways – by providing CALL technologies that help learners practice conversation with the 
computer and by linking learners with other learners through the net. There are several 
CALL technologies that allow the learner to interact with the computer. One such program 
is Tell Me More (Godwin-Jones 2009). This program allows the learner to interact with the 
computer. This is done by the computer involving learners in a role play. In the role-play, 
learners have a speaking role in a simulated TV program with other characters. Learners 
first practice their lines in a “pronunciation workshop” and then produce those lines togeth-
er with other characters voiced by native speaker actors on the computer. 

Another such program designed to teach Japanese, is Subarashii (egan 1999). 
Subarashii supports multi-turn, open conversations focused on a very specific task. The goal 
of Subarashii is not to provide learners a score or feedback on their pronunciation but rather 
to have them engage in a human-like dialogue with the system. Subarashii was developed 
to build confidence and to have the learner role-play and solve simple contextualized 
problems. 

DeAL (Wik and Hjalmarsson 2009) is another useful tool for learners to practise the 
sentences they have learnt in a dialogue. DeAL is based on situations or domains that fol-
low familiar schemas or scripts, i.e. episodic knowledge structures that guide daily inter-
actions. An example of such a knowledge structure is a trading domain, that is, a simulated 
flea market. This situation gives learners an opportunity to practise buying an item from a 
shopkeeper. DeAL must be used in conjunction with Ville (Wik and Hjalmarsson 2009). 
Learners must first use Ville to learn the basic vocabulary that is associated with the trade 
domain - that is numbers, some colors, a few objects like a clock and a teddy-bear, and a 
few phrases like "Do you have..." "How much does that cost" and so on. Learners are then 
given a task to go to the nearby flea-market and use their newly acquired vocabulary in or-
der to buy a given set of items from the shopkeeper in DeAL. Learners are given a certain 
amount of money, but the money will not be enough to buy all the items on their list, unless 
they are creative. The stingy shopkeeper in the flea-market will try to get as much as possi-
ble for their goods. This scene can then unfold in different ways depending on what learn-
ers say. The willingness of the shopkeeper to reduce the price of an item, for example, may 
be affected by how learners praise or criticizes an item of interest.

In addition to practicing the language with the computer, learners can develop their 
language fluency by connecting with other learners through synchronous and asynchronous 
communication tools. Conferencing software and Internet chat programs are some of the 
more common tools that can be used for this purpose.

Practice sessions with human participants can be introduced through text chat. An 
example is provided in a study conducted by Compton (2004). In this study, the participants 
completed five tasks using ICQ chat software. One of the tasks was a fifteen minute 
communicative task where the participants exchanged information about a specific topic. 
The study found that in general the chat experience allowed them time to organize their 
thoughts and provided them with the necessary vocabulary to express their thoughts. This 
activity had the effect of making the learners confident enough to participate in the speaking 
task.  Similar activities can be designed for learners to communicate with other learners 
through text chat.  

Learners can also be linked with one another for video chat through Skype. For 
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example, the German language program at Queens University in Canada runs an innovative 
program for German language learners called LinguaeLive (www.LinguaeLive.ca) where 
domestic learners are paired with those enrolled in similar programs worldwide in order to 
conduct a language exchange online. The language exchange is monitored by the course 
facilitator. This is a good way of developing communicative competence as learners have 
an opportunity to practise speaking the language with another person. LinguaeLive is a free 
web tool. It allows teachers to connect learners to practise each other's languages in peer 
tandems. LinguaeLive allows any instructor to connect with colleagues teaching comple-
mentary language classes across the globe. These instructors can then link their students 
for peer-to-peer communication. This site is free and open to all. LinguaeLiveca can help 
learners improve their language and cultural skills and make connections abroad. Research 
shows that such interactions enhance second language acquisition (Chun & Plass, 2000; 
Zahner, Fauverge & Wong, 2000).

At more sophisticated level, novel tools such as online virtual environments knows as 
MOOs (multi-user object-orientated domains) can be used to facilitate text-based synchro-
nous communication between users via networks. MOOs help to bring diverse learners 
together in structured collaborative environments, focusing on interaction in the target lan-
guage. These are beneficial for language learning as interaction and collaboration provided 
through meaningful communication and realistic social contexts make a substantial contri-
bution to the learners’ interlanguage development (Peterson 2004). 

Although the Real Chinese website can be strengthened to function as a stand-alone 
online language learning program, the additions suggested above have some disadvantages. 
Providing a stronger teaching component would certainly help learners to better manage 
the learning of vocabulary and sentence structure. However, they would still require a 
teacher who can clarify and explain difficult areas that come up in relation to these aspects. 
Although finding an online private teacher may not be difficult in the present environment, 
not all learners would be able to afford to pay such online private teachers. The CALL 
technologies discussed above as tools for error correction and feedback would be very 
costly. Moreover, they may have to be re-designed to suit the language, topics, vocabulary 
and dialogues introduced in the Real Chinese program. For example, Subarashi is de-
signed to teach Japanese and needs to be adapted for the teaching of Chinese. Similarly, 
Deal simulates a flea market environment to practice real-life conversation. To provide a 
similar tool for the users of the Real Chinese website it needs to be adapted to the topics 
of the lessons taught on the website. Although learners can be linked with other learners 
to engage in conversation to develop language fluency, learners may not fully benefit from 
such arrangements if teachers are not available to monitor these conversations and provide 
feedback.

When considering the challenges involved with upgrading the Real Chinese program 
to function as a stand-alone online learning course, the more practical option appears to be 
using the website to enhance classroom teaching. On the one hand, it would help to address 
the shortcomings of the program while on the other hand, it would help to enrich classroom 
teaching.

As mentioned earlier, the main issue for learners when using the Real Chinese website 
is that they can only repeat the utterances they have been taught in a limited context. They 
are not able to produce any utterances of their own because they are not taught individual 
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items of vocabulary and sentence structures. Also, when repeating the utterances, it is not 
possible for them to know whether they are reproducing the utterances correctly because 
there is no system provided for error checking. Also, they do not have an opportunity to 
develop language fluency because it is not possible to engage in teacher-monitored conver-
sations with other learners. All these shortcomings can be remedied in a face-to-face class-
room setting. 

A face-to-face classroom situation would be particularly useful when it comes to the 
teaching of vocabulary and sentence structures. In a language class that teaches spoken 
Chinese, the teacher can introduce the vocabulary by reading out a word and telling the 
learners what it means. The teacher can then get the class to repeat the words, providing 
error-correction where necessary. 

Classroom teaching is also the best way to teach learners sentence structures. The teach-
er can analyse the sentence structures presented in the topics in the website and explain to 
the learners how the constituent parts fit together. Learners can also be introduced to extra 
vocabulary that is related to the topic they are studying. This will show them which slots 
in the sentence structure the new words can be placed. In doing so, they can produce more 
sentences using the sentence structures they have learnt. Also, in a classroom situation, the 
teacher can correct any errors the learners make. For example, if a learner makes an error 
pronouncing a word, this can be corrected immediately. Also, if a learner makes a gram-
matical error when speaking, the learner can receive immediate feedback from the teacher. 
Finally, learners can practice the dialogues in the Real Chinese website with other learners 
in the classroom. 

In addition to addressing the shortcomings of the website, incorporating the website into 
classroom language teaching will also enrich classroom teaching. The website has many 
strengths that can enrich classroom teaching. The main strength of the website is that it 
provides many model utterances related to various topics. This gives the learners an oppor-
tunity to practice their listening skills. It also provides them with an opportunity to attempt 
to reproduce the utterances. They will not be able to know whether they are reproducing 
the utterances correctly or not but they at least have a model to base their pronunciation on. 
One of the challenges for language teachers is teaching learners the correct pronunciation 
and intonation of the target language. The challenge is augmented when teaching a tonal 
language like Chinese. To teach pronunciation in a class of beginners, the teacher has to say 
a sentence out loud and get the learners to repeat it. This process may have to be repeated 
many times before the learners get it right. The website can replace this time-consuming te-
dious process. Time spent on this process can be saved by the learners using the website to 
learn the utterances before they come in for the face-to-face teaching session.

What follows is an example of how to combine the Real Chinese website with class-
room study. The example is based on Topic 6 (Ordering a Meal) n the Real Chinese web-
site. The learners start by accessing Topic 6 in the Real Chinese website to practise the ut-
terances given under the topic as preparation for the classroom session. The learners listen 
to the utterances one by one, first with the pinyin and English meaning, and then without 
these aids. The learners then watch the video clip to see how the utterances are used in a 
real life situation. Finally, the learners practise producing the utterances they hear. 

The teacher begins the classroom session by asking learners to produce the utterances 
they have learnt from the Real Chinese website. If learners are mispronouncing words, the 
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teacher can correct these errors. The teacher then gets learners to practice the dialogue with 
other learners so they can practice the utterances in context. 

When the learners are able to produce the utterances correctly, the teacher analyses the 
structure of the sentences the learners have practiced and shows them how various words fit 
in various slots in the structure. The teacher then introduces new words that can be placed 
in the slots to generate new sentences. The teacher says the new words out loud and gets 
the learners to say the words. If learners mispronounce the words they are corrected. The 
teacher gets the learners to produce new sentences by getting them to place the new words 
in the slots of the sentence structures. The teacher corrects any errors the learners make. 

The learners then practice the new utterances with the other learners and produce a va-
riety of different dialogues based on the original they observed in the Real Chinese website. 
These dialogues are more sophisticated than the ones the learners performed at the begin-
ning of the class (reproducing the dialogue from the website with another learner). Their 
knowledge of sentence structure and knowing where to place new words in the right slots 
in the structure allows them to generate a wide variety of sentences. An extended and more 
advanced version of this dialogue can also be preformed through an information gap exer-
cise. For example, in the lesson, Ordering a Meal, when the learner playing the customer 
makes an order, the waitress or waiter can say that the particular dish is not available. This 
forces the customer to order another meal using the new vocabulary they have learnt. This 
is the advantage of being able to generate a new sentence by being aware of the sentence 
structure and a wide range of words. 

CONCLUSION

The Real Chinese website provides a set of lessons that are useful for learners of Chinese 
to develop their speaking and listening skills to function in real-life situations. The lessons 
present authentic language in the form of dialogues and provide ample opportunity for 
learners to listen to and reproduce the utterances in the dialogues. They provide learners 
the flexibility to study at a time of their choice and at a pace that suits their language 
competence, which is not available through face-to-face teaching. This is an important 
issue at a time when most learners have competing commitments which do not allow them 
to engage in fixed modes of education. Also, not everyone may be in a position to attend 
a language class such as a learner living in a part of the country where the language is not 
taught at any level. This is particularly true of a language like Mandarin Chinese which, 
though recognized as an important language due to the rising importance of Chinese 
speaking economies, may not be available everywhere. 

However, the Real Chinese website is not able to function as a stand-alone online lan-
guage learning program. To bring it up to this level, a teaching component that teaches vo-
cabulary and sentence structure, an online system that provides error-correction and feed-
back, and opportunities for learners to interact with other learners online to develop their 
language fluency need to be incorporated into the program. The Real Chinese program can 
be strengthened by adding a good computer-assisted teaching component that teaches vo-
cabulary and sentence structure as it would help learners generate new sentences. However, 
they would still require a teacher to explain difficult areas and provide error correction and 
feedback.  The Real Chinese program can also be strengthened through CALL technologies 
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such as Ville, the SPtool, Tell Me More, Deal, Rosetta Stone and Subarashii to allow learn-
ers to get feedback and practice the language. However, incorporating such technologies 
will be expensive and time-consuming. This is because these technologies are still in an 
early stage of development and have not yet been adapted to different languages and to dif-
ferent language teaching topics. Linking learners with other learners online may not bring 
about the expected benefit if teachers are not available to monitor the performance of the 
learners. 

The best solution at this point in time is to combine the Real Chinese website with face-
to-face teaching. This would allow the learners to benefit from the strengths of both forms 
of teaching. Remote learners who are not able to use this facility can make up by using 
a video recording of the face-to-face teaching sessions. They can then practise what they 
learn using the website. Remote learners can also be linked with learners in the face-to-
face teaching sessions through text chat, video chat and other network tools to engage in 
communication based on the lessons. These interactions can be monitored by teachers to 
provide feedback. 
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THAI STUDeNTS’ LANGUAGe LeARNING STRATe-
GIeS1
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The aim of this study was to investigate the pattern of language learning strategies used by Thai 
students majoring Chinese in Thailand by using Oxford’s (1990) Strategy Inventory for Language 
Learning (SILL). The study also investigated the most frequently used and least frequently used 
strategies among this group of Thai students learning Chinese as a foreign language. The results 
of this study showed that this group of students used learning strategies with high to medium fre-
quency and that the highest rank was for compensation strategies, metacognitive strategies, social 
strategies, memory strategies, affective strategies and cognitive strategies, respectively. The find-
ings of the present study suggest a number of implications for Thai students of CFL instruction at 
Thai Universities in which the study was conducted. The findings of this research will also con-
tribute to the knowledge base of language learning strategy research in Thailand.

Keyword: Chinese as a foreign language, language learning strategies

INTRODUCTION

Chinese is the most popular language in the world. More than one billion people in the 
People’s Republic of China (PRC), Hong Kong, Taiwan, and other places in east Asia 
speak Chinese. The importance of Chinese stands out as the most spoken language in the 
world, with over an estimated billion people in China and various other parts of the word 
speaking it. One can easily assume this makes Chinese one of the most important languages 
on the planet. China as a country is growing by leaps and bounds as a world power. even 
though english happens to be popular throughout China, most Chinese people tend not to 
understand english very well, so learning some Chinese is important knowledge to have.

The economic, social, technological and cultural expansions of the PRC have played 
significant roles both in Southeast Asia and other regions of the world. This can be seen 
from the fact that the United Nations has provided Mandarin Chinese as one of the five 
main languages used in the communication of the United Nations. Addressing the impor-
tance of Chinese language in the world that resulted in Mandarin Chinese as a foreign 
language is one of the ways to get the attention from students in many countries around 
the world. That is, Chinese is as important as other foreign languages currently taught in 
Thailand, such as english, French, German, Spanish or Japanese. We can see that Chinese 
language has been steadily increasing in popularity over the last several years. As Chinese 
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people are associated with Thailand labor market at all sectors, Chinese language in import-
ant in contacting with people at all levels; whether it is used in travel industries, to contact 
a sales business or with a joint venture with Chinese businessmen from the mainland, Tai-
wan, Hong Kong or Singapore to do business. The demand for people with knowledge of 
the Chinese language is therefore increasing.

From the reasons mentioned above, Mandarin Chinese has been taught extensively 
both in Bangkok and upcountry, from kindergarten to elementary, secondary and university 
level, and both in private and public schools. However, we can see that the overall situa-
tion of teaching Mandarin Chinese in Thailand, especially in education, both public and 
private, it is still not quite as successful. This may due to several factors, including the lack 
of teachers with sufficient knowledge and expertise, the lack of clear policies and effective 
programs to manage teaching Mandarin Chinese, and factors relating to the availability of a 
male student.

As Wenden(1985)reminds us, there is an old proverb when states: “Give a man a fish 
and he eats for a day. Teach him how to fish and he eat for  a lifetime”. Applied to the lan-
guage teaching field, this proverb might be interpreted to mean that if students are provided 
with answers, the immediate problem is solved. But if they  are taught the strategies to 
work out the answers for themselves, they are empowered to manage their own learning.   

In the author’s personal views, in order to promote successful Chinese language educa-
tion, there is a need for understanding the learning strategies used by the students. Namely, 
investigating learning strategies employed learners of Chinese language is considered to 
one of the most important hearts that bring the students to success. Therefore, the govern-
ment, as well as teachers and researchers in the field of Chinese language learning should 
involve and take responsibility in the promotion of teaching and researching in order to 
provide meaningful database that can be us as references to the facilitation of more effec-
tive learning and teaching.

BACKGROUND

According to Oxford Learning strategies (LLS) for Oxford, (1992/1993: 18), the definition 
of language learning strategies are “specific actions, behaviours, steps, or techniques 
that students (often intentionally) use to improve their progress in developing L2 skills.” 
Language learning strategies are different from teaching strategies (the techniques used 
by teachers to help learners learn) in that, the learner, and not the teacher, is the one who 
exercises control over the operations of the designated activity (O’Malley et al. 1985).

Definition of Language Learning Strategies

Rubin(1975)and Stern(1975) in the mid seventies, awareness has been slowly growing of 
the importance of the strategies used by learners in the language process, since ultimately, 
like the proverbial horse led to water but which must do the drinking itself, even with the 
best teachers and methods, students are  the only ones who can actually do the learning. As 
Nyikos and Oxford(1993,p.11)put it: “learning begins with the learner”.

The term language learning strategy has been defined by many researchers. Wenden and 
Rubin (1987:19) define learning strategies as “... any sets of operations, steps, plans, rou-
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tines used by the learner to facilitate the obtaining, storage, retrieval, and use of informa-
tion.” Richards and Platt (1992:209) state that learning strategies are “intentional behavior 
and thoughts used by learners during learning so as to better help them understand, learn, 
or remember new information.” Faerch Claus and Casper (1983:67) stress that a learning 
strategy is “an attempt to develop linguistic and sociolinguistic competence in the target 
language.” According to Stern (1992:261), “the concept of learning strategy is dependent 
on the assumption that learners consciously engage in activities to achieve certain goals and 
learning strategies can be regarded as broadly conceived intentional directions and learn-
ing techniques.” All language learners use language learning strategies either consciously 
or unconsciously when processing new information and performing tasks in the language 
classroom. Since language classroom is like a problem-solving environment in which lan-
guage learners are likely to face new input and difficult tasks given by their instructors, 
learners’ attempts to find the quickest or easiest way to do what is required, that is, using 
language learning strategies is inescapable.

The Classification Framework of Learning Strategies

Language learning strategies can be classified according to whether they are cognitive, 
metacognitive, affective, or social (Chamot, 1987; Oxford, 1990b). Alternative taxonomies 
have been offered by O’Malley and Chamot (1990), O’Malley et al. (1985a), Wenden and 
Rubin (1987), Stern (1992), and ellis (1994).

Six major groups of foreign or second language (L2) learning strategies have been iden-
tified by Oxford (1990b).

1. Cognitive strategies are mental strategies the learner uses to make sense of learning. 
They enable the learner to manipulate the language material in direct ways. When 
manipulating cognitive strategies, the learner is involved in practicing, receiving and 
sending messages, reasoning, analysing, note-taking, summarizing, synthesizing, outlining, 
reorganizing information to develop stronger schemas (knowledge structures), practicing in 
naturalistic settings, and practicing structures and sounds formally.

2. Metacognitive strategies are essential for the leaner to plan, monitor and evaluate 
learning. They are employed for managing the learning process. Learners are required to 
centre, arrange, plan and evaluate their learning.

3. Memory-related strategies are used for storage of information. They help learners 
link one second or foreign language item or concept with another but do not necessarily 
involve deep understanding. Learners are to be given the chance for linking mental images, 
applying images and sounds, reviewing well, and employing action.

4. Compensatory strategies help the learner make up for missing knowledge. examples 
of such strategies include guessing from the context in listening and reading, using syn-
onyms and “talking around” the missing word to aid speaking and writing and strictly for 
speaking, and using gestures or pause words.

5. Affective strategies are concerned with the learner’s emotional needs such as identi-
fying one’s mood and anxiety level, talking about feelings, rewarding oneself for good per-
formance, and using deep breathing or positive self-talk.

6. Social strategies help the learner work with others and understand the target culture. 
They lead to more interaction with the target language through cooperating with others, 
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empathizing with others, asking questions to get verification, asking for clarification of a 
confusing point, asking for help in doing a language task, talking with a native-speaking 
conversation partner, and exploring cultural and social norms.

LITeRATURe ReVIeW

Yinglak (2003) research are to survey strategies for learning Mandarin and compare the 
use of these strategies between the 2 groups by “undergraduate” and “graduate” students. 
The undergraduate consist of 20 Thai junior and senior students who are studying 
Mandarin as their major at the Faculty of Art, Chulalongkorn University and the Faculty 
of Liberal Arts, Thammasat University. The graduates consist of 20 informants with B.A. 
in Mandarin and M.A. or currently studying Master’s degree in Mandarin at the Faculty 
of Art, Chulalongkorn University. The data collection instrument is a Mandarin learning 
strategy questionnaire, which comprises 5 main learning strategies—memory strategies, 
cognitive strategies, compensation strategies, metacognitive strategies, and effective and 
social strategies. Statistic used in the study are mean and test. Comparisons between the 2 
groups show that the difference in the use of metacognitive strategies, effective and social 
strategies are statistically significant. In addition, a total of 24 substrategies are found to 
be significantly different. The undergraduate use 4 substrategies more frequently than the 
graduate (such as using dictionaries and references to complete assignment, and practicing 
speaking skills with their classmate in the classroom). The graduates, on the other hand, use 
the other 20 substrategies more frequently than the undergraduate (such as greater rate of 
composing sentences, spending more time on practicing speaking and reading, and using 
more Mandarin computer software).

Boonkit (2004) research into learning strategies utilized for reading and writing in 
Asian eAP (english for Academic Purposes) contexts, and in particular in the Thai context. 
With this in mind, this research investigated learning strategies employed by undergraduate 
students at a Thai university studying eAP reading and writing courses. The research aimed 
to identify the most frequently used strategies and different strategy use between ‘success-
ful’and ‘less successful’ learners. Learning strategies were classified following Oxford’s 
(1990) six category taxonomy and an additional category of negative strategies. The results 
revealed metacognitive, cognitive and compensation as the most frequently used strategies 
overall. Differences in strategy use for successful and less successful readers and writers 
were also demonstrated. A number of affective and social strategies were identified in the 
quantitative analysis which needed further investigation. Furthermore, various strategies 
investigated in earlier learner strategy research seemed, based on this research, to be cultur-
ally inappropriate in the Thai context.

Attapol (2006) investigated language learning strategies used by Thai and Vietnamese 
university students, to compare the use of the strategies by the two groups of students, and 
to study the influence of gender, motivation, and experience in studying English on their 
choice of the language learning strategies. The resulted showed that Thai students used 
Compensation most, followed by Cognitive, Metacognitive, Social, Affective and Memory 
strategy, respectively. As for the  Vietnamese students, the most frequently used strategy 
category is Compensation, followed by Social, Metacognitive, Affective, Cognitive and 
Memory category least. Concerning individual strategy , it is found that Thai students tend 
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to guess meanings of unfamiliar words, used circumlocutions or synonyms, use glossaries 
or dictionaries, whereas Vietnamese students tend to encourage themselves to try harder, 
and pay attention when someone is speaking. And the study also showed that motivation 
is the most significant factor affecting the choice of the  strategies, followed by experience 
in studying English. Gender is the least significant factor. Furthermore, the analysis also 
showed that lowly-motivated and inexperienced Thai female students tend to used the six 
strategy less than their Vietnamese counterparts. 

PreawPAN (2010) researched the study of language learning strategies used by first-
year and second-year students at Bangkok University. Resulted from the survey  indicated 
that first and second year students used moderate English learning strategies all categories. 
Compensation strategies were most frequently used among the students followed by meta-
cognitive strategies, finding also showed that gender influenced the use of strategies. Fe-
males significantly used learning strategies more often than males. However, the study indi-
cated that the course levels did not showed significant differences on the use of strategies.

LIU MIN (2012) investigated the relationship between gender and learning strategy 
preference of Chinese senior high school students. Analyses indicated that high school stu-
dent under investigation used a variety of learning strategy to study english at a medium to 
low frequency. Resulted that female students used more learning strategies and at a greater 
frequency than male students. The finding of the study will cast some light on Chinese EFL 
teaching, learning and future studies.

TATSUYA(2002)  investigated the relationship between learner factors and reported 
choice of language learning strategies(LLSs) in both an eFL context (Japan)and an eSL 
context (Australia). The resulted indicate that gender, the levels of English proficiency, and 
the motivation level of learners were the main factors affecting the reported choice of LLSs 
in both contexts. These resulted have implications not only for communicative and task-
based teaching but also for classroom organization.

MeTHODOLOGY

The participants of this research study were 746 students, learners including 111male and 
685female  in their third and fourth year of studying Chinese Language in fourteen state 
universities in Thailand.  The decision to include only the third and fourth year learners 
in the study was based on two reasons;1)They have learn Chinese  longer, compared to 
the first, second and third year learners ; accordingly, there were  supported to have more 
experience in the course of learning Chinese as a foreign language and expected to have 
higher competence to report learning strategies they have used.2)senior students were 
expected to possess enough strategy used to comprehend the items of the questionnaire 
properly.  

INSTRUMeNTS

As this study aimed to determine the language learning strategies employed by a group of 
Thai university students, a suitable exploration instrument for examining the strategies used 
among the targeted population had to be chosen. Conducting a survey using the Strategy 
Inventory for Language Learning, or SILL (version7.0for CFL learners,50 items)among a 
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sample of Thai university CFL learner was the first choice made by the researcher. In the 
SILL, language learning strategies are grouped into six categories for assessment :Memory 
strategies for storing and retrieving information, Cognitive strategies for understanding and 
producing the language, Compensation strategies for overcoming limitations in  language 
learning, Metacognitive strategies for planning and monitoring learning, Affective strategies 
for controlling emotions, motivation, and Social strategies for cooperating with others in 
language learning.

The Strategy Inventory for Language Learning (SILL,version7.0)developed by Oxford 
was administered as the instrument to elicit information on the learners’ use of language 
learning strategies. The instrument are base on  a five point Likert scale  responses for each  
strategy item ranging from 1to 5 (i.e., from “1=never or almost never true of me” “2=usu-
ally not  true of me”3=somewhat true of me”4= usually  true of me”.5=”always or almost 
always true of me”) in this study, learners were asked to respond to each item based on an 
honest assessment of their language learning strategy use. Once completed, the SILL data 
furnishes a composite score for each category of strategy.

DATA ANALYSIS

The SILL was administrated to CFL students by the classroom teacher during a regular 
class period. The full descriptive instructions regarding the procedures of administration. 
The students were told that there were no right or wrong answers to any question and that 
their confidentially was  secured  and their response would be used for research purposes 
only. They were also informed that while their participation would not affect their grades, 
they still had the option not to participate. All students chose to fill out the surveys.

The Statistical Package for the Social Science (SPSS) for Microsoft Windows 14.0 was 
used to complete the analysis of the collected data. Descriptive statistics, including fre-
quencies, mean, standard deviations, were implemented in order to investigate the data and 
the use of language learning strategies. An analysis of variance was conducted using these 
factors as independent variables and six categories of strategies as dependent  variables.

ReSeARCH QUeSTIONS

1) What is the general pattern of language learning strategies used among Thai Chinese-
major university students?
2) What are students’ opinions toward language learning strategies?

OBJeCTIVeS OF THe STUDY

1) To investigate language learning strategies used by Thai Chinese-major students.
2) To explore opinions toward language learning strategies.

ReSULTS

Frequency and types of language Learning Strategies Use: Regarding the profile of 
strategy use among Thai CFL learner  descriptive statistics were measured to answer the 
first research question  for the six SILL sub-scales are presented in Table 1 as well as the 
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meaning.

Table 1 
Descriptive statistics for the six sIll sub-scales

Learning Strategies x s.D. Meaning

1. Compensation strategies 3.60 0.50 High

2. Metacognitive strategies 3.59 0.53 High

3. social strategies 3.51 0.54 High

4. Memory strategies 3.37 0.60 Moderate

5. affective strategies 3.22 0.63 Moderate

6. Cognitive strategies 3.10 0.69 Moderate

average 3.40 0.58 High

An explanation of the mean scores in Table 1 shows that the average use of language 
learning strategy categories ranked from 3.10 to 3.60. The following criteria, as articulated 
by Oxford (1990), were used for evaluating the degree of strategy use frequency. 

As can be seen from the Table 1, Compensation strategy is the most commonly used 
strategy. This is followed by meta-cognitive strategy, social strategy, memory strategy, af-
fective strategy and cognitive strategy respectively.

Table 1.2 
Compensation strategies

Compensation strategies x s.D. Meaning

1. language used for note taking: I take note by using

a. Chinese 3.53 0.94 High

b. Thai 3.76 0.83 High

c. both  Chinese and Thai 3.87 0.78 High

x a to c 3.72 0.85 High

2. Inventing new words when I get stuck. 3.64 0.81 High

3. When I’m speaking Chinese I:  

a. Use synonyms 3.76 0.77 High

b. explain familiar words 3.67 0.78 High

c. Using gestures 3.67 0.82 High

d. Drawing pictures 3.16 1.05 Moderate

x a to d 3.57 0.86 High

4. When I’m reading I guess the meaning of vocabulary by 
considering its affixes and roots. 

3.56 0.83 High

5. I try to predict what speakers will talk about in Chinese. 3.52 0.84 High
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6. If I don’t understand the word when I’m reading or 
listening, I will try to guess the meaning of unfamiliar 
words by considering the clues and context without using 
dictionaries.

3.37 0.90 High

average 3.60 High

With respect to compensation strategies (Questionnaire items 1 to 6), The overall score 
on compensation strategies was 3.60. it is shown in Table 1.2 that the mean scores for each 
strategies used by the students are as follows: No.1a, taking note by Chinese, x =3.53; 
No.1b, taking note by Thai, x =3.76; No.1c, taking note by both Chinese and Thai, x
=3.87; No.2, inventing new words when getting stuck, x =3.64; No.3a, using synonyms 
when speaking Chinese, x =3.76; No.3b, using familiar words when speaking Chinese, x
=3.67; No.3c, using gestures when speaking Chinese, x =3.67; No.3d, draw pictures when 
speaking Chinese, x =3.16; No.3a to 3d, x =3.57; No.4 guess  the meaning of vocabulary 
by considering its affixes and roots when, x =3.56; No.5, trying to predict what speakers 
will talk about in Chinese, x =3.52; No.6,  trying to guess the meaning of unfamiliar words 
by considering the clues and context without using dictionaries If not  understanding the 
word when reading and listening, x =3.37.

Table 1.3 
Metacognitive strategies

Metacognitive strategies x s.D. Meaning

1. evaluating the general progress 3.90 0.79 High

2. Trying to finds the way to study Chinese better? 3.91 0.8 High

3. Playing attention when studying in the classroom 3.82 0.79 High

4. learning from  mistakes 3.64 0.84 High

5. clear goals for learning Chinese 3.62 0.88 High

6. Trying to find ways to practice Chinese 3.48 0.82 High

7. Finding opportunities to read Chinese as much 
possible.

3.37 0.84 Moderate

8. Finding people to talk to in Chinese 3.34 0.92 Moderate

9. Planning schedule to have time to study 3.18 0.89 Moderate

average 3.58 0.84 High

Table 1.3 shows average scores for matacognitive strategies used, as responded to ques-
tionnaire item 1 to 9. The overall score on metacognitive strategies was 3.58. The highest 
score was for item No.1, evaluating the general progress, x =3.90. Scores decreased from 
items No. 2 to No. 9 as follows: No. 2, trying to finds the way to study Chinese better, x
=3.91; No.3, playing attention when study in the classroom, x =3.82; No.4, learning from 
mistakes, x =3.64; No. 5, having clear goals for learning Chinese, x =3.62; No. 6, trying 
to find ways to practice Chinese, x =3.48; No. 7, finding opportunities to read Chinese as 
much possible, x =3.37; No. 8, finding people to talk to in Chinese, x =3.34; and No. 9, 
planning schedule to have time to study x =3.18.
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Table 1.4 
social strategies

social strategies x s.D. Meaning

1. asking speaker to slow down, repeat or clarify what 
was said

3.79 1.37 High

2. asking other people to correct mistakes e.g. 
Pronunciation, vocabulary etc.

3.63 0.89 High

3. Trying to develop culture understanding 3.52 0.95 High

4. asking for help when talking with native speakers. 3.44 0.98 High

5. Practicing with other students 3.39 0.98 Moderate

6. asking question in Chinese to maintain dialogue 3.32 0.91 Moderate

average 3.52 1.01 High

Table 1.4 summarizes scores students responded to 6 items for the use of social strate-
gies. The average score for social strategy is 3.52. Scores for each item are as follows: No. 
1, asking speaker to slow down, repeat or clarify what was said, x =3.79; No. 2, asking 
other people to correct mistakes e.g. pronunciation, vocabulary etc., x =3.63; No. 3, trying 
to develop culture understanding, x =3.52; No. 4, asking for help when talking with native 
speakers, x =3.44; No. 5, practicing with other students, x =3.39; and No. 6, asking ques-
tion in Chinese to maintain dialogue, x =3.32.

Table 1.5 
Memory strategies

Memory strategies x s.D. Meaning

1. Writing Chinese characters to memorize new Chinese 
words

4.00 0.95 Very High

2. Memorize Chinese words by pictures association.

   a. Chinese character 3.64 0.85 High

   b. pinyin 3.54 0.80 High

   c. both of them 3.76 0.78 High

       x  a to c 3.64 0.81 High

3. new Chinese words repeatly 3.57 0.84 High

4. Memorize new Chinese words by the parts of characters. 3.47 0.85 High

5. Using new words 3.38 0.84 High

6. Connecting words and their location (e.g. page) 3.13 0.97 Moderate

7. Placing new Chinese words in to group of similar words 3.13 0.92 Moderate

8. Putting news Chinese words in a sentence to remember 
it

3.00 0.85 Moderate

9. Connecting known words related to new Chinese words 2.97 0.87 Moderate

average 3.37 0.88 Moderate

Scores on the use of memory strategies are shown in Table 1.5. The average score is   
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3.37. The scores for items No. 1 to No. 9 are as follows: No.1, writing Chinese characters to 
memorize new Chinese words, x =4.00; No. 2a, using Chinese character, x =3.64, No.2b, 
using pinyin, x =3.54; No. 2c, using both Chinese character and pinyin, x =3.76;No 2a to 
2c. x =3.64.No. 3, using speaking to remember new Chinese words repeatedly, x =3.57; 
No. 4, memorize new Chinese words by the parts of characters, x =3.47; No. 5, using 
new words, x =3.38; No. 6, connecting words and their location (e.g. page), x =3.13: No. 
7, placing new Chinese words in group with similar words, x =3.13; No. 8, putting news 
Chinese words in a sentence to remember it, x =3.00; and No. 9, connecting known words 
related to new Chinese words, x =2.97.

Table 1.6 
affective strategies

affective strategies x s.D. Meaning

1. Trying to be relaxed when facing anxiety. 3.62 0.83 High

2. encouraging myself to try harder. 3.58 0.84 High

3. Noticing tense or nervousness when studying or using 
Chinese.

3.39 0.97 Moderate

4. Talking to someone about attitudes and feelings when 
studying Chinese. 

3.32 1.03 Moderate

5. Rewarding myself for doing well in Chinese. 3.08 0.96 Moderate

6. Recording my feeling about learning Chinese in diaries. 2.36 1.12 low

average 3.23 0.96 Moderate

Affective strategy scores gained from questionnaire are in Table 1.6. On average, the 
score on using affective strategies is 3.23. In each questionnaire item, the scores are as the 
followings: No.1, trying to be relaxed when facing anxiety, x =3.62 - this was also found 
in the interview data in which most of the information reported involved relaxing by lis-
tening to music and having enough sleep; No. 2, encouraging themselves to try harder, x
=3.58; No. 3, noticing tense or nervousness when studying or using Chinese, x =3.39; No. 
4, talking to someone about attitudes and feelings when studying Chinese, x =3.32; No. 
5, rewarding themselves for doing well in Chinese, x =3.08; No. 6, recording their feeling 
about learning Chinese in diaries, x =2.36 - this finding reflects that Thai students do not 
like writing diary to express their feelings about learning Chinese.

Table 1.7 
Cognitive strategies

Cognitive strategies x s.D. Meaning

1. Imitating the way native speakers talk 3.66 0.90 High

 2.saying or writing new expressions repeatedly. 3.50 0.84 High

3.Using familiar words in different ways 3.49 0.85 High

4. Developing my own understanding of Chinese 3.47 0.88 High

5.Reading dialogue several times until I understand 3.30 0.92 Moderate

6. Trying not to translate word-by-word 3.25 0.91 Moderate
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7. Watching TV, movies, or listening to the radio in 
Chinese

3.19 0.96 Moderate

8. Making summaries of Chinese materials 3.14 0.77 Moderate

9.Trying to think in Chinese 3.13 0.93 Moderate

10. looking for patterns in Chinese 3.10 0.98 Moderate

11. Making summaries of Chinese listening or reading 2.85 0.96 low

12.Read the following materials as to practice my 
Chinese or for entertainment
a. newspapers 2.35 1.12 low

b. journal magazines 2.55 1.07 low

c. novels 2.61 1.10 low

d. comic books 2.76 1.14 Moderate

e. academic journal 2.76 1.29 Moderate

f. textbooks 3.20 1.19 Moderate

g. etc Please specify……………. 2.80 0.83 Moderate

2.72 1.11 low

13.Reading for pleasure in Chinese 2.76 0.95 Moderate

14.Writing personal notes, messages,etc.in Chinese 2.42 1.06 low

average 3.14 0.93 Moderate

In Table 1.7, scores for cognitive strategies used are summarized. The overall score for 
this category of strategies is 3.14. each questionnaire item received the score as follows: 
No.1, imitating the way native speakers talk, x =3.66; No. 2, saying or writing new expres-
sions repeatedly, x =3.50; No. 3, using familiar words in different ways, x =3.49; No. 4, 
developing their own understanding of Chinese, x =3.47; No. 5, reading dialogue several 
times until they understand, x =3.30; No. 6, trying not to translate word-by-word, x =3.25; 
No. 7, watching TV, movies, or listening to the radio in Chinese, x =3.19; No. 8, making 
summaries of Chinese materials, x =3.14; No. 9, trying to think in Chinese, x =3.13; No, 
10, looking for patterns in Chinese, x =3.10; No. 11, making summaries of Chinese listen-
ing or reading, x =2.85; No. 12a, reading newspapers as to practice their Chinese or for 
entertainment –, x =2.35; No. 12b, reading journal magazines as to practice their Chinese 
or for entertainment, x =2.55; No. 12c, reading novels as to practice their Chinese or for 
entertainment, x =2.61; No. 12d, reading comic books as to practice their Chinese or for 
entertainment, x =2.76; No. 12e, reading academic journal as to practice their Chinese or 
for entertainment, x =2.76; No. 12f, reading textbooks as to practice their Chinese or for 
entertainment, x =3.20; No. 12g, reading other materials as to practice their Chinese or for 
entertainment, x =2.80; No. 13, reading for pleasure in Chinese, x =2.76; No. 14, writing 
personal notes, messages, etc.in Chinese, x =2.42.

DISCUSSION AND CONCLUSION

The present study aimed at investigating Thai University students’ language learning 
strategies. The participants of the study were 746 Thai third year and fourth year students 
studying Chinese as their majors of the academic year 2013 at Thammasat University, 
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Kasatsart University, Srinakarinwirot University, Silpakorn University, Burapha University, 
Mae Fah Luang University, Chiang Mai University, Naresuan University, Prince of Songkla 
University Hadyai campus, Prince of Songkla University Phuket campus, Prince of Songkla 
University Pattani campus, Khon Kaen University, Ubon Ratchathani University, and 
Mahasarakham University. The data were collected with the use of Oxford’s (1989) SILL 
(Strategy Inventory for Language Learning) questionnaires version 7.0 and semi-structured 
interviews. The analysis was conducted both quantitatively and qualitatively. The SPSS 
program was utilized to analyze the quantitative data.

With respect to hypothesis, language learning strategies commonly used by Thai under-
graduate students include both direct and indirect strategies. The analysis demonstrated that 
the most frequently used strategy category by Thai students was compensation, followed by 
metacognitive, social, memory, affective and cognitive categories. Therefore Thai students 
clearly used both direct strategies and indirect strategies.

Using the categories suggested by  Oxford (1989), it was concluded that the students 
were, on average, high strategy users with respect to compensation, metacognitive, and so-
cial, but medium strategy users with respect to memory, affective, and cognitive categories.

With respect to Q1 (What is the general pattern of language learning strategy use among 
Thai Chinese-major University students? ) ,  the mean cognitive score was significantly 
lower than the mean scores of affective, memory, social, metacognitive, compensation. 
There were no significant differences at the .05 level between the mean scores for affective 
memory, social, metacognitive, compensation categories..It was concluded that cognitive 
was the least used learning strategy, and affective was also more frequently used than the 
other strategies. The most highly used learning strategies, with no significant differences 
among them, were compensation, meta-cognitive, social, and memory. The mean for over-
all strategy use was high. The findings from the survey indicated that the learning strategy 
use of Thai CFL students at the universities, as measured by the SILL, was high, with an 
overall mean of 3.40. This finding supports the finding in pervious studies. For example, 
Yinglak (2003) reported the data analysis showing that the three most frequently used strat-
egies for both groups were compensation strategies, affective strategies, and social strate-
gies, respectively.  The aim of this research was to survey strategies for learning Mandarin 
and to compare the use of these strategies between the 2 groups of undergraduate and grad-
uate students. The undergraduate consisted of 20 Thai junior and senior students who were 
studying Mandarin as their major at the Faculty of Arts, Chulalongkorn University and the 
Faculty of Liberal Arts, Thammasart University.  The graduate consisted of 20 participants 
with a B.A. in Mandarin and M.A. or currently studying Master’s degree in Mandarin at the 
Faculty of Arts, Chulalongkorn University. 

The finding of a recent study conducted by  Preawpen supports the current research 
results, reported from the survey which indicated that the first and second year students 
used moderate english learning strategies in all categories. Compensation strategies were 
most frequently used among the students followed by metacognitive strategies. The finding 
also showed that gender influenced the use of strategies. Female significantly used learning 
strategies more often than males. However, the study indicated that course levels did not 
show significant differences on the use of strategies. Based on this findings, the participants 
in the current study seem to be somehow sophisticated language learning strategy users, us-
ing all six categories of strategies at moderate high level. One possible explanation that can 
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be offered for this finding is that, these participants studied Chinese in an CFL setting and 
need it for study survival.

With respect to Q2 (What are students’ opinions toward language learning strategy?), 
students were interviewed in-depth to get further information about their opinions towards 
language learning strategy. The data collected during the focus-group interview were cate-
gorized according to six language learning strategies in Thai University (2013). The find-
ings were as follows:

1. Base on compensation strategies, the question was “What do you do when you don’t 
understand the word you read or hear?”

Students showed positive attitude towards strategies for the question “What do you do 
when you don’t understand the word you read or hear?”  This could be supported by their 
responses: “I will guess the sentence. Sometimes I guess postures or use similar words to 
explain.”

2. Base on metacognitive strategies, the question was “How do you prepare yourself be-
fore learning Chinese?”

Students showed positive attitude towards strategies for the question “How do you pre-
pare yourself before learning Chinese?” This could be supported by their responses: “Before 
learning Chinese I open dictionary and review text. Sometimes I summarize it.”

3. Based on social strategies, the question was “Why do you like to speak Chinese with 
the native speakers? Do you ask them to correct your Chinese?”

Students showed positive attitude towards strategies for speaking Chinese with the na-
tive speakers. This could be supported by their responses:  “I like to talk with native speak-
er very much because he corrects my Chinese and we can exchange cultures.”

4. Base on memory strategies, the question was “How do you memorize the new Chi-
nese words? What technique do you like to use most?”

Students showed positive attitude towards strategies for how they memorize the new 
Chinese words. This could be supported by their responses: “I like watching soundtrack 
movies and listening to songs for memorizing new Chinese words.”

5. Based on affective strategies, the question was “What do you do when you have 
stress or are tired of learning Chinese?”

Students showed positive attitude towards strategies for what they do when having 
stress or are tired of learning Chinese. This could be supported by their responses: “I like to 
watch soundtrack movies and listening to songs when you have  stress or are tired of learn-
ing Chinese.”

6. Based on cognitive strategies, the question was “When you take note, do you think 
and summarize in Chinese?”

Students showed positive attitude towards strategies for when taking notes, students 
think and summarize in Chinese. This could be supported by their responses: “When I talk 
or study with native speaker I always take note to Chinese and think to Chinese.”

ReCOMMeNDATIONS FOR FUTURe ReSeARCH 

The study should be both quantitative and qualitative to obtain in depth information. The 
researcher has some recommendations for future research as follows:

1. Future studies can compare language learning strategies used between students from 



Quarterly JOurNal OF CHINeSe StuDIeS, 2(2), 53-67SrISupHa66

different types of educational programs.
2. Future investigation should include studies with various types of observation and 

think-aloud protocol of using language learning strategies.
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Study Abroad Choices of Chinese Students: Factors, Influ-
ences and Motivations1

Julie Zwart
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The competition for university seats in China is fierce, as is the competition for Chinese students 
who desire to study in english-speaking countries. The purpose of this study was to identify 
factors which motivate Chinese students to choose or reject the english-speaking countries of 
Australia, Canada, the United States and the United Kingdom for an overseas education. Online 
surveys were distributed, through snowball and convenience sampling, to university students in 
Hangzhou, China. Survey respondents ranked ten factors, which influenced their decision about 
overseas study, according to importance. Australia, Canada, the United States and the United 
Kingdom as study destinations were compared based on these criteria. Using descriptive statistics 
and analysis of variance, it was found that the two factors most influencing country choice were 
ranking of the university and cost of living and tuition. The least important factor was possibility 
for immigration to the host country. Responses varied depending on demographic data, most no-
tably, socioeconomic status. Perceptions of the four countries were further examined according to 
student responses. 
 
Keywords: Chinese student, overseas education, brain drain, higher education, university ranking

INTRODUCTION

Research Topic

Today, the Chinese student is a powerful and unique consumer. As beneficiaries of China’s 
unprecedented one-child policy and members of a society which highly regards education, 
Chinese students’ educational choices have a global impact. Recent economic prosperity 
in China has afforded more opportunity for overseas education by Chinese students; the 
expectation is that this trend will continue. In understanding the needs of the Chinese 
student-as-consumer, foreign universities open doors to an increasingly lucrative market 
and can better recruit students that match their institutional mission. Between 1978 and 
2000, China exported more than 300,000 students overseas, and it is projected that by 
2025, foreign universities will enroll over 645,000 Chinese students yearly (european 
Commission Research, 2007). Currently, China is the largest exporter of international 
students, comprising 15.2% of international students enrolled in higher education outside of 
their home country and contributing to more than one quarter of the United States’ foreign 
student population (Institute of International education, 2013; Organization for economic 
Co-Operation and Development, 2007). 

1　Requests for reprints should be sent to Julie Zwart, E-mail: julie.zwart@gmail.com
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The primary research questions driving this study are: What factors influence the coun-
try which Chinese students choose for study abroad? among Chinese students who want to 
study in an English speaking country, what are the perceived advantages and disadvantag-
es of studying in the United States, United Kingdom, Canada, and australia? Why choose 
one over the others? Understanding the reasons and motivations that drive the Chinese stu-
dent is paramount for capturing talent and resources from abroad, as well as creating a pos-
itive learning experience for these students in their host country. As competition for foreign 
students increases, it is critical for educators outside of China to understand the motivations 
and desires of Chinese students. 

Key Terms Defined

Opening up: to stop blocking communication with other countries, and instead, to attempt 
an active economic and cultural exchange with other peoples and regions of the world, for 
cooperation and shared developmental projects (Wanxue & Hanwei, 2004). Opening up in 
the Chinese context refers to the time following the Cultural Revolution when a series of 
economic reforms were put into place, with the goal of economic growth. 
gao Kao: academic examination that is the pre-requisite for entrance to higher education 
institutions in China.  

Study abroad, international education, and overseas education: Obtaining an undergrad-
uate or post-graduate degree from a university outside of one’s home country. The term is 
used interchangeably with the terms “international education” and “overseas education”. 

Brain Drain: also known as human capital flight, the mass emigration of technically 
skilled people from one country to another country, for many reasons, such as political in-
stability of a nation, or increased opportunity in other locations. 

hai gui: Chinese who have been educated or lived abroad and have returned to China 
with foreign skills and experience. The Chinese phrase for sea turtles that were born on the 
shore, grew up at sea, but eventually returned to the shore again.

hukou: Household registration system in Mainland China which identifies a person as a 
resident of a town, city and/or province. 

jiaotong Ranking: A widely observed and influential worldwide university ranking sys-
tem. The Jiaotong ranking is published annually by Shanghai Jiaotong University.

History

Throughout its long and complex history, education has been highly regarded in China. 
Starting in the age of Confucius (551 BC-479 BC), great emphasis was put on scholarly 
pursuits and learning, and these values remain paramount in Chinese society today. 
Confucius called education “the treasure within”(Wang, 2007, p. 38), and though China has 
undergone many changes since the age of Confucius, education is still regarded above all 
and is an integral part of China’s tradition and culture. 

Historically, China dominated the world in innovation, arts and sciences. These de-
velopments drew other civilizations eastward to learn about advanced technology. For 
centuries China stood as a leading civilization, outpacing the rest of the world in the arts, 
sciences and the size of its economy. Until 1820, China accounted for about one third of 
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the world GDP (Wang, 2007). In the nineteenth and early twentieth centuries, China was 
invaded by foreign troops, and thus exposed to foreign culture, ideas and technology (ebrey, 
2010). Concurrently, Rong Hong, who is regarded as the first Chinese student to study in 
America, recognized the value of Western education and promoted it within China, after re-
turning from overseas himself. In 1871, thirty young Chinese were sent to the United States 
to study, and though political conflicts forced an end to this program in 1881, it “pioneered 
the fresh way and opened the new era to the old Chinese education system” (Yao, 2004 p. 
2). Studying abroad became fashionable, and its popularity continued to grow gradually af-
ter the 1890s. The turbulent transition from the late Qing Dynasty to the Republic of China 
brought in the influence of foreign educated leaders such as Chiang Kai-shek, Sun Yat Sen, 
and Zhou enlai (Yao, 2004), which continued through the Republic period and the found-
ing of the People’s Republic of China.

After the Second World War, the world experienced a period of rapid development, es-
pecially among capitalist nations. The United States of America grew to be a superpower, 
and the economies of Western europe and Japan played important roles in world economic 
development. Science and technology became known as the basis for economic progress 
and competition among nations increased, as new technology became a means to economic 
strength (Friedman, 2005). At the same time, cultural and educational exchanges became 
increasingly vital for foreign relations and understanding. Studying abroad, specifically 
the migration of students from developing countries to the developed countries of West-
ern europe and North America, was seen as a means for personal and national growth and 
achievement. However, China, at this time, had closed itself off to outside influence under 
the leadership of Mao Zedong. For the majority of Mao’s leadership, students were not for-
bidden from going abroad, but rather sent to study in the Socialist countries of Soviet Rus-
sia and eastern europe (Yao, 2004). 

Both the isolation and the emphasis on physical labor resulting from the Cultural Revo-
lution hindered China in its technological development as the rest of the world moved for-
ward. The education system was disrupted as schools were closed, the examination system 
abolished, and intellectuals were subject to discrimination and persecution (ebery, 2010). 
Subsequently, China could not keep pace with the rest of the world. “The quality of educa-
tion plummeted, scientific research came to a halt, and the training of talent broke down” 
(Beijing University School, 2005, p. 9). Students were called back from overseas to partic-
ipate in the Great Cultural Revolution, and the number of who were allowed to be educated 
abroad was slashed, leading to a shortage of trained talent in the fields of research and natu-
ral science (Beijing University School, 2005).

In 1978, following the death of Mao Zedong, China broke out of its self-imposed iso-
lation. Under the leadership of Deng Xiaoping, a strong backlash to the policies of the 
Cultural Revolution was enacted. Deng was most instrumental in the movement for devel-
opment, encouraging the Chinese to recognize how detrimental isolation had been, and to 
move forward with open doors (ebery, 2010). The work of “setting wrong things right in 
science/technology and education became a matter of first importance” (Beijing University 
School, 2005).  Deng Xiaoping fervently spoke, 

From where are we to start off if our country is to catch up with advanced 
world standards? I believe we should start off with science/technology 
and education. . . . One of the specific measures [for doing so] is sending 
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people abroad for studies. . . . We must send them out by the thousands 
and tens of thousands, not send out merely eight or ten . . . three or four 
thousand this year, ten or more thousand next year. That is the way to 
speed things up. . . . Our boundaries are too narrow at this time. We must 
quicken our pace by all possible means, and our path must be widened as 
we go forward. . . . (Beijing University School of education and Zhong-
shan University Institute of Higher education, 2005, p.13-14).

Finally, the Chinese Communist Party had recognized that closing off the country to the 
rest of the world could not bring about modernization. Therefore, new policies were enact-
ed, and students were once again sent abroad to study. The remedy to previous economic 
underachievement was the reintroduction of capitalism. China reintegrated into the world 
economic system, with education as a means (Beijing University School, 2005).

The reform and opening up policy brought to China many important opportunities, and 
made unprecedented changes in Chinese society within a short period of only 20 years. 
These rapid social developments have already changed and are continuing to change peo-
ple's ways of thinking and behaving. An education from abroad continues to be highly 
valued, and is even considered fashionable. By 2005, hai gui had accounted for more than 
94% of all middle-and-above management leaders of the China Academy (Wang, 2007). In 
the future, the figure is projected to be even higher. hai gui are not only playing roles in the 
academic world, but also in government, politics, economics, military, foreign affairs, tech-
nology and in all walks of Chinese society.

LITeRATURe ReVIeW

In examining the question: what factors influence students’ choices for study abroad?, 
the literature focuses on family influence, possibility for future immigration, ranking of 
universities, cost of tuition and living, and opportunities for future employment within 
China. In addition, factors like climate and safety are recognized as elements that can 
influence a student’s choice. When going abroad, Chinese students are faced with many 
decisions. Various elements combined guide these students to a given country, thus forgoing 
opportunities in another. Additionally, it examines the relationship between Chinese 
students’ perceptions of the United States, the United Kingdom, Australia, and Canada, and 
the country most desirable for an overseas education. Understanding what attracts students 
to a given country allows for universities to best meet the needs of international students. 
It also provides information for competing countries to strengthen their market share of 
students, by adapting programs to varying demographics of Chinese students. 

Motivation

When looking at what motivates Chinese students in their study abroad choices, it is 
important to consider the culture in which Chinese students have been raised and educated. 
Sanchez, Fornerino and Mengxia (2006) suggest that “certain universal motivations are 
found across cultures, and that some motivations will be more prevalent in some cultures 
than in others. These motivations influence people’s choices or how they will perform, 
in this case, the expressed intention to study abroad” (Sánchez, Fornerino & Mengxia, 
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2006, p.32). Since what motivates human behavior is strongly influenced by culture, it is 
important that we continue to deepen our understanding of cultural systems as they vary 
from nation to nation (Yi, 2001). “Understanding the motivations, barriers and valence of 
the outcomes that influence their choice may help identify the incentive that would motivate 
students from different cultures to choose, as opposed to not choose, to study abroad” 
(Sánchez et al., 2006, p.32).

The Push and Pull Theory has long been used to analyze the patterns of human mi-
gration. Unfavorable conditions push people from their current place and simultaneously 
favorable conditions pull them to a more desirable place (Wang, 2010). This model can also 
be used to study patterns of Chinese students and factors motivating them to study abroad. 
Yang (2007) cited four main push factors motivating Chinese students to look abroad for 
education. First, the education system in China has been unable to accommodate all the 
Chinese students who desire higher education. Just over 50% of students who took the gao 
kao in 2006 were admitted to a university (Wang, 2007). Because of the limited opportunity 
for Chinese students to be educated within China, the option of going abroad is increasing-
ly viable. Secondly, economic growth and prosperity in recent years have made self-fund-
ing an overseas education a possibility for many Chinese families. Thirdly, the government 
has “loosened its policy on self-funded students going abroad which has a strong influence 
on student mobility” (Yang, 2007, p. 5). Lastly, studying abroad has become a fashionable 
trend in China. “Chinese parents perceive overseas education as having several advantages 
for their children such as getting direct exposure to foreign languages and culture, accessing 
a better education and building better skills for future competition in the job market” (Yang, 
2007, p.1). When choosing a destination for study abroad, many factors pull students to 
a host country. Academic reputation, safety, cost, location, possibility of immigration and 
possibility for economic advancement have been identified as significant contributors to 
students’ decision-making processes (Sánchez et al., 2006; Yang, 2007). It is the combina-
tion of these push and pull factors that drive many Chinese students to be educated over-
seas. 

Family

In Chinese culture, filial piety is a value of great importance. Though many aspects of 
Chinese culture have changed over the centuries, devotion, respect and obedience to 
family remains a universally held value. Sánchez et al. (2006) found that Chinese students, 
compared to French and American students, expressed a “significantly higher level of 
dependency on family… this might be explained by the influence of Confucianism, in 
which family plays a very important role”(p.45). In Chinese society today, many family 
resources are invested into a child’s education, thus decisions regarding education are 
not solely made by students. Parents are usually major financial providers for a student’s 
overseas education, and it is important that parents consider the destination country to be 
a good choice (Wang, 2007). Parents not only fund the education, but “place great pride 
in the education of their children and therefore are active in the decision making process” 
(Shanka, Quintal & Taylor, 2005). Additionally, parents’ favorable opinions about the safety 
of the country and the future opportunities the student will have were found to be important 
factors (Gatfield & Chen, 2006). Chinese parents have traditionally been respected by their 
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children, proud of their children and supportive of their children. We see elements of all 
these values in the way parents influence their child’s choice for studying abroad.  

Though China’s economy has grown at a rapid rate in the past decades, contributing to 
more expendable income, cost of living and tuition abroad remains a significant barrier for 
some Chinese families. However, this fast economic growth has also allowed more families 
to afford to send their children abroad for education, with cost being of a lesser concern 
than in the past (Yang, 2007). 

“Today’s Chinese students enjoy a different lifestyle than did students 
from the “first” generation who studied abroad when reforms and an open 
policy had only started to emerge in China. The first generation’s moti-
vation to study abroad was so homogenous that they did so principally to 
enhance their future professional career. At that time, the Chinese were 
less wealthy than they are today, and youth may have acknowledged the 
responsibility to their family and their country more readily, that is, to 
succeed according to traditional norms. Today, a significant number of 
young Chinese who study abroad finance their own education…Their 
financial situation is significantly better than that of students who studied 
abroad previously. Many can afford to pay tuition and fees abroad without 
facing financial barriers (Sánchez et al., 2006, p.47).

Regardless of the financial means of a family, “with only one child in most Chinese 
families, parents are making every effort to endure any financial burden to provide a good 
education for their children’s future” (Yang, 2007, p. 4). With increasing wealth disparity 
in China, the cost of an international education may be a limiting factor, or it may be of no 
concern at all (Gatfield & Chen, 2006). This can present two distinctive categories of fami-
lies: those who can afford to send their child abroad, and those who cannot. 

The promise of increased opportunity, status, and wealth upon the completion of a de-
gree abroad has been found to be a significant motivating factor for overseas education. 
“Chinese students seemed to associate the possibility to improve their lifestyle, become 
wealthy, and improve their social status” with an international degree (Gatfield & Chen, 
2006). Coming from an emerging economy, Chinese students “may see much potential in 
their country, but they may believe that their chances for success and social acceptance will 
be enhanced by a foreign education” (Sánchez et al., 2006, p.48). As compared to American 
students, Chinese students viewed their education as a conduit for improved career oppor-
tunities (Relyea, Cocchiara, & Studdard, 2008). Wang (2010) found that graduates with a 
master’s degree from the UK earned 28% more than local Chinese bachelor’s students, re-
flecting the economic return of studying abroad. Indeed, Chinese students are well aware of 
the fact that through education, especially the acquisition of an overseas degree, they may 
obtain skills that could widen their career options, improve future pay, and allow them a 
higher social status (Zwieg & Chung, 2004).

Ranking

Status and rank are valued as foundational elements of China’s hierarchical society. The 
imperial examination system, which was used throughout many dynasties to select scholar-
bureaucrats for high positions of government, still influences Chinese society today. Highly 
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competitive, the imperial examination separated the top 5% of society and allowed for these 
elites to hold positions of government (Suen & Yu, 2006). Similarly, today the gao kao 
distinguishes the most intelligent for seats in Chinese universities. The score attained on the 
gao kao corresponds with the ranking of the university which students are able to attend. 
Tremendous effort is put into studying for the gao kao, and tremendous value is placed on 
both the score and ranking of the university. Though foreign universities generally place 
less value on ranking, because the idea of rank has been imbedded into Chinese students, 
the importance of it is also applied to universities abroad. Therefore, the Chinese student 
can be more influenced by university ranking than students from a non-hierarchical society. 
“University ranking is considered an important and significant antecedent for potential 
postgraduate students…While many academics are cynical about university rankings, this 
has an impact on choice of universities by Chinese students” (Shanka et al., 2005, p. 44). 
In researching Chinese students currently studying in the USA, Hai (2007) found that most 
students “only applied for American universities instead of those in europe and Australia, 
firstly because they believed that higher education in the U.S. is the most advanced and 
most established in the world” (Hai, 2007, p.41). Gatfield and Chen (2006) found that 
Taiwanese students preferred the United States or United Kingdom for postgraduate science 
courses like engineering, Bio Technology and Architecture because Australian postgraduate 
courses did not have the same reputation for quality. The Chinese student is conscious of 
rank and reputation, and these factors influence their choice of higher education institutions, 
whether in China or abroad. 

Immigration

Historically, Chinese have been allowed various opportunities for studying abroad. 
Depending on government policy, some of these opportunities had potential to lead to 
emigration. Immediately following the Cultural Revolution, the majority of students who 
went abroad was sponsored by the government and was afforded little opportunity for 
permanent employment abroad. As policy loosened and the Chinese were increasingly able 
to self-fund their education abroad, brain drain became problematic for China (Zwieg & 
Chung, 2004). Following the 1989 Tiananmen Square uprising, Chinese intellectuals living 
around the world became less inclined to return to China. “The Tiananmen crackdown of 
June 4, 1989 created an instant Diaspora of Chinese who did not want to return to the PRC. 
This Diaspora involved an enormous pool of Chinese talent overseas that the government 
wanted to tap” (Zwieg & Chung, 2004, p. 11). As with many emerging economies, brain 
drain took a toll on the Chinese economy, enough for policy makers to encourage the 
movement of overseas Chinese back to China. The government successfully encouraged 
patriotism and to “serve the country” by returning home (Zwieg & Chung, 2004). 

Since the 1900’s, a greater number of Chinese students are returning home following 
the completion of their degrees. “While the average growth rate of returnees in the late 
1990s was 13 percent, between 2001 and 2002, the number of returnees rose by 45 percent” 
(Zwieg & Chung, 2004, p. 1). Yi (2001) found 

The majority of students go abroad for the sake of studying and learning 
about other countries, not to settle there…Nearly two-thirds of the stu-
dents surveyed stated that they wished to come back to China, and one-
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third were undecided…the number of students who unequivocally stated 
that they wanted to stay abroad was quite small (p. 48). 

Contrastingly, Yang (2007) found that the opportunity for future immigration was 
among the most important factors motivating Chinese students to study abroad in Australia. 
Around 75% of students stated that gaining permanent residence was a major motive, with 
97% of students claiming they were influenced by Australia’s skilled migration policy (Yang, 
2007). Whether or not Chinese students’ desire to immigrate can be a factor pulling them to 
a given country, immigration policy will certainly govern their future opportunities within 
that country. 

Additional Factors

In addition to the factors mentioned above, teacher and peer influence, safety, and climate 
need to be considered as influences in the decision making process. Gatfield and Chen 
(2006) found that students preferred to study in a country with a pleasant climate. The 
stereotypically cold, rainy and snowy climate of the UK was a deterrent for Taiwanese 
students when choosing an english speaking country. Safety was also considered important 
to both Chinese students and parents (Gatfield & Chen, 2006). Studying in a country that 
is perceived as safe eases the minds of both parents and students. Additionally, Hai (2007) 
found “peer influence is one of the most frequently mentioned [factors] by interviewees. 
Some students start thinking about going abroad firstly because people around them talk 
about applying for graduate programs abroad” (p. 47). Most Chinese students form close 
relationships with their peers as a result of being educated in the same class from grade 
school through secondary school. The influence of peers can be strong in both the decision 
to study abroad and the location of study abroad.  

International Competition

Historically, Chinese students were sent to countries where they could gain knowledge that 
would benefit China upon their return home, or to countries with which China had close 
political ties. The purpose of studying abroad was to strengthen China and to enable China 
to develop and modernize. During the Qing Dynasty, students were sent to europe to learn 
shipbuilding techniques. In the early 1900s, during its period of economic strength, Japan 
drew many Chinese students because of its close proximity, common written language, and 
economic model. During the 1950s, Russia and eastern europe promoted student exchange 
with China with the intent of spreading the ideologies of Marx and Lenin (Yao, 2004). 
Following the end of the Cultural Revolution, students were encouraged to study abroad 
to again help modernize China. Then, and still today, the Western countries of the United 
Kingdom, France, Germany, the United States, Canada and Australia have become popular 
destinations for Chinese students. Specifically, English-speaking countries, because of the 
importance of the english language in international communication, are now desirable 
for Chinese students; the most sought after degrees are from the United States, the United 
Kingdom, Australia and Canada (Yao, 2004).

There is no doubt that competition for international students is fierce among many 
Western countries. Institutions depend on full tuition-paying international students to 
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compensate for budget deficits, and the business of recruiting and assisting students to 
go abroad has become lucrative (Shanka et al., 2005). Historically, the United States has 
accepted more international students than any other country. Foreign students contributed 
$14.5 billion to the US economy in 2007 (OeCD, 2007) and by 2013, that number had 
increased to $24.5 billion (Institute of International education, 2013) The UK’s economy 
benefited from earnings of £12.5 billion in 2008 (British Council, 2008) and in the same 
year Australian education exports enjoyed a massive increase of 23.4% to $13.7 billion 
(National Liaison Committee for International Students in Australia, 2008). Canada intakes 
around 5% of international students annually, which is considerably less than the United 
States, United Kingdom and Australia. Despite comparatively low numbers, foreign stu-
dents offer economic benefits to Canada by paying both tuition fees and contributing to 
technological disciplines (Verbink & Lasanowski, 2007; Yao, 2004). International students 
provide more than just money to institutions and countries. They “contribute to the host 
nations’ global competitiveness by swelling the numbers of highly trained people in key 
disciplines” (Altbach, 2004, p.4). It will continue to greatly benefit the economies of En-
glish speaking countries to enroll Chinese students in their universities, thus competition is 
expected to remain fierce in the future. 

Before September 11, 2001, the number of foreign students studying in the USA had 
been increasing yearly. Immediately following the attacks of 9/11, the USA was seen as a 
less safe place to study, compared to the UK and Australia. In 2002-2003, the enrollment 
leveled off and other countries compensated by enrolling more students, “reaping the ben-
efit of a possibly more inhospitable environment… in the United States” (Altbach, 2004, 
p. 4). Immediately after 9/11, the American government made getting a student visa an 
arduous and sometimes arbitrary process and this was enough to deter some students. Still, 
“all international rankings show that American universities remain the best, which prompts 
ambitious scholars to try and get admitted…the United States is obviously still the leader 
for research” (Charlier & Croche, 2008, p.10). Australia, known to be especially aggressive 
in recruiting foreign students, saw a market for the students who would no longer be able 
to or desire to study in the USA. Yang (2007) found that though some students’ first choice 
was the USA, but because obtaining an Australian visa was simpler, Australia was their fi-
nal destination. 

The United Kingdom, also known for the high quality of its best universities, claimed 
no trouble in attracting foreign students (Charlier & Croche, 2008). Despite this already 
high ranking, in 2000, British educational authorities launched a campaign to make Brit-
ain a more attractive place to study, in hopes of enrolling an additional 50,000 students 
from outside the european Union by 2005. The campaign was considered successful and 
attracted an additional 32,000 Chinese students (Yao, 2004). Moreover, “the combination 
of prevailing economic conditions in the USA, the rise in unemployment, and race discrim-
ination have made more and more Chinese uncomfortable…thus Chinese students have 
been attracted by research opportunities, modern education systems, flexible and positive 
employment, and immigration policy in Britain” (Zhang, 2003, p. 75). Britain continues to 
recruit Chinese students to contribute to scientific research, to internationalize British high-
er education and to establish high level dialogue and cooperation between countries” (Zhang, 
2003, p. 81). 

Historically, Canada has admitted fewer foreign students that the UK, Australia and 
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the USA. However, recently efforts to promote Canada as a study abroad destination have 
intensified as “Canadian government policymakers, educational institutions and other key 
stakeholders recognize the important contribution that foreign students make to Canada’s 
economic and social well-being” (Yao, 2004, p. 14). 

It is clear from the literature that motivations of Chinese students vary, and that a mul-
titude of factors influence Chinese students in choosing one country over another. It is 
the combination of many factors that lead Chinese students to choose their destination for 
study, but which factors are the most important? 

MeTHODOLOGY

Research Design

The research conducted describes the current motivational factors for Chinese students 
in choosing a country for studying abroad. A mixed methods design was implemented 
to ensure validity and reliability. To create an effective research instrument, qualitative 
methods were used to gain preliminary information, which would later be formulated 
into a survey. Two focus groups were held and data was gathered on students’ desires and 
motivations to study abroad. Students were also asked about their perceptions of the United 
States, United Kingdom, Australia and Canada. The focus groups were held at Hangzhou 
Dianzi University in Hangzhou, China. each session lasted about 30 minutes. The first 
group consisted of seven sophomore english major students and the second group consisted 
of six engineering and International Trade major students of different grades. In both 
groups the following questions were discussed: 

Why do Chinese students want to study abroad? 
What are the benefits of studying abroad compared to a Chinese education? 
If you could study abroad, which country would you choose and why? 
What are important factors when deciding where to go abroad? 
If you could attend university in an english speaking country, would you choose the 

USA, Australia, the United Kingdom, or Canada? Why? What is your impression of these 
countries? 

Following the focus group, an initial survey was constructed, based on the responses of 
the students and previously published research. A survey conducted by Gatfield and Chen 
(2006) to determine key factors that influence student choice was used as a guide in formu-
lating the final instrument. The major themes discussed with students were combined with 
published literature to suggest a set of factors, which have been included as factors in this 
survey. 

The survey was written in english then translated into Chinese by a bilingual profes-
sional translator. To ensure clear and accurate translation, it was then translated back into 
english by a second translator. Convenience and snowball sampling were used in survey 
collection. The link to the online survey was distributed to over 1000 students from three 
universities in Hangzhou, Zhejiang, China. Students were encouraged to complete the sur-
vey and distribute the link to their peers in both Zhejiang Province and other parts of China. 
The total number of respondents was 305. 
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Survey

The first section of the survey consisted of demographic information. Then, using a Likert 
Scale, students were asked to rank the importance of ten factors when choosing a country 
for overseas study. In the last section, MaxDif methods were used to determine the students’ 
opinions about the four countries being compared. Using the MaxDif method, eleven 
questions with two comparisons each, were asked. For each question, the participant was 
given a choice of “most” or “least”, choosing one of the four countries for each category. 
The advantage of this method is the ease of completing the survey and ease of analysis. 
Whereas traditional surveys often elicit many responses of “somewhat important”, by 
forcing a ranking, the Max Dif shows clear differentiation between options (Yang, 2007).  

Demographics

University. The sample (N = 305) consisted primarily of students enrolled in undergraduate 
universities in Hangzhou, Zhejiang, China. Of the pool of respondents, 95% were currently 
attending undergraduate university, with the remainder either attending secondary school 
or recent university graduates. The universities primarily represented were Hangzhou 
Dianzi University, Hangzhou Normal University and Zhejiang University. These three 
universities enroll a range of students, from those specializing in education to language to 
engineering and science. Academic ranking varies among the three schools, from average 
to highly-ranked. These universities were strongly represented, however, because students 
were encouraged to distribute the survey to their peers, the sample was not limited to the 
previously mentioned universities. 

FIgURe 1 students’ area of study 

A variety of majors were represented in the sample, the most common ones being Busi-
ness (26%), Language (24%), and Engineering (16%). Perhaps because of the specialties of 
the universities where sampling took place, and access to students of certain majors, these 
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majors were most common among respondents. The breakdown of majors is shown in Fig-
ure 1.

Age. Respondents ranged from 18 to 29 years of age, with the average age being 20.69 
(SD=1.34). Figure 2 shows the age in years of respondents.

FIgURe 2 age of Respondents

Gender. The gender of respondents was almost evenly split with males representing 
46.9% of respondents and females representing 53.1% of respondents. 

Parents’ education. Of the 305 students who completed the survey, 70% of the fathers 
and 78% of the mothers did not have a university education. Only 1% of respondents’ fa-
thers and mothers have a Ph.D.  The remaining education levels of fathers and mothers can 
be seen in Figure 3 and Figure 4, respectively.

FIgURe 3 Father’s education  level                  FIgURe 4 Mother’s education level

Hometown. Students surveyed represented 23 provinces, municipalities and autono-
mous regions in China. As a measure of socioeconomic status, respondents’ hometowns 
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were categorized by tier, as seen in Figure 5. In China, cities are categorized into three tiers, 
based on population, economic output, and geography. Cities which were first opened to 
economic development are classified as Tier 1. The general guidelines state that cities with 
a population of over 6 million and GDP of 250 billion RMB are classified as Tier 2 (Rite 
Site Asia, 2009). Tier 3 cities fall below these population and economic criteria.  The uni-
versities where the surveys originated enroll a high percentage of students from Zhejiang 
Province, which contributes to 82% of the respondents being from Zhejiang Province. In 
Zhejiang Province, there are two Tier 2 cities (Hangzhou and Ningbo) and many Tier 3 cit-
ies. Because of the number of students who stay in their home province to attend university, 
the sample has a high number of students from both Tier 2 and Tier 3 cities. 

Official statistics on population distribution in China differ due to the various criteria 
used to determine what constitutes Tier 1, 2 and 3 cities, as well as the different means of 
measuring population distribution. Census statistics and hukou-based statistics can vary 
greatly. That being said, this sample closely models the distribution between the three tiers, 
as cited by the census of 2000 (China Profile, 2001). Figure 5 shows the classification of 
respondents’ hometowns. 

FIgURe 5 Tier Classification of Students’ Hometown

ReSULTS

Descriptive statistics were used to measure the center of the frequency distribution of 
responses. Standard deviation was calculated to locate responses’ distance from the mean, 
and given that information, further analysis was done on outlying data. Cross tabulations 
gave initial indications of data that could be significant and from the cross tabulations, areas 
for further analysis were identified. Using A-NOVA statistics, correlations were looked 
for among factors of demographic data, respondents’ ranking of influential factors, and 
opinions of the four countries being studied. 

Factors Influencing Choice

Students were asked to rank the extent to which ten factors were influential when choosing 
a country for study abroad. Using mean as a measurement of central tendency, each factor’s 
importance was calculated. In Figure 6, it can be seen that “university ranking” (M=6.66, 
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SD=2.33) was the most important factor when choosing a country, with “cost of living and 
tuition” (M=6.3, SD=3.04) as second. “Possibility for immigration” (M=1.82, SD=2.72) 
was ranked the least important factor. The remaining factors and rankings can be seen in 
Figure 6. 

FIgURe 6 Ranking of Factors Influencing Country Choice 

The standard deviation of “cost of living and tuition” was highest, meaning that this 
factor had the most responses furthest from the mean. 

Respondents used the Max Dif method to rank the United States, the United Kindgom, 
Australia and Canada according to the aforementioned categories. The Max Dif method is 
a means of ranking the best and worst of given options, forcing a ranking, and often reveal-
ing greater differences than traditional scaling methods. The five most important factors, as 
stated in the previous section, are detailed below. 

University ranking. Universities from the United States were overwhelmingly ranked 
by respondents as having the best academic reputation, whereas Canadian and Australian 
universities were thought of to have the worst academic ranking of the four countries mea-
sured, as seen in Figure 7. 

FIgURe 7 Universities from Which Country Have the best and Worst academic Ranking?
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Cost of living and tuition. The results nearly mirror each other for the questions: Uni-
versities from which country have the highest and lowest tuition cost? and Which country 
is it most and least expensive to live in? The United Kingdom was ranked slightly ahead of 
the United States for both questions, with Canada and Australia ranking least expensive on 
both counts. Figure 8 displays this information. 

FIgURe 8 Universities from Which Country Have the Highest and lowest Tuition Cost? 

Opportunity for future employment. Repondents ranked opportunity for future em-
ployment in China as the third most important factor when choosing a destination. A degree 
from the USA was seen as the best path to future employment within China by 87% of re-
spondents. An Australian degree was valued least in this category. 

FIgURe 9 a degree from Which Country will offer the Most and least oppourunity for Future 
employment in China? 

Safety. Respondents ranked safety as the fourth most important factor influencing their 
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choice, and also believed the United States overwhelmingly to be the least safe country of 
the four. 

FIgURe 10 Which Country is the safest and least safe to live in? 

Hypothetical option. When given the hypothetical choice to study abroad in one of the 
four countries, 51% of students chose the United States, despite also ranking the United 
States as expensive and the least safe. The high ranking of American universities, the de-
gree as a means to future employment in China could contribute to the high value placed 
on an American degree, despite the perceived danger of the country. Canada, which was 
considered both the least expensive and safest, was also the country that was least desirable 
for studying abroad. The UK and Australia were chosen by 23% and 16% of respondents, 
respectively. Figure 11 illustrates the breakdown of country choice. 

FIgURe 11 If given the Chance to study abroad, Which Country Would you Choose? 

Cost of living and tuition. As previously mentioned “cost of living and tuition” was 
ranked as the second most important factor influencing respondents’ choice, using the mean 
of responses. The standard deviation (SD=3.04) of “cost of living and tuition” was highest 
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among the factors, meaning that while nearly 50% of respondents considered cost one of 
the two most important factors, 15% of respondents considered cost one of the two least im-
portant factors. When analyzing the relationship between socioeconomic status and factors 
influencing study abroad choices, significant relationships were found between the ranking 
of “cost of living and tuition” and respondents’ socioeconomic status. Three measures of 
socioeconomic status were used: father’s education level, tier classification of hometown, 
and whether the respondent had previously traveled abroad. When responses were analyzed 
according to father’s education level, it was found that a higher level of education related to 
a lower importance of “cost of living and tuition”. Figure 12 shows that none of the respon-
dents whose fathers had a Doctorate degree considered cost most important, while a high 
percentage of students whose fathers were only educated at the middle or high school level 
ranked cost as an important factor. 

FIgURe 12 Percentage of Respondents Ranking Cost as Most or least Important according to 
Father’s education level

Similarly, of students who had been abroad, the mode ranking of “cost of living and 
tuition” was “least important”, while for students who had not been abroad the mode rank-
ing of “cost of living and tuition” was “most important”. The tier classification of students’ 
hometowns was also related to how cost was ranked. Students from Tier 1 cities considered 
cost of lesser importance than students from Tier 2 and Tier 3 cities. There was a significant 
difference between tiers, F(2,30)=5.29, p<.05. Figure 13 shows the distribution of respons-
es. 

Therefore, it was found that socioeconomic status influences the extent to which cost of 
living and tuition are important when choosing a country for study abroad.

Immigration. Possibility for immigration was the factor ranked least important among 
the means of influential factors. Nearly 80% of respondents ranked it as one of the three 
least important factors. This finding is supported by literature, which often highlights the 
growing frequency with which Chinese educated overseas are returning home to China 
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(Zwieg & Chung, 2004). 

FIgURe 13 Importance of Cost Compared to Tier Classification of Hometown

Of the respondents who ranked “possibility for immigration” as the most important 
factor (n = 17), 41% chose Australia as the top country for study abroad, as compared to 
only 16% of the total pool of respondents (n = 305). Over 60% of these respondents also 
believed that Australia was the country which would offer the most opportunity for immi-
gration. Australia, in effort to improve its economy, promotes immigration among skilled 
laborers and university graduates (Phillips, 2006). 

DISCUSSION

When looking at the results, three trends are apparent, and supported by previous findings. 
First, university ranking was the most important factor in students’ choices. Despite the fact 
that the USA is perceived as more dangerous than the three other countries studied, and 
nearly as costly as the UK, more students would choose the USA for study abroad than the 
other countries. Secondly, in contrast to the brain drain of the past, many Chinese students 
are not influenced by the desire to emigrate and would intend to return home after their 
overseas education. Thirdly, due to increasing economic development and a growing upper 
class in China, there are many students for whom money might not be a limiting factor 
when deciding where to study abroad. Nearly 10% of respondents ranked “cost of living 
and tuition” as the least important factor influencing choice, while over 30% ranked it as 
the most important. 

University Ranking  

Since it’s beginning in 1998, the university ranking system in China has provided a 
framework to compare the quality of Chinese universities. China, being a hierarchical 
society, values rank and position, and university ranking has been no exception. Students 
devote tremendous time and energy to studying for the university entrance exams, with 
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the ultimate goal of getting into a highly ranked university. It is of no surprise that this 
esteeming of highly ranked universities would also apply when considering universities 
abroad. In addition, foreign degrees have always been valued in China because of the early 
development of the West in the fields of science and technology. 

Cost of Living and Tuition

As Chinese grow wealthier, it is increasingly more feasible for families to fund the overseas 
education of their child. Many families can afford to send their children overseas without 
facing financial barriers (Sanchez et al., 2006). However, as shown in this research, there 
are also many students for whom financial concerns are great, and for whom money could 
be a limiting factor when considering study in a foreign country. In 2010, the estimated per 
capita GDP in China was $7,400 (CIA World Factbook, 2011), a small fraction of what an 
overseas education costs. Without going in too deeply into economic distribution in China, 
it needs to be said that many people are able to benefit greatly from increased economic 
development in China, but there is also a large percentage of Chinese who do not see the 
benefits of economic development on a personal level. The average income in China has 
been rising, but so has the disparity. (China Human Development Report, 2005). When 
looking at my data, a curve similar to that of wealth distribution in China can be identified. 

FIgURe 14 To What extent are Cost of living and Tuition Important When Choosing a Country 
for study abroad? 

In Figure 14, it is shown that for a vast majority (64%) of respondents (N = 305), “cost 
of living and tuition” is among the top three most important factors. However, there are 
also students (19%), for whom this factor is among the least important. 

Safety

Safety was ranked as the fourth highest factor affecting choice. The United States was 
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overwhelmingly ranked as the least safe country of the four. Clearly, safety is a concern for 
Chinese students considering studying in America, especially female students, who ranked 
safety as more important than male students. The perception students have of the United 
States could largely be a result of exposure to American media, which is widely known to 
be violent. In reality, university campuses are generally safe places because of measures 
taken by universities to protect their students. However, these measures are less publicized 
than the America that is represented by Hollywood. As universities consider the needs of 
Chinese students, the perception of safety on the campus is extremely important. 

Immigration 

In the past, immigration to developed countries was a desirable way for Chinese to become 
educated and use their skills in the areas of science and technology. The trend of brain 
drain, especially during the periods following the initial opening up of China to the West 
and of the Tiananmen Square protests, was of great concern to China. Through government 
initiatives, easing of restrictions to allow more coming and going, and technology to allow 
cooperation on a global scale, the desire for Chinese to stay abroad after completing their 
education is lessening. “Recently, and quite fortunately for China, a significant ‘reverse 
brain drain’ has emerged. While the average growth rate of returnees in the late 1990s was 
13 percent, between 2001 and 2002, the number of returnees rose by 45 percent” (Zwieg 
& Chung, 2004, p. 3). A combination of factors contribute to this “reverse brain drain”. 
Developing technology has allowed foreigners to innovate without having to emigrate. 
A stricter American immigration policy beginning after September 11, 2001 limited the 
opportunity for both study abroad and immigration to the United States (Altbach, 2004). 
As China continues to develop, the standard of living improves and appeals to those whom 
originally sought a better life overseas. While the outflow of minds was of concern for 
China in the past, more and more talented people are chosing to return home. Still, some 
respondents expressed a desire for immigration, but the vast majority, as is shown in 
my research, intend to return to China. Students’ intention to return to China can also be 
evidenced in the finding that opportunity for future employment within China was among 
the top three most important factors influencing students’ choices. 

CONCLUSION

It is clear that a multitude of factors are influential in the decision making process for 
Chinese students. As China continues to be an increasingly important player on the global 
stage, it is more important than ever that the Chinese student be understood. Chinese 
students will continue to both benefit foreign education systems and benefit from foreign 
education. Thus, it is vital to understand the Chinese students as a consumer of education 
and be knowledgable about why certain countries are desirable for studying abroad. Some 
factors, such as immigration policy and currency fluctuations, are beyond the control of 
universities. However, by using recruitment strategies based on the needs of the Chinese 
student and targeting the demographic of best fit, this lucrative market can be tapped and 
Chinese students who contribute to the educational mission of a given institution can be 
recruited. 
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It is important to realize that choices are influenced by national culture, yet in a country 
as large and diverse as China, varying desires, opinions and needs are held by its student 
population. By examining the data gathered according to students’ desired destination for 
overseas study, universities can further learn about the chacteristics and demographics of 
students who desire education in the given country, and best meet their needs. Not only 
is it important to understand what draws students to a counrty, but also what would be an 
obstacle to desiring an education in a given country. What can universities from the Unit-
ed States do to attract students who are drawn to Australia? What can Canada do to attract 
students who are drawn to the United Kingdom? The key to successful recruiting and main-
taining of Chinese students is knowing what type of Chinese student will fit best at a given 
educational institution, marketing well to them, and then setting them up for success as a 
student.

The ranking system is a system of measurement that influences Chinese students’ de-
cisions, and therefore needs to be considered when marketing to Chinese students. The 
United States and United Kingdom have historically dominated the niche market for highly 
achieving students. However, there is also a large demographic of Chinese students who do 
not have the marks to attend a highly ranked university. For these students, less prestigous 
universities are a viable option. In all the countries compared, there are second-class uni-
versities and community colleges that could attract and suit the needs of Chinese students. 
The Chinese student population is diverse enough to be attracted to a myriad of educational 
institutions with a range of rankings. 

Lastly, and perhaps the most important way for universities to attract Chinese students, 
is to continue to place a high value on education. Concurrent with the value that the Chi-
nese place on education, foreign institutions also need to hold themselves to high standards. 
Australia has been criticized in the past for being greedy and placing revenue ahead of 
education, thus leading to a poor reputation among Chinese students and employers. This 
reputation can still be evidenced today (Wang, 2007). One scam or fraud can tarnish a rep-
utation for years and with high stakes. Allowing profit to trump the educational mission is 
straying from the true meaning of education. “It is very dangerous for the continued growth 
or maintenance of programs that international education is more profit driven rather than 
education focused” (Wang, 2007, p. 9). Universities must recognize that education in many 
aspects is a business, however, education cannot suffer because of it. 

While a multitude of factors contribute to Chinese students’ choices for study abroad, 
cultural and economic factors predominately influence the destination choice. As universi-
ties seek to attract Chinese students, it is essential that the factors mentioned above be con-
sidered, as they will contribute to effective recruitment and retention of Chinese students. 
With this knowledge, universities can better market themselves to the Chinese student, as 
they continue in their quest to educate students worldwide.
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The paper brings under its focus the development of previous researches about cultural impacts 
on human behaviors and offers an overview of the key trend of the theories in this area, and there-
with, attempts to identify and analyze some popular models and concepts about cross-cultural 
team management in the modern world, and finally narrows down to provide a view about the 
influences of Chinese traditional cultural values on the cross-cultural management and the coping 
strategies for the possible cultural conflicts in the multinational companies. 
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INTRODUCTION

There is an increasing interest in the issues of cross-cultural management in recent decades. 
The enthusiasm over the relevant research is probably attributed to the rapid expansion of 
cultural diversification of employees in international companies. These issues are going 
to be hotter with the trend of globalization especially in the developing countries, such as 
China. Team as a basic unit in organizations plays an important role. How cross-cultural 
factors influence the management of multinational groups is essential to the performance of 
international enterprises and should be taken into account by the managers of multinational 
ventures in China. 

A THeOReTICAL ReVIeW

Foundation of Cross-Cultural Researches

It has been wildly accepted by many researchers that the core traditional cultural values 
of a nation influence their people’s behaviors. Cultural value differences across nations, 
firstly introduced by Geert Hofstede (1980), can be categorized into five main dimensions: 
uncertainty avoidance, power distance, individualism/collectivism, long/short time 
orientation and masculinity/feminity. Having been supplemented and improved by some 
other researchers, such as Schwartz (1994), Maznevski & DiStefano (1995) and House 
et al (2004), this cultural dimension model is applied to explaining general behaviors and 
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values in different nations. Hofstede’s five-dimension model has become the foundation 
and benchmark of current cross-cultural research and analysis and supported other scholars 
to develop their opinions and theories such as homogeneous work groups theory from 
Vodosek (2007), managerial values from Adler (1997) and Leadership styles from cultural 
perspective by ensari & Murphy (2003).

Although Hofstede’s model has been used and developed by not a few other scholars in 
this field, many criticisms still have been thrown upon it. As Hofstede’s original study was 
conducted by means of questionnaires, Clegg et al (2008) have a doubt about the validity of 
this methodology, and questioned whether the way of taking average score from question-
naires could truly reflect people’s behaviors in different nations. McSweeney (2002) also 
pointed out that Hofstede’s average value of IBM employee sample cannot represent the 
national average. Moreover, he identified a fundamental flaws on its assumption that people 
within a country share similar cultural values. For instance, it would be problematic to as-
sume that people who live in the north of China share same culture as those who live in the 
south because people in different regions have their own customs, traditions and behaviors 
especially in a big country. Furthermore, Taras & Steel (2005) agree that cultural values 
cannot simply be identified by geographic differences and they are also highly influenced 
by gender, age, education, religion and other factors.   

Facing the criticisms, Hofstede (2002) offered direct reply to McSweeney’s doubts 
and questions. He declares that those data from research sample are aimed to figure out 
the differences between cultures, and they have effectively proved that the employees of 
a same nation tend to behave similarly under certain circumstances. He also states that his 
study has been tested by many scholars and more than 400 correlations have been founded 
through other methods, not simply questionnaires. 

In spite of the suspicion from both sides of the validity of Hofstede’s data and research, 
we cannot ignore the significant contribution he has made to cross-cultural studies. His 
five-dimension model, stated by Buelens et al (2006), has tremendous impacts on the direc-
tion of future researches and Hofstede is the world most cited author in the cross-cultural 
area.

Researches on Cross-Cultural Group Management

In sorting the literatures, it came to my notice that the themes of the cross-cultural study 
vary in different stages. There are very small number of articles devoting to the issue 
of cultural impacts in the early stage of the researches. Most of the researches tended to 
be descriptive and simply attempt to depict the traditions, customs and behaviors in a 
particular country, and the relevant papers were normally conducted by those who were 
merely interested in new cultures. The focus of the researches then switched to racial 
diversities at the beginning of 70s of last century, and most of the studies were conducted 
by Americans (Becker 1975, eatman&Ruhe 1977) who became more concerned about the 
obvious racial frictions within the nation. 

Until early 80s of last century, influenced by the development and globalization of re-
gional economy, scholars started to shift their eyes from pure scientific study to practical 
management research. The countries with high economy growth rate attracted more atten-
tions from the researchers during this period because they have increasing number of inter-
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national/multinational companies which consist of more cross-cultural background employ-
ees and multinational businesses. These enterprises demanded cross-cultural management 
researches to guide them to improve their performance in the international environment. 
For example, Japan’s economy booming in early 80s of last century prompted researchers’ 
interests to explore the differences of doing business between Japanese and American. Ishi-
da (1986) and Yuen (1985) believe that in order to transplant Japanese business to western 
world, the management style should be adjusted according to local culture.

The collapse of Soviet Union in 1991 drew the researchers’ interest from Japanese 
economy booming. The Soviet Union was split into several independent countries which 
enjoy the free market economy and the economy growth was no longer controlled by the 
central government. At the same time, cross-cultural management was becoming a ‘hot’ is-
sue in Russia and the independent countries. For example, Ardichvili (2001) pointed out the 
importance to change leadership style in post-communist countries in light of the cultural 
differences. Furthermore, elenkov (1998) also stated that the management theory from 
western world cannot be simply adopted by Russia. 

Following Russia, China, as a country of the largest new emerging market economy, 
has become the new target of cultural studies since late 90s of last century. After having 
entered the World Trade Organization, China has widely accepted large firms from coun-
tries all around the world. Meanwhile, many Chinese enterprises also attempt to extend and 
establish their business overseas. This trend attracts many scholars to explore and develop 
cross-cultural management method to deal with the opportunities. Ralston et al (2006) and 
Ang & Leong (2000) are among the scholars who focused on the value and behavior of 
Chinese employees. Their researches attempted to expose the fact that Chinese multicultur-
al companies were in want of a clear value system to regulate and standardize their employ-
ees’ business ethics and professional behaviors.

CHINeSe CULURAL VALUe IN CROSS-CULTURAL GROUP MANAGeMeNT
Some Stereotyped Chinese Cultural Values and Their Spillovers

What values, therefore, will be held by the young Chinese management students who 
are most likely the prospective firm managers has become an fascinating topic for the 
researchers. According to Chan (2008) and Tak & King (2004), Confucianism as the 
orthodox traditional Chinese value system has the greatest potential impacts on Chinese 
people’s behaviors, and it has become a contemporary business ethics in most of the firms 
in China. Furthermore, Huntington (1996) holds the same opinion and he expressed his 
anxiety about Chinese business ethics because it might be inconsistent with those values 
held by the western world. For example, in his research, Chinese respondents obtained a 
high score in the dimension of collectivism that would quite possibly depress the initiative 
and creativeness of the individuals. 

In addition to collectivism as one of the common Chinese cultural dimensions in 
management, the paternalistic pattern of leadership is also a lively reflection of Chinese 
traditional cultural value held in management. Chinese management structure tends to be 
hierarchical, which makes the preferable leadership in China different from that in western 
countries. Researches conducted by Aycan (2006) and Farh & Cheng (2000) demonstrate 
that paternalistic leadership works superb in Chinese companies and is positively related 
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to staff attitudes. That means employees in China prefer superiors who could stand respon-
sible for them and the job. However, as stated by Tse et al (1994), managers in western 
countries more emphasize that employees should be responsible for their own decisions. 
They believe the employees’ sense of responsibility and independence is fairly crucial for a 
thriving company.

They claimed that GuanXi (favorable human relationship or connection) is another cul-
tural value hectically practiced in China where it is believed to be one of the most import-
ant decisive factors in a successful business transaction. GuanXi,  According to Tsui and 
Farh (1997), refers to a special relationship between employees in an organization. It means 
if someone did you a favor, it would be a good manner for you to do him a bigger favor 
in return. In this way, the relationship between the two individuals may develop quickly 
and both of them will benefit from a good GuanXi. This special phenomenon has drawn 
much attention from scholars. Chen and Francesco (2000) stated that maintaining a good 
GuanXi with employees and managers in the company would help people to achieve higher 
position and improve their personal images. In addition, managers could use their personal 
GuanXi outside the company to exchange information, prompt cooperation and improve 
performance. For example, Chinese commercial banks normally use the incremental quan-
tity of deposit to measure the performance of employees, managers and branches. When the 
service quality of the bank stands similar with their competitors, a broader web of GuanXi 
could help employees to attract more customers (friends and relatives). Any a resident of 
the bank may use GuanXi to persuade or lobby large enterprises to set company account in 
his/her bank. As GaunXi matters so much, the researchers are worried that some employees 
might deem it worthwhile to maintain the GuanXi even at the expense of breaking legal 
regulations, such as bribing and corrupting the decision makers.

However, I doubt whether these negative findings still hold true in current society. The 
Confucianism has become the core value system in ancient China since 140 BC and it has 
been practiced for a long time. Although it still has great potential influence on people’s be-
havior for the past decades, a new value system has been coming into being since Chinese 
government adopted ‘open door’ policy in 1976. especially after having entered WTO, the 
nation has been greatly influenced by foreign cultures. Huntington (1996) also expressed 
his suspicion of the likelihood the traditional Confucian values will still persist under the 
pressure of external environment in the future. 

Chinese Value in Multinational Team Conflict

Multinational team has been defined by Earley & Gibson (2002) as a group which consists 
of multinational team members, who share same objectives in a project or task and support 
each other to achieve those objectives. With the advent of globalization, numbers of 
companies expand their businesses by using cross-cultural teams overseas. 

Although many scholars made criticisms on the multinational teams which have poor 
performance, Gibson (2003) insisted that cultural diversity could be more competitive than 
homogeneous group because multinational groups could contain more intelligence and 
perspectives from different cultures. And the reason for some multinational team’s unsatis-
factory performance, according to Kuhn and Poole (2000), could be attributed to culturally 
based misunderstandings. For example, linguistic barriers could be a problem among team 
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members from different cultures. This language disadvantage not only means the infor-
mation cannot be correctly delivered and received but also represents the communication 
inefficiency caused by unfamiliar ways of expression. For instance, people from high con-
text culture prefer to avoid direct negative respond to other team members’ opinion. When 
people from high context culture give ‘no comments’ to express that they do not agree with 
an issue, low context members may misunderstand that they truly have no comments.

As being explored by Gibson (2003) that cross-cultural team members require a long 
time to learn from each other so that they will get used to different value systems and work 
together smoothly. He believed that reducing the misunderstandings generated by the cul-
tural differences and creating an inner-culture which is suitable to all members could be a 
good way to enhance the validity of team’s long term performance. 

Two conventional methods are highly drawn upon by some researchers to evaluate 
cultural impacts on a multinational group. The first method is to test how diversity of de-
mographic factors may affect the team performance. As being examined by Ancona & 
Caldwell (1998), heterogeneity could bring more intelligence, perspectives and resources 
from different visions. However, ely & Thomas (2001) hold opposite opinion that there is 
no clear correlation between diversity and performance, which means a high performance 
team could be of same gender or from same cultural background. This finding indicates that 
multinational groups are not superior to homogeneous groups. Bttenhausen (1985) agrees 
that heterogeneity makes the group difficult to establish an efficient communication method 
and effective working process. The reason why diversity advantages may not lead to ex-
pected outcomes, I believe, is the cultural friction and communication barrier. Although the 
multinational group may have advantages, it is difficult to turn them into efficient perfor-
mance without a felicitously designed cross-cultural management.

The second method is to investigate the cultural dimensions and orientations of each 
group member. The differences of team members’ cultural dimension could have tremen-
dous influence not only on their individual behaviors but also on the group process. For 
instance, Brett (2001) indicates that team members from a low-context and individualism 
culture prefer direct way to solve conflict, whereas those from high-context countries prob-
ably intent to avoid direct conflict and choose indirect methods. Leung (1997) gives another 
example that a strong leadership style would be preferable in the team which is composed 
by members from countries with hierarchical culture.

It has been proved by Tang and Kirkbride (1986) that employees from different culture 
backgrounds have different preferences to conflict management style. Conflict has been de-
fined by Putnam and Poole (1987) as ‘the interaction of people who perceive different ob-
jectives, values and perspectives and who treat other parties as oppositions’. The conflicts 
in an organization are hard to avoid. A proper conflict management could keep a favorable 
working environment and enhance the efficiency of employees’ performance. 

According to their survey (Tang and Kirkbride 1986), Chinese respondents prefer a 
manager using more moderate and less assertive way to deal with the conflict. However, 
the British participants favor a more direct method to solve conflicts. In addition, John and 
Weldon (1997) agree with them and they found that Chinese managers prefer to use more 
passive management strategy, whereas solution-driven method is the first option for west-
ern manager when they manage conflicts. 

I suppose the reason for the difference is that Chinese have a high context and high 
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power distance culture. In high power distance countries, the manager stands for the au-
thority and should be responsible for his judgment and decision, therefore they are more 
cautious about the method of dealing with conflicts. Moreover, the high context feature de-
termines that the language and strategy they prefer would not be straightforward. My point 
has been confirmed by Knutson et al’s (2000) interview, and they also found that in order to 
maintain a pleasant relationship with the conflict counterparts, Chinese managers incline to 
speak less and ignore the conflict. 

Cultural differences also generate great trouble to multinational companies which in-
tend to transplant their business as well as their management method to China. He (2002) 
assumed that Chinese organizations share a high power distance which makes the man-
agement structure hierarchical. The branches and joint ventures have very limited power 
and the lower managers have to adopt the non-participatory way of decision making. This 
centralized management structure has been widely used in China. Holt (1997) agrees with 
He that Chinese managers are more likely to adhere to their superiors and regulations rather 
than making their own decisions. To the contrary, western organizations prefer decentral-
ized structure within which each venture shares a more flat authority. In addition, He also 
demonstrates his assumption with an example of Robust as a foreign multinational compa-
ny. Robust tried to enter Chinese market in terms of partnership with local brand in 1997, 
and finally abandoned its ventures in China because of the cultural conflict in management 
structure.

CONCLUSION

In the paper, we discussed the foundation of the cross-cultural theories, Hofstede’s five-
dimension model, and the opposite opinions. even though this theory has limitations on 
its assumption and database, it is still the milestone in this field. Then we discussed the 
subsequent researches in different stages and found that the focus of scholars switched from 
pure description of the cross-cultural phenomena to the exploration of the solutions to the 
problems in cross-cultural group management. 

With the implementation of the new policy and economy booming, more and more 
multinational firms have emerged in China and cross-cultural team management researches 
have become increasingly significant for the managers of the multinational teams. In the 
climate of economy globalization which has prompted a quick emergence of multinational 
companies at home and business extension overseas, Chinese managers and employees 
should be more careful and take cultural factors into account in their business activities and 
in dealing with multinational team conflicts. For every member of the team, it is essential to 
learn and adapt himself to any alien cultures in a multinational company and overcome the 
misunderstandings that are generated from the divergence of cultural values. 
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